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PART I: INTRODUCTION

Community Based§Work and Independent Living Training for Severely Handicapped

‘_ Deaf-Blind Adolescents and Young Adults is a lengthy and -descriptive title for

the services provided by a component of Education Service Center, Region 20.
The project is located im San Antonio, Texas and, at present, directly serves
15 of 24 identified deaf-blind adolescents in the fourteen-county area of south ,
Texas served by Region 20. There are a total of 72 deaf-blind school age stu-
dents registered with the Texas Education Agency in-this area. Each deaf-blind
adolescent registered with the Region'20 program must go through the standard
public:school Admission, Review, and Dismissal.(ARD) Committee process to deter-
rmine program eligibility. ' During 1981-82, 15 adolescents representing ten
school districts were served by the project. The client group includes eight
males and 7 females, ages 16-22 (median age is 19.4 years). Of the 15 clients,
five are Mexican-American, four are Black, and six are Anglo. Four of the .
clients are from families receiving Aid to Dependent Children.

¢ . ©
All clients in the program have,various degrees of visual impairments and all
except four are sgverely to profoundly deaf. The four who are not severely
deaf have sufficient hearing to allow their use of oral communication. Most
of the clients are severely retarded, and over half of the clients have some
physical disability such as cerebral palsy, partial paralysis, etc.

The program owes its inception and existence to the project manager's invete-

rate belief that learning is best accomplished by doing, and that the ensuing
accomplishments contribute immeasurably to the clients' self esteem. The circle
completes itself when increased self esteem enhances the clients' abilities to

learn and do. N . . o "

Consideration of students' ultimate life goals has, until recent years, been
sorely lacking in traditional special education progréms. Students reached age
21 and were graduated able to match pictures of plastic forks to the actual
object, without being able to use a fork adequately. Most of these handicapped
young adults lacked basic skills in living, such as independent self-care,
work-related skills and home managment abilities. In short, these expert -
picture-matchers were ill—equipped to deal with a world, beyond the classroom. .

In the mid-70's educators were faced with adolesCent deaf—blind students who
g'iously were not going to make it on an academic track. In 1976, the Region
20 staff began to look toward a functional currdculum that integrated school
activities into living and work situations.veIhis_moresrealiseieetufn—came

_longer be served by public schools, and would need soie basic skills to deal

, and independent living skills. , e -

' quality ificreased, as did social appropriateness, when students worked and

about when it was realized that the students would indeed reach 21, would no
with the world that would be theirs for the rest of their lives; in short, work

< .
Community Based Independent Livi;gﬁTrainggg is Region 20's response to the -
problem. Its incePtion came in 1978 with a grant from Texas Education Agency
to train deaf-blind adolescents in real work environments. This training was
‘a logical extension of - training done in pre-vocational activities in schpol
classrooms. Skills learned and practiced in.the isolated classroom setting
were markedly improved when applied to real life situations. Work output and .

lived iIn environments similar to those of their non-handicapped peers. (see e
Appendix A). TFor example, one student who was cared for and catered to at .




. The work settings vary according ‘to the’clients' abilities. me are emplo
—————"-full-time and competitively at the Lighthouse for the Blind. Another is parti-

.

home, and who was only sometimes able to attend for one minute to a two-gtep

apartment setting. She began to attend longer and more successfully to more
difficult work tasks. As expectations for her increased, so did her ability.

The premise of Region 20's program is that. every person has the right to the
greatest degree of independent living'of which s/he is capable. Inferred in

this statement is the power of choice and the 6pportunity to exercise that

choice in matters of self-care and home management. Also included is the oppor-
tunity for education, housing,arecreation, transportation, and .general community
access in a manner that is as independent as possible, according to the apilities
of each client. The Region 20 model project endeavors to maximize each cljient's

movement toward this end. : . l

assembly task, began initiating self-care and management tasks when in the i

4 : : : |

Q%%Apartment Life/Work Life: An Overview

The Community Based Independent Living and Work Training Program has established '
and maintains three apartments for participating clients. Sueprvision is pro-
“vided as needed by each client. With guidance provided by a team of apartment

managers, clients plan, ghop for, and cook their own meals and learn to tend
their own living space. Several clients9%repare their own sack lunches to take

tq work, and often take it upon themselves to share the load by taking turns,
with one client preparing lunches for the others. ) '

Leisure time activities are many and varied. Clients are encouraged to meet
and mingle with able-bodied apartment residents. This often bccurs sponta-

neously through football games or at the pool. The home managers work toward l
educating .other apartment residents about the clients' abilities. The clients |
themselves are often their own best advocages. : '
Ogganized activities include shopping trips to malls, étt%ndance at sports or '
special events in the city, and picnics. The clients are encouraged to take
responsibility for their owm leisure activities. ' . : I

Work is an integral part of most adults' lives, and the clients are no excep-
tion. Home managers work with them on bus training, both to get to work and v
to get around the community, Abilities vary from use of the San Antonio VIA )
Trans Bus System for the Handicapped (door to door service) to one client's .
independently travelling across town with two transfers in either directiom.

_,cipating in work training-at a local electric fan factory and is being traimed .. ..
for a specific job in that. industry. i

Apartment life provides an examplé of the viabilify of deaf-blind adéélscenﬁs )
learning skills in independence. Being on their own (with guidafhce) pécessi— »
‘tates their learning to cdre for themselves. The apartment program provides
them with this opportunity. : L . i l
. e B |
« Purpose of Administrative- Manual s ; . l
|

A3

This manual is intended to provide géneral‘information concerning:Eonsiderations ~
for community based work and indepetident living for deag-blind'and other severely
disabled students.. In addition, it provides specific administrative procedures




for planning, implementing, and managing the program. While designed and
operated to serve deaf-blind severely handicapped clients, the model's appli-
cability is by no means limited to that population. Its operating procedures
s and tenets can be adapted to serve almost any populatiou. Modifications may
J be made in terms of staff-client ratio and amount of supervision needed, and
! ‘as needed to mesh with a particular community's needs. One premise that is
basic to this®model is that work training, regardless of skill level, be con- 2
ducted away from the living situation. Few individuals in the able-bodied- .
population live and work within their home environment.

H ’ . )
Lad /
/

s

Programming Censiderations

The Region 20 model operates on some mgjor programming considerations.'

are as follows:

©

- o

LI
’

They

1. Programming should focus on daily'living and pre—vocational/vocg-
tional skills, where simultaneous instruction in the home environmént
to fosters an increase in work related skill development. R

Programming should occur in func&iohal learning environments' that in-
clude natural living and work settings based if thé community.

s S
Programming should provide a continuum of learning environments that .
allows for movement of the client toward his/her own optimal 1ndepen—
dent functioning.

i

N

4. The programming should be aimed toward producing skills that are
essential for independent living and that will facilitate income
produttlon to the maximum ability of each- client. :

s

Students should be taught what they need to know in order to function
as independently as possible in community environments.

. \ .
6. Clients can achieve a highter functioning level when higher expecta-
" tiong are present, coupled with the opportunity to function in natural

work and living environments.

.7. The mgre severely disabled a client is, the less likely it is that
training, including cl®ssroom instruction, transfers to a real job ‘ 1

_ . or home training situation. This_§_88§SLS‘£hE-need—€9~?f6VidE“naLutdl

y based training to insure success.

T W= .y L
L9,

~—-8. ‘Programming should interface with community living and work options
in order to facilitate the transition beyond public school education.
. \

a >

a

|
'\

|

It is helpful for all those involved in programming to agree with these consi—
. derations. :

Description of Curriculum

The curriculum consists of three domains of instrucfion (domestic living, -
leisuré/recreation, and ‘sex education). The Domestic Living domain includes .
50 self-care behaviors, 59 home management behaviors, and 77 food preparation o
N behaviors. Each behavior originates from a task-analysis of the natural home
" environment. These behaviors are listed on the Domestic Living-Skills Obser-
"vation Checklist (Appendix B). Additional behaviors in the areas of personal-
social adjystment, funCtional living skills, leisure-recreation, sex and
" family living are pending eventual inclusion into the assessment form.

: i el e e JRURUU——
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Description of Instructional Model°

. 1) —

As prev1ously stated “this model operates on‘ the premise that independent diving
training 4in natural community environments. Such independent living .
training includes® homemaking, personal sélf-care, leisure time, community access,’
and sex education. The skills which are minimally required for a severely dis-
abled young adult to function as independently as possible Within the natural

communlty are stressed. o . P

. - The home tra1n1ng staff provides a family-like atmosphere in which the tralning ‘
occurs. Total communication is the primary language mode for instrucdtion.
staff role modeling, physical ‘prompting,,and cueing are also used for instruc-
. tional purposes. The students live in apartmerits within the San Anténio commu- ?
nity. This setting contributes toward both the content and motivation for the .
. L clients’ acquisition independent living skills. Through peer role modeling,
. fellow ¢élients alsc contribute greatly to the instructional mpdel.

Some Possible Funding Options - v -

-

s 2
If the clients are school age, public schools may be a funding source. The
school, d1str1ct may either provide_ staff and overhead to 1mp1ement the program,
or it may pay an annual fee into a cooperative, and pay an agency such as Region
20 to provide programming. .
In Texas, the Texas Commission for the Deaf has the legal auchority to offer s
monies in support of independent living’ centers for the deaf-blind. The Texas

Department of Human Resources also has money set aside for independent 11v1ng

o and home management. These monies can Jbe applied toward 1nd1vidua1 home care P
‘ services. The Texas Rehabllltation Commission provides money to maintain and i\
establish Extended Rehabllltation Services (ERS). This system of homes is
. especially appllcable for clients who will most likely always need residential
seryices.

In San Antonio, San Antonio Independent Living Services (SAILS) through Title

VII independent liviug center funding serves as an information and referral

center funding serves as an information and referral center. SAILS is an example

of handicapped helping the handicapped.. It plans to offer direct services -

A . through staff trained in independent 1ivifg, work training, and work placément ®
o for all adults who are handicapped. This non-profit organization could con-
ceivably apply directly to the Department of Human Resources for a block grant
to set up and administer community apartment, settings as living and training
sites for disabled adolescents and adults.

In terms of work training, the private sector may be approached as an’ alterna—J
tive to traditional simulated workshop environments. An agency could offer 4
to survey an industrial site as to areas ‘of high tprnover. An offer may then ‘
°be made to train clients for specific jobs. . If the business will agree to
= commit a specified amount. of dollars for training, the agency could provide
dedicated employees who would be less apt to leavée their jobs than might able
bodied employees. This would result in an ultimate savings for the business,
and jobs for the disabled population . S

v ) A




. . PART IT: ADMINISTRATIVE GUIDELINES

“all 3 -

’

. ‘ ‘ "o

Population . ' . Lo .

Clients must be determined‘ eligible for special education serviges_as‘deaf-
_blind or visually handicapped/multihandicappeg by the referral committee and
—must be 14-21 years of age. ’ . ’ :

s
©
- -

,-g : . . e .
The Admission, Review, and- Dismissal (ARD) Précess . :
Prior to entrance in the Region 20’ project, the following procedures age car- °
ried out béfore’an ARD Committee meeting is scheduled to consider 4 prospective

client in the Region 20 Deaf-Blind Apartment and-.Work Training Program. -

The Project Manager at Education Service Center, .Region 20 receivés -
a referral and completes the Pre~evaluation/Admission Information:ﬁofm.
v {(Appendix C) . B ‘ . .

~

Coap

The Project Manqger follows up on -the referral -and notifies éppropriatg
agencies (Texas Education Agency,~the local education agericy (LEA),
- the Commission for the Blind, Texas Rehabilitation- Commission, etc&@&f

s - that the client has been referred. e .

R 8, )

. . . N ,\‘ }
Forma} referral must be made by.the local education agency accompanied
by parent and/or student consent, when.thg student is 18 years of age.

° or older. g . o ¥ .
. ] M Fl o

e
ve

. The'Project Manager writes to the LEA stating admission procedures
“and encloses the forms that must be completed before comprehensive
assessment is scheduied.".Completion of these forms is~mandéted’by
Texas Education Agency's poelicies and procedures. (see’ Appendix D for
forms) ) . L N . <A
N . e . i

. a.

‘ Admission Application ) ; -
b.

A general physical examination (performed within the ggst 100 days)
and health record . v ' :

TB test no, older than ane year 2 :

An eye examination by an optometrist or opthalmologist -(performed

‘no visionh or serious visual deficit*after correction: L

An audiological examination (performed within the past 240 days)
Results of any assessments thatvmgy have been performed as pre- o
scribed by State Board of Education Policy 3572.3, and any other

. data which may bear significantly upon the admission process and .

. the fgﬁmulation of an.Individual-EQucatiqnal Plan (IEP). '
Comprehensive Evaludtdon Permission Form .
Medical history N ‘ ' .

. Immunization record . . o

. Birth certificate - . ' : .

« Medical Authorization form o ‘

- Copy -of SSI benefits received and medical cardo(Curregt)

o

RO e 00

Upon receipt of'completed forms, a chprehensive assessment of ;hé‘ ;
prospective client is scheduled to take place at the deaf-blind apart-,
ment ‘complex for 1-30 days: The following areas are addréssed: °

a o
»

e\ 11 -

]

&

within the past 120 days) which certifies that.the child has either °

-
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f@hqosingiannApartmént Location

-~
v ' #
. a. Language/Communication Skills . "
b. Daily Living Skills . : . -
c. ‘Visual Functioning . B '
"d. Auditory Functioning : s
s e.. Intellectual/Adaptive Behavior S )
“f. Ordientation and MoBility ' ’
_ g. Physical/Medical ' -
. h. "Emotional/Behavioral . S T
i. Sociological . ' . . T

-Assessment tools include: the Camelot Behavioral Checklist, the Meadow—

~ Kendall Checklist, Minimum Entrance Criteydia, Domestic Living Skills.
Observation Checklist and staff narrative reports, stressing strengths
and areas needing improvement on a functional basis (Appendix E).

~

°

“

5. When the assessment is complete, deaf-blind project personnel meet to
- discuss the results. .
S ~ ‘. - . .:}

6. Assessment results are shared with the parents, and placement alterna-
tives are discussed. . . K

7. A summary of the resclts of the comprehensive assessment is sent to the
local education agency, along with recommendations for placement needs.. .
When appropriate, an Admission, Review, and Dismissal meeting is requested.

A o . : Pl

8. An ARD meeting is scheduled with Region 20 staff, parents and LEA repre:
sentatives at the local school district after the referral for admission
from Region 20 is recdeived. * »

9. If deemed appropriate, placement is made.-

AdmlSSlOn Criteriaa .

Basic admission 1ntake is complete with the development of an IndividualﬁEducation
Plan (IEP), following the child—centered process. The primary entrance criteria .
centers aBound the.establishment f the student not being likely to hurt him/her-
self, others or their environment, a willingness to benefit from’ instruction
provided, and a willingness to cooperate with such ‘instruction.

»

‘ ~ - .
-Followipg aregconsiderations that must be made when choosing ‘an apartment: .

]

N e
distance ‘to shopping centers’ -~

distanc to small stores - : . 0

‘distance to hospitals and obher<pealth care services

traffic patterns (congested or not)

- . bus route availability _ N

-

. roominess of living space _ '

d*stance to employee weorksites. .
locafion of fire, police,’and aifbulance services _ ‘
acceptance‘of progtam by apartment -management
affordable cost of ‘housing . . N -
barrjer free environment(s) S , ’ - -
. parking ’

type of leéase requirements

~




- income per client to pay rent, utilities, and food costs
- available furniture, and neceded household items:

- location of entertainment services

- 1location relativé to family and fr1ends’

- distance to restaurants . e

- storage areas

- security of apartment facility and neighborhood

- noise level

- lighting

. ., — adequate closet space within the apartment

- general condition of apartment and complex

plumbing -
wiring : " , o
air condltlonlng/heat N A
door leocks k
walls
ventilation . _

¢ appliances . i s

LS

‘When an apartment(s) has be chosen, experience proved that moving the clients

in with minimal fanfare is preferable for a normalized acceptance by neighboring
apartment residents. A quiet appearance and integration into the complex allowed
other complex residents to ask their questions as they got to know the, clients.

The clients became neighbors instead of a group of people made different because
of their handlcaps.

. *

.

-

Rules and Regulations of Concern

In Texas, when working in an apartment setting with minors, agencies must comply

' .with Texas Department of Human Resowrces regulations for foster care/group homes.

These regulations are quite extensive and include fire codes, sanitation and
foed policies, stafflng regulations, policies and procedures, intake/exit poli-
cies and discipline policies, Programs must be willing to be monitored and
audited on a yearly basis. o - )

»

-

Staffing Consideration-— Special Staff Qualities . | o.

Tr'high energY level is imperative. ‘ y

- Staffing Description

‘Job Title: Project Manager" (' - .
- Reports to: Designated School &t Agency Official

In addition to basicprofes51onalskills and abilities, &here are some important
attributes inherent in a good staff person in this nontraditional pregram.
S/he must demonstrate a commitment to the model. S/he must like the fdea of

- participating in the process wherein children become adults. S/he must have

high expectations of thecclierits, tempered with empathy and humanity. S/he must
be adaptable, flexible, creative, and possess a high degree of initiative. A.

©
»

’
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The following is a suggested Iisting of jeb titles and descriptions of responsi-
bility. » ) . -t




%

[l

/!

Nature of Work

1

Directs and coordinates all the activities involved in the Project to assure
that the goals and objectives are met. Supervises the professional and para-
professional staff of the program.

v

R

‘ Example of Work

a. Develops program»goals and objectives and means to accomplish them.
b. Establishes budget for the program.
c. Directs and coordinates the activities of the program's staff and supervises

them to assure attainment of program goals and: objectives. w
d. Provides leadership and guidance to program staff so that they can carry
out their duties effectively. B

e. Evaluates the progress towards the achievement of program goals and objec-
tives on an ongoing basis and”takes corrective action when necessary.
f. Gathers and analyzes program data and prepares program reports.

-
-

Requirements of Work

a. Thorough knowledge of and empathetic attitude towards the training and employ—
ment needs of the physically,. mentally, and emotionally handicapped.

b. Ability to plan, initiate, and execute programs. - .

c. Ability to understand, interpret, and apply procedures and directions.

d. Leadership qualities and ability to motivate ard direct employees,

s

Desired Experience and Education

»

a. Graduate degree in one of the human service fields plus two years work experi-
ence in rehabilitation of the handicapped of which one year was in a respon-
sible supervisory, managerial capacity.

-

or

b. Undergraduate degree in one of the human services fields plus four years

work experience in rehabilitationof the handicapped of which two years was
in a responsible supetvisory, managerial capacity.

e

Job Title: Work:and Home Trainers

A. Work Environment and Program Coordinator
B. Living Environment and Program Coordinator : o

Reports to: Project Manager

Nature of Work :

©

Develops. programming and coordinates activity of Instructional Staff in the
environment assigned (work 4iving) to meet the objectives of this project.

[y

Examples of Work

a. Coordinates the development of a continuum of environments as assigned. ‘\\\\\
b. Coordinates own activity as well as instructional staff with other environ-
mental areas.




c. Assists in securing and placement of students in off campus living and work
environments. ,

B - d. Provides direct teaching activity with students in the involvement area

assigned. :

Identifies and modifies programming appropriate within each environment.

Attends staffing and I.E.P. development meeting.

T 1)

Reguiremént of Work

Ability to plan, initiate, and execute programs within the environment.
Ability to apply procedures and directions.

Leadership qualities and ability to motivate. -

Ability to coordinate activity with others.

a0 oD

Experience and Education

a. "Bachelor's degree in special education, ‘rehabilitation, or occupational
‘trades experience with visually handicapped or mental health certification.

b. At least one year experience MH special education students, .
¢c. Teaching Certificate, plus four Years experience in an area éhcompassing
rehabilitation, contract procurement, job development and placement. ©

4

or

*d, Related jét experienée in the area of community based work and/or indepen-
dent living.

Independent Living Staffing Procedures
The Region 20 Independent Living and Apartment Training program operates year-
round, except for school vacation periods:. Thanksgiving, Christmas and Easter,

plus a two-week vacation period in the summer. ‘

Three staff members serve 6-8 clients. Only one staff member is on duty at a’

. time. Deployment is as follows: .
Staff Member Day ’ _ Hours
A Monday - Tuesday - 3 PM - 8 AM the'next déy v
°B Wednesday.— Thursday " 3 PM - 8 AM the next day
A Friday - Saturday 3 PM - 3 PM Saturday d
B Saturday - Suﬂdayv . 3 PM -3 PM SundayA
C Sunday o 3 PM - 8 AM Monday morning

*Note: With at least one home or work trainer having the more skilled expertise
.of a college background and related work experience, serving as a.chief home or
work trainer, additional staff need only have a high school‘education or GED equi-
valent as_a minimum standard for education background. -

ERIC . . . . T - o
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Stqff member C lives in one of the three apartmentg with the clients and works~
an additional 30 hours per week either substituting overnight for regular staff
and/or as back-up staff when extra needs for transportaction and coverage arise.
Staff member C pays no rent.

Staff members are required to work eight office hours during the work week.

This staffing sxstem is the result of a year's trial and error attempts to
proyide a healthy and sane pattern for staff members that ensures both adequate
coverage and emergency back-up, without promoting a staff burn-out syndrome, a
phenomenon which is too typical of programs not providing adequate staff coverage.

’

Staff Regulations and Deployment of Home Trainers

1. Hours of Duty

A. All home manager's tours of duty start at 3:00 PM daily.

If a staff member is sick or otherwise unable to be at the apart-
ments by 3:00 PM, he/she is required to notify the project manager
. as soon as possible. . -

The project manager will ass;gn the appropriate staff to replace
the regular staff member in case of sickness, delay, or inservice
which has caused the regularly scheduled staff member to be absent’
from the normally scheduled tour of duty. ’ ) T

B. All home manager's tours of duty end at 8:00 AM on weekdays and at
8:00 AM or 3 PM on weekend days. . o

| _ 1. If a student remains at the apartments during the day time due to
| T . illness, or some other unexpected and unplanned reasonm, the staff
. . . . member on duty shall contact the project manager and seek a replace-
ment staff member to cover the apartments unless specific orders
have been issued by the project manager stating the student may
remain in the apartment withdut the benefit of staff supervision.

2. 1If a work trainer is expected to pick up a student at the apart— . .-

. ' ments for work training, the home trainer is to remain at the apart-

" ments until the work trainer arrives at 8:00 AM. Under specific

. _circumstances; the home trainers may be scheduled to tranépott A
student(s) to and from worksites prior to and/or at the'gnd of

their work shifts. o . T

v 3. Béck—up staff are scheduled as needed for intensive traipihg sessions,
, g and for emergency situatidns,; such as medical treatment.

! L "7 C. Reports ' .
l“ : ' A. At the end of each tour of duty the staff supervisiag the apartment
Co - shall complete a log of all important gituations which took place

_during that tour of .duty. g

B. All staff members shall submit monthly and quarterly progress reports- -
‘on edch student noting, ‘but not necessarily limited to:

1) Training skill objectives attempted

>

Ll
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2) Summary of the behavioral reactions of student S
3) * Summary of the student's functionin} skills gained and weak-
. nesses exhibited .
C. . Quarterly pupil progress reports, based upon individual education
plans will be completed every 3 months by the home and work trainers,
are sent to each student's school and parental home.

Vocational Alternatives W. Michael Minihane

Day Activity Center

.General Description of Population

. Full-time supervision required i

. Able to perform very simple crafts_ or work-like activities
Involvement possible for only a very limited tlme ,span

; Negligible productivity

. General Description

. Variety of different activities available

. Heavy supervision available

. Little of no emphasis on productivity

. Emphasis on providing meaningful activity and on preparation for more
production oriented work activity center (if realistic)

.

a

Work Activity Center _ . | e
General Description of Population

. Full-time supervision required

. Able to attend to simple tasks for brief periods .
Able to work for a reasonable time span. (2-4 hours) .. . B L e

. Demonstrates some product1v1ty (may be quite limited) '

. Able-to perform s1mp1e work tasks (e.g., sorting, packaging)

Definition -

"work Activities Center" shall mean a workshop, or a physically separated e
department of a workshop having an identifiable program, separate super--,
vision and records, ‘planned and designed exclusively to provide therapeu-

tic activities for handicapped workers whose physical or mental impairment

is so severe as to make their productive capacity inconsequential. (Code

of Federal Regulatioms, Title 29, Part 525).

Sheltered Workshop : s

General Description of Populationi
.« Supervision available . .
- Able to attend to work task for reasonable period witheut supervision
. Able to perform work tasks (e.g., sorting, packaging, assembling)
. Demonstrates fair productivity (non-competitive)
. Able to work for a time span which approximates'a regular work day

P 12




Definition

"Sheltered Workshop" or 'Workshop' means a charitable organization or
institution conducted not for profit but for the purpose of carrying out
a recognized program of rehabilitation for handicappéd workers, and/or
providing such individuals with renumerative employment of other occupa-
tional rehabilitating activity of an educational- or therapeutic nature.

¢

Special minimum wages for handicapped workers in sheltered workshops are
lower than the minimum wage, but not less than 50 percent of such wage.
Special certificates allowing an individual wage rate of 25 percent of the
minimum may be secured for individuals incapable of earning a rate of 50
percent pr higher. (Code of Federal Regulations, Title 29, Part 525).

4

Sheltered Training Sites in San Antonio

-

Compatitive Employment

v

General Description of Population
v . Able to function with only that supervision available in épen industry
. Able to perform work task's at a competitive rate N

. Able to work a standard work day

- . . 3

. 1) Lighthouse for the Blind - A VbcationalAtrainer from ESC-20 is onsite
. at this.agency to conduct direct training cf deaf-blind students, 5
‘ days a week. .
Emphasis is en behavioral observation andbdaiiy Jata collection
of daily productica work rates. >

"2) Goodwill (Extended Rehabilitation Services program) consultants from
ESC*ZO”aCt”aS”adVOCatéS”td"ﬂEgUtthE"piaﬁéméﬁt“fﬁf“Sthdénts from schools
or other agencies into Goodwill. This program (ERS) offers life long

- ' ' funding for training and housing, -based on students needs and availa-
bility of‘funding,’including~independent living apartment,placement.

3)  Southwest Center for.the,ﬂgarihg Impaired - ESC-20 contracts with
this agency to conduct vyocational evaluations of deaf-blind students.
SWCHI is an adult residential training program for hearing impaired
individuals. Emphasis at this facility is on vocational assessment
and recommending appropriate'woqk.skills development. : >

“

Overall, the work trainer acts as an advocate, direct trainer, and referral
agent for -students in sheltered employment settings where a liaison effort
for referral to competitive training components is also offered as an addi-
tional service. . o '

13
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WORK PLACEMENT AND TRAINING

A successful program assesses vovational training opportunitig¢s in the community,
selects a potential placement that maximizes each client's vocational develop-
ment, - assesses the entry level requirements of that placement, and develops
training programs that promote skill and behavior development in areas considered
important for placement.

[y
2 .

Surveying Potential Placement Opportunities

Getting acquainted with community human services such as public agencies shel- -
tered workshop staff, parent groups, and the private business sector is the
first step in determining program direction. Document all information about
those sites of organizations. '

ﬁxploring Probable Sites for Placement >

A visit to local community facilities, organizations, etc. must be based on
mutual positive relationship.. A good relationship is vital if one expects to
build community support. :

Two guidelines for any community visit: , .

. Never be too demanding in terms of service of a facility or organization.
.« Never be excessively critical of existing programs or organizationms.

A degree of sensitivity is called for when determining the best program for
students. ' B ‘

Q
S

The rapport established during these visits will be a basis for gathering infor-

mation on population characteristies;oppurtumities for new students, and tasks

required to teach students in classrooms or other facilities.
. - > " .

Population to be Served

3
L

Information about students served will help determine if school age students
have disabilities or problems never before encountered. If a facility cannot
adapt its services to the needs of the student population, other agencies may
Have appropriate expertise or skill training. If the’school has expertise in
addressing the needs of a special population, a mutual cross training is appro-
priate between school personnel and agency personnel serving student needs.

Assessing Job Types

Utilizing task anaiysis, vocational tasksin sheltered workshops cr community
“placement sites are evaluated and subdivided into tasks that the student can -

: be taught in a classroom. Personal interviews with employers or “community

workshop managers should be constructed to elicit 'information on what expec=
tations they have of potential employées.  Responses will provide specific
areas of programming that a teacher would incorporate into a prevocational
program, such as grooming, safety, punctuality, matching-sorting skills, .
endurance, motivation, etc. Thus, a needs assessment can be identjfied as
the "core" relevant programming for a prevocational program.

S .19‘ _Hf
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Assessing Student Competencies

Initially, a review of each student's Camelot Behavioral Checklist will iden-
tify specific self help and prevocational deficiencies. After developing stan-
dardized criteria-referenced objectives for each student's skill development,
training addressing specific tasks should produce an increase on the Camelot

on a post-test. Training objectives are a function of the needs identified in
the preceding step. For example, if a client needs to be abie to work for a
six hour day to be considered for a joby and is incapable of program participa-

tion for that length of time, the objective to correct this deficit is to in- -

crease student's program-participation time (to 6 hours).
e - .
H 4 ,
Selecting Training Tasks s

Task sequences in a prevocational curriculum should be similar to a "real work"
task in the trageted placement, or it should train "real skills" that can be
’-applied in a placement. A practical approach to selecting curriculum is to
sub-divide a task into response units that all clients must complete in order
to progress through the sequence, and then individualize the further analysis
on a step by step basis, as‘dictated by client needs.

Each task should be progrqpmed into a family of related tasks that trains
generative responses .in that skill area. Generative responses are the ulti-
mate goal in skill development. During acquisition, the trainer's presence
is necessary to prompt physical guidance, modeling, cures, etc. - However, the
students must ultimately be 1ndependently productive 'without assistance from
a trainer.

¢
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TRAINING FOR COMPETITIVE EMPLOYMENT

<
-

1) An instructor visits a business site to identify and. analyze job stations
available. for student work training environments.

"2) The instructor learns the jobs him/herself, documenting all facets of :
; tasks involved through a job task analysis.

3) The instructor screens and selects students to participate in an identi-
" fied job site on a required c¢ross skill, match basis.
4) The student is either transported by. the school, his instructors, or other
school personnel; to and from his worksite.

5) A student is trained at a given job station by staff instructors for periods
ranging from 3-6 hours per day, where data on student performance ic col-
lected and suggestions by employment staff are incorporated in the training
plan.

6) As the student progresses, instructors gradually fade out their physical
presence to allow an assessment of the student's independent functioning.

7) At the end of 90 days, if the student has learned the skills necessary for )
proficient production, the employer has the option of offering employment -
however, it is not a pre-requisite for program participation. *

8) There is no cost.to the employer/organization for participation in train-
ing program. , <

9) - If it is determined that the student has developed marketable skills,  and
~ an employer elects to hire him/her, instructors can stay- on the job site
with the student for an "adjustment period" as needed.

L
v

10) There is no legal commitment which the organization is required to sign.

11) Students are paid a stiﬁend while they train as funds are available.
-klz)l Students, or.their legal guardiéns sign a contract with our agency authd%iz— )
, ing their voluntary participation in this program, .

Y

They further hold harmless our agency, as well as the work station :
(unless a gross case of negligenee was involved) . i ‘ : ot

Q v’ . . .
With appropriate training in a competitive busines site, students are
likely to develop Into motivated, productive, employers. If a given business
canriot ‘employ the studemt, they ,are referred by our staff to other appropriate

and additional’ availableNemployers. ‘ oo




AGENCY* COOPERATION AND COORDINATIGN v

L

The following is a compendium of .possible service providers and disabled consumer T
groups. Because they are many, and offer a variety of services, close coordina-

tion and communlcation among agencies is vital. This may be accomplished

thrcugh regular and as néeded staffings, dissemination of relevant reports,

= letters and personal communication. It is helpful for one agency to serve as
coordinator. , . T :

-

Texas Commission for the Blind supplements services for clients whose .

primary handicapping condition is visual and who demonstrate an ultimate’

ability for competitive work placement. _ ®
. [ - s .

Texas Rehabilitation Commission provides supplemental services for clients '

‘whose primary handicapping condition is A hearing and/or physical impair-

ment(s)- and who demonstrate an ultimate ability for competitive employment.

Texas Rehabilitation Commission also funds placement in Extended.Residential

Services programs for clients in need of long-term, more closely supervised

work and living situations.

Ty UNF S Y

Texas Department of Human Resources conducts bi-monthly advisory meetings
related to clients needs and serves as advocates and resource personnel.

San Antonio Lighthouse for the Blind provudes ongoing work adjustment train-

ing and work evaluation assessments, as well as comnetitive employment for —
up to 5 clients at any given time. These services are provided at reduced
rates due to the presence of a Region 20 full time staff person who is
there to assist’iuch,instruction. . o ' .

N -

3

. % Goodwill Industries provides sheltered employment and work training experi- .
ence for deaf-blind adolescents. Cuxrently 6 clients are employed there, )
4 of whom reside in the cammunity apartnents.
Statewide Task Force for Future Services to Deaf-Blind. The Beaf-Blind
project manager continues as a member of this committee, which meets
bi-monthly to coordinate and educate deaf-blind services on a cross-agency ‘
and~service group basis, This committee and the TEA Deaf-Blind Advisory
Committee are seeking additional funding supports for this and” other pro-
posed community based projects.

s

N ‘ Helen Keller National Center for Deaf-Blind, Dallas Office. This agency
is consulted as needed by phone in person at statewide -task force meet-
ings. .

9

Deaf-Blind Advisory Committee. Cooperative efforts from education azencies,

Texas Rehabilitation Commission, and Texas Department of Human Resources,

as well as Texas Commission for the Blind, the Lighthouse and San Antonio

. Citizens Concerned About Handicapism, tontinues a newly formed and reorga-
nized advisory committeée -to ‘serve as advocates for San Antonio Deaf-Blind -
persoris, as well as to review Service Center programming. This is primarily
done at the Region 9 Texas Department of Human Services advisory meeting,
where the project manager also advises to Department of -Human Resources

 programming. . . . .

- b .
. B -

Texas Education Agency. Consuitation, resource- sharing and program-
technical assistance _and. funding are provided to the Region 20 project,

22
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while Region 20 staff give consultation and workshop presentations té
other Texas school digtricts, tpon referral and at the request of TEA.
This past quarter the Region 20) Evaluation procedures were held exemplary
for other projects to adopt,

Deaf-Blind Annex Texas School for the Blind. Mutual student referral and
resource consultation take place on a need basis.

Criss Cole Rehabilitation Center. Interagency coordination of resources
_ and services is punsued on a need basis. :

Southwest Center for the Hearing Impaired. Deaf-blind students have received
respite work and independent- 1ivingevaluationsthrébgh an exchange of services
"and resources, as requested. In turn, Region 20 has provided over $26,000
worth"of equipment and assessment systems to SW Center, in exchange for access
to their facilities with our staff and students on a need basis.

Local Education Agency child centered processes have been conducted in 8
different LEAs in order to provide community training for project students.
Follow-up progress reports are sent to LEAs on a monthly basis and efforts
are being made to pursue local funding support for expanding and continuing
community deaf-blird services on a cooperative basis, to be partially funded
by the local school’districts.

Project Manager serves on the State Board of the Coalition of Texans with
Disabilities, the San Antonio Citizens Concerhed About Handicapism Board,
and the San Antonio Independent Living Services Board. -

The main problem encountered dn securing services for this population lies in

proving their work and independent living potential. As data from the project

has accumulated over the past two years, and has “demonstrated positive results,
this task has become easier. (for example, see Appendix A)

v o

Another «prime consideration is as3ur1ng that servicgs confinue beyond school age_,
into adulthood. The transition is of course easier if the client is and has

‘been receiving services prior to his/her reaching- age 21. -In this case, services
are already in place and need only be continued by relevant agencies. If not,
the agency should be called in prior té graduation and its services solicited.
Again, data collection is a useful, tool in demonstrating clients' work and inde-
penderit living capabilities. .

Education Service Center, Region' 20 Deaf BIind program continues to ‘offer con~
sultative assistance beyond graduation. - ¢

» . - -

Transportation

1

San Antonio is a city of 15. independent school districts, most of whose busses
cannot cross district borders. to-transport students between districts. This,
obviously, created problems which were addressed in a variety of ways. At
first, the staff moved the clients in their personal cars.- ‘This proved to be
both inconverfient and cost-prahibitive, at a reimbursement rate-of Z3¢ a mile.
(See Vol. 1I, Guide® to Programming for detaifs)

At present, after intensive bus training, four of the clients indepeqdently
board and ride: a city bus to a shopping mall, yhere they are picked up. by a

o
. . - < . B
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. bGoodwill Industries van, One client is able to independently tfghsfer her way
.across the city to her place of competitive employment in light industry. “The )
final client' is provided door-to-door service by San Antonio VIA Trans, a system

that serves gpe handicapped on an as-needed basis.

The transportatidn_problem was addressed and mef on an individual basis accord-
ing to each client's needs and abilities. No one solution could have worked.
. Co R

Funding‘and Program Costs

Funding for the project comes from a variety of sources. Texas Education Agency
funds staff members for work training and’independent living. The majority of 3
the project is funded through a contract with the federal government obtained
through direct grant application for.model projects for innovative services.

The four priorities for both contracts are the same:

To provide community-based work and independent living training,

To develop a curriculum and administrative guide that addresses
domestic living, sex education, and use of leisure time,

To disseminate the results and offer technical assistance“towirds
planning and implementatioqﬁ and

To develop and coordinate interagency activity to establish more
opportunities for deaf-blind youth to receive needed servicesgh

The average cost per student for conducting the Independetn Living Training model

‘was approximately $9,000 per student. The average current cost in Texas for

the same student to live for one year in an institution, with no similar training,

is $27,000. Independent living training costs are approximately one-third of

current institutionalization costs. ’ '

.

Likewise, currert regular public school costs for educating the average deaf-blind
student in Texas in a regular special education program are $8,000 per year. The
Independent Living Training provides services at a loyer costs, given that train-
ing is over a 12 month period, rather than the 9 months offered by public school
classroom instruction. : ' 4 '

o A

The greatest cost for this model is personnel, ‘averaging $30,000'a-year for 3

staff to serve up to six students at a time. Additional costs include some

capital outlay for apartment set-up (can be solicited from the community) . v
- office supplies for records, secretarial time, management overhead, food, elec-

tricity, and rent for temporary training apartment, instructional materials,’ .

and staff and student tra@el. o - Y

Beyond staff salaries, ‘paperwork, overhead,” and travel, the students agtual}y,fo

can cover all costs needed for rent, food, -electricity, personal self-care

tiems, etc. even if it is only covered out of their supplementdl:social security RS

income. : S .. ‘ ' et

o
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Aruitoxt provided by Eic:

'Procedures for Evaluating the Deaf-Blind Program

- - o '
<
. 7/ g & .
. s Installatien [ Subsequent Ysars . 1
. :_(Non-Recurriag Costs) 2 _{Recurring Costs)” ' :
s - s N F] . [
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~ Lot 3 - T ; .
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< < ¢ . i
Money management within the apartment setting is another probiem whose solutidn
has evolved through trigl and error. Currently, a pooled ban%gaccount has been
set up for the gpartments. In addition, each client has his/her own account.

Each client contributes as much as $275 per month toward ‘his/her’self- -care.

These monies stem from Supplemental Security Income payments. With this pooled

amount, two clients can. support a two bedroom apartment.

The approximate breakdown of expenditures per person is as follows:

-

$125 rent
75 food
25 personal expenses
38, . gas and electr1c1ty
12 ., phone
275 !

. . .
’ s
>

to manage their own money to the best of their abilities. Some clients are able

Any money left over is kept in the client's persgnal account. Clients are trained

to write and cash chedks with supervision; some are not. Money management train-

ing is a constantly ongoing process and is addressed daily through shopping .
trips, budgeting sessions and expenditures for activities such as movies and

eating out. . .

-
4

L . .

The very first decision an administrator of a deaf-blind program needs to make
with respect to program evaluation ds how much priority to place on “evaluation.
In our model development effort we committed about 10% of our resources’. to this
activity. 1In an ongoing program we would recommend 6% to 8% of program funds.
Oncte the level of support 1is’determined, the administrator needs to find a
competent evaluator who can dedicate the necessary time. We have found that
evaluation is a very time-consuming process, so being Sure the hdurs are avail-
able and budgetted and not as an add-on—task is crucial . .

. ~

Al

*Based onj13 students served first year L e L -
**Based on 6 students served sueceeding year )

s
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-~ Next, working with the,evaluaﬁbf, an evaluation plah is déﬁeloped to specify

(a) program objectives (or goals or components), ' (b) evaluation qliestions addres— °
sing programmatic issues explicit or implicit in the objectives,- (c) d4ta col-

lection procedures, and (d) analysis procedures. ‘A sample evaluation plan page
from our project follows. : b : _

Exhibit 1 (following) has been ‘developed by our model projeg¢t and reported im
the PDAS newsletter (Connection Vol. 3, No. 1, January 1982). It descriles

how an evaluation component ought ideally to work with project staff.. Exhibit

2 shows, hopefully, the product of' the evaluator-project relationshfﬁ and demon-"
strates the crucial role of evaluation in project imprpyemeﬁf.
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Exhibit 1: The Ideal for Evaluator-Project Interaction
e . - . '

*

. In our first few years evaluating the DB project, Evaluation Services
stressed evaluation of the accomplishment of objectives. While this gave us - -

_accurate information on what the project had and had not done, it did not in

itself, lead”to growth in the project. We decided three processes were most
responsible for 1mproving project performance .

LY

- Evaluation Services staff developlng p051t1ve and productive working
/ relationships with program staff' - :

.- Evaluation Services reporting findings that could be the basis for
action by program staff to increase the quantity and quality of ser-
vices provided; and :
. ¢ . ;
. Evaluation Services a551st1ng program- staff in reviewing evaluation
findings, thinking through the implications of the findings for pro-
gram improvement, and.documenting a response .to the findings.
. These are not idle words on paper.“ We back-up.these wordsswith three
innovations: (1) a time accounting system, (2) a process for summarizing
data, .and (3) a reporting format. First we record each qeek how many hours .

, are actually spent in working face-to-face with program staff and in providing

data. Of course, we keep st¢ount of evaluation planning and data collection
and analysis time, but we ualso monj:or.face«to—face human interaction and
seek to maximize it. The greatest hazard to evaluatiom is too much ‘time
spent on data collection,” analysis, and reporting and not enough on-using

. the information developed through the evaluation.

Second, while we report all our findings, we do it in a pyramid structure. -
We'provide a lot of raw data, as we have found project staff sometimes really
enjoy reading verbatim comments or looking at frequency distributions, and

.we can never predict what data will be intriguing to them. We also try to

provide a summary of major points that project staff might want to grapple

with in the context of a project meeting, with or without our presence. We

have found that providing "points to discuss,” rather than findings, facili-

tates data use. Also, we select one to three over—arching issues for- the

evaluator to discuss with'tﬁe,projeet manager and staff. In essence, we ask

ourselves to be businessmen - what are, if you will, the issues that will Co

lead to profit? Too much evaluation' is intefesting without being profitable. .
Third, we think through with project staff the issues both of us see ‘

as profitable. We have a rather unique reporting format that presents the

r'data and the response of the pro;ect staff as being as valid as the data
itself. - .
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. EXHIBIT 2

-

~

During one month the evaluator on a project wrote about ten mec
cemmerdations, and ideas summarizing several yearst'work with the pr
discussed with the project manager in a half-day session during which
project was discussed. The result of this discussion is illustrated in the box below.

moranda outliring data, findings, re-
oject. Each of these documents was
the past, present, and future of the

" We believe this approach preserves the thinking that occurs between progra“& and evaluation staff. As
a reporting technique, we think we are really on to an effective strategy. Besides pur reporting techniquecs, .
our office is also studying how much time, ideally, a practicing eviluator shou‘ dedicate to using data.
This work is being funded by the National Institute of Education. We would welcome reactions or altcrnate’

our time account-

-

reporting formats which would better encourage use of information, and inquiries about
ing system, méastres of data use, and associated work., - ‘ , '
. € . :

-

If you are interested in learning more about our approaches to enhancing the use of evaluation, please
contact: Stan Drezek, Senior Evaluation Mznager, Evaluation Services, Education Service Center, Region 20,

1314 Hines Avenue, San Antonio, Texas 78208, (512) 271-7611.

3 ]
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USING EVALUATION DATA: THE CASEOF THE JANUARY MEMOS
Evaluation A review of Volume I and II of the Programming Guide/Curriculum by Evalua-
Findings tion Services concluded “these volumes are not ready for field review.” Includ-
.Programming ed in the review were revision suggestions, including a list of curriculum areas
Guide[ ‘ to prioritize. . '
Curriculum Co. ' ’
Project Staff The Project Manager appreciated our review, decided to ask Special Education :
Response Programs (SEP) Project Officer for a three-month extension on the curriculum’ l
work, gave all _our' memos to the outside consultant hired to redraft these vol-3
umes, and with Evaluation Services decided upon a strategy for conducting the’ |
field review with four’nat'ional'experts and many local educators.
Evaluation Discussions® with program staff and review of program documents led Evalua-
Findings tion Services to define as issues for discussion the relative balance in the two
- Program . major priorities of the program, the use of professional versus parap_rofessional
Design staffing, "and serving one exceptionality versus severely handicapped clients. '
. Project Staff ~ The Project Manager had been grappling with these issues, and the memos and,
Response discussion with Evaluation Services helped further clarify the need to expand 1
beyond current clients, utilize a greater ratio of parapyofessional or professional
staff, and emphasize one goal area without dropping the other. '
Evaluation ~ The Project Manager identified at least ten different future funding options — l
Findings . however, their probability and importance was not clear. o |
* Future ' ' R
Funding .
Project Staff _The Project Manager intends to explore these funding sources first: , ‘
Response 1., Wosking through the Coordinator of Special Education and the Di- . l
L W yectors of special education programs to solicit students and funding .
B ~ for a regional cooperative program. : < a ‘ "
2. Seeking clients.and -associated funding. through the State Rehabilita-
tion Commtésion, the Commission for_the Deaf, other agencies. |~
3. Applying fora Developmental D'lsabiliti‘es grant. ’ :




EVALUATION PLAN -
1981-82 ~ e o
(Combined OSE and TEA) T

“4 DATA COLLECTION
INSTRUMENT/SAMPLE/DATE
PERSON RESPONSIBLE

-

EVALUATION QUESTIONS ANALYSTS

v *  PROGRAM OBJECTIVE

)
OSE
All curriculum units developed
will be reviewed for de-
termining if they meet the '
spectfied criteria.

7. Defining a curriculum Instrument: n/a
unit as,term}nal ob-
jectives for a strand.
within one of the three
curricula domains with
its supporting documents,
how many units have been

developed?d

Gbjective 2.0: Iy April 30
aud- June 30 and August 31,
1982, respectively, the adult
Jjevel of the recreation-
leisure skills, sex education
aud family life and domestic
Living skills curricula will
Le revised based on field test
data as evidenced by action
statements on the' Using
kvaluation Data pages de--
scribing project staffs re-

Sample: All units developed.
Date: As developed

AEY

‘-Pexrson: Evaluation Assistant

.
&

)

| |
| |
| |
} t
| |
| |
| |
| |
| |
| |
| |
| |
| |
| |
B I
8. Are the curriculum®units :'Instrumenqz Expert Reviewers : Based on data collected from
suitable for classroom | . Feedbuck | the field test reviewers, .
use?b : | | Evaluation Services will pro-
| |
| |
| |
! |
| |
| |
| |
| |
| |
| |
| |
| ]
| |
| |
| l
| |

vision in response to field Sample: To be specified vide the project manager with
- Lest findings. data provided by the reviewers
- Date: April 30, June 30, on ‘the suitability of the cur-

and August 31, 1982  -riculum for classroom use, and

suggested changes for revisions

E

Person: “ Evaluation Assistant

)

Evaluation Services and the

9. What revisions have been , Instrument: Using Evaluation Home Trainer will meet monthly

for documenting needed re-

Note: RFP 80-7 required that made in the curriculum Data Fori visions in the curriculum
based on field tests? .
each of gheithree cur- (Pilot in DB apartments Sample: All pilot test ) based on piloting the Domestic.
Long1tudinal matural and revieus by experts) nenes spartaents, ALL data collected
& ’ Date: April 30, June 30, par i co..ecte ’

skill sequence begin- .
ning with educational
objectives, which re-
present near-zero level
functioning.

During 1980-8§1 the.”

project manager re-
. negotiated the scope of
this work with OSE ‘to
develop an, adult level
curriculum only.

regarding revisions in the
curriculum will be reported
in the final report.

and August 31, 1982

Person: Evaluation Assistant

r ' | - - ) i
8RFP 80-7 requires reportinglthe number of curriCulum units- deVeloped '-A . .

luse ability

bRFP 80-7 requires systematiFally gathering teacher ratings ofI

‘s' : l : "
I ‘ o
-~ . ' ' ’ I
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PART IIT: CURRICULUM FRAMEWORK

.

The curriculum presented in this Administrative Manual's-companion volume,
Guide to Programming, revolves around the premise that necessary life skills
are best learned in the natural setting. This means that work skills are
best learned in the actual work setting for which the client is being trained;
self-care and home management skills are more easily mastered in the environ-
ment in which they naturally occur: the client's home.

The Guide to Progrémming addresses both of these issues and provides strate- .
gies toward meeting the goal of each client's attaining as much indepen-
dence as possible.

R

Part of the progggm’s success lies in close coordination between the work
training staff and the home  management staff. These two primary areas of the
clients' lives are directed toward a common goal: living as independently

as possible. This coordination can be achieved and maintained through sharing.
of daily work logs and apartment logs, regular staff meetings, and personal
contact between the two staffs. :

Student progress is monitored only through logs and weekly to insure that the
programming is occurring in a manner that is beneficial to the client and
that s/he_is working at an appropriate skill level.

Process for Programming

Students who enter the program will have been identified as deaf-blind and
the dye process procedures of PL 94-142 will have been followed. Following
referral, a 1-30 day assessment takes place at the apartment and work sitess
" The assessment considers five major areas:

Gross Motor Skills (general mobility or ambulation): pre-requisite
skills for independent living and general interaction with the

. environment. '

Fine Motor Skills (cognitive, pre-academic, pre=vocational): &ye-hand
manipulative skills as well .as the. basic academic areas of pre-math,
language, functional reading, etc. These are critical skills that
serve as building blogks for more advanced 'survival skills.

' Communication Skills: both expressive and receptive language. -

Self-Help Skills: feeding, grooming, dressing, and toileting are basic

. . requisites for independent living. . 5 .

Social Skills: the ability to interact appropriately with others. Lei-
sure time activities are included as a vital part of social skill
development. ‘

The assessment instruments include the Domestic Living Skills Observation °
Checklist, The Camelot, and the Meadow Kendall Social adjustment checklist.
Upon completion of the initial assessment of the client, the placement team
analyies the data and establishes priority areas of instruction in the living
and work enviromments and thus begins the development of the client's Indi-
vidualized Educational Plan (IEP) through a scheol district meeting. Each
IEP will contain the following components: . ‘ :

A statement of the student's present level of performance,

A statement of annual goals, including short-term instructional objectives,

A statement of specific educational, pre-vocatiéngl/vocational, domestic

31
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living, social, and leisure:time needs, as well as any related services
to be provided; also stated is the extent to which the student will be .
able to participate in regular education programs or in community-based
© programs, . . .
The projected dates for initiation of services, and the anticipated dura-
tion of them, and . : )
Evaluation procedures for the instructional objectives.
Parentsl and/or student approval for admission into the project and specific
approval for participation in the living .and work enviromments is required.

Daily Schedule

Other than specified time to leave for work, there is no set daily or weekly
schedule. The time to do things, such as clean the house, is determined as
the need arises. Initially, the home manager may be the one who determines
the need, however, client-initiated activities are encouraged.. One goal in
the home management training is for the clients to determine their own optimum
schedules to make their lives work. '

Program Components

This educational program focuses primarily on those skills that are necessary
for the client to lead a life as indepéndent ae possible. For example, if
some degree of reading is possible, the focus will be on reading traffic signs,
recipes, instructions booklets, with whatever adapt.ve material or communica-.
tion system is needed by an individual student. ’

Acquisition of functional skille is accomplished through individualized program-—
ming, independent living'skills"training, work training and opportunities for
leisure time ‘activities. Areas of concern for each student may include, but .
are not limited to: , S - .

—-pre-vocational/vocational training

-recreation and community access

<-leisure time skill development
-orientation and mobility

~sex education/consultation
~family living skills . .
~food preparation, meal planning, and shepping

.~-social/emotional development o .
—development of communication skills . : ©
-speech therapy (where needed, in the natural enviromment of basic life
functioning) * - -
-cognitive Qevelopment

-personal care, including grooming and hygiene:
-individual ‘and home safety

©

-

Discipline

Discipline within the program is a creative process that is designed and tai--
lored to the individual client. One client responds well to time-out, while
- for another merely having to finish the task at hand is enough. One woman,
whose apartment is her domain and who is very territorial about it, responds
well to’ confiscation of her apartment key for a short period of time.

- . \
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| .Disciplinary action depends on the cognitive and communication level of the
client and upon what is important to him/her. At no time is corporal punish-

ment used. Natural consequences to inappropriate behavior usually provide
motivation for improvement on the part of the student. Any unusual discipline

methods are spelled out in the student's IEP. ///f\\_

Record Keeping .

'

Record keeping in the apartment setting is accomplished through three instru-
ments: the Daily Living Skills Ohservation Checklist (see Appendix B) and the
Meadow Kendall Social Emotional Inventory (see Appendix E). These two inven-
tories are conducted on a monthly basis for the former and semi-annually for
the latter. Additionally, a daily log in narrative form is kept. The first
two instruments serve more to measure progress, and all three are used as
communication tools for staff members. Record keeping of this nature allows
for adjustment of programming strategies as often as is needed.

ey




-

PART IV: INSERVICE TRAINING ¢

Staff Inservice Training s
The major concern in inservice fraining is to meet the individual needs of staff
members. This is done in two ways. Initially, each staff member completes a

self assessment inventory (see Appendix F) to determine which areas s/he feels R

to be of importance. These inventories provide a basis for the types of inser- .
vice sought and offered. Training may be accomplished through project-sponsored
in-house workshops, visits to relevant programs, attendance at conferences and
consuitative assistance. Training areas include, and are.not limited to:

- total communication skill development

- language development

- behavior modification techniques (many clients are highly resistant to
the instructional process and behavior modification techniques are an
invaluable staff tool)

- functional curriculum approaches (most staff are orlginally trained to an
academic approach which is rarely practical for severely handicapped
clients) . » .

- job task analysis

- daily living skills task analysis

- on the job training techniques for severely handicapped

- sex education approaches for severely handicapped

- leisure time and recreation skills development for the severely handi-
capped

- daily liv1ng/self care and home management instructional technlques

- client adaptive "behavior assessment and evaluation systems

-

]
-

It should be noted that personnel trained through inservice training are not
being trained to assume new rples upon completion of training; rather, the goal
of inservice training is to allow them to more adequately fulfill their present
role as it relates to delivering services to the deaf-blind and severely handi-
capped in functional learning environments. '

.

The second method for determining staff inservice needs is far less formal and

.consists of asking them on a routine basis what they are interested in and feel

a need to know more about.. Often a workshop or conference will be available
that ties into a particular staff person's need for more knowledge about a
specific area. This method is viable only if project staff is kept informed
as to what is available.

. . i o
3 ’ . . L

Community Trainigg

-
’

Because this model project fosters integration of the deaf- blind client into the
community, work in terms of community education is vital. Ome aspect of community
life is especially important: the apartment complex that serves as home base for
the clients. As mentioned earlier, the clients moved in with little or no fan-
fare. However, once in, other apartment residents naturally had questions.

Though always available, the home manager initially was on-hand quite a lot in:
order to answer questions. The clients themselves were their own best selling

‘point. They responded well to being in an age and peer-appropriate setting and
-other apartment residents ended up-serving as models for the deaf-blind clients.

e




- Parent Counseling ) . | ’

Parental. commitment to the training model is important, and is best acccaplished

through keeping the parents informed as to their child's participation, progress

and activities, Again, the client is his/her own best advocate. Prior to the

client's initial assessment parents are encouraged to visit the apartment setting
. to spend time with the other residents. After placement, parents are kept in-

" formed through quarterly reports and personal contact. A TTY machine at the
complex allows the parents to communicate directly with clients who have the
ability to use it. Communication with home managers and other project staff
facilitates parents having realistic sexpectations when their ehildren are at
home.

The project does not sponsor formal parent training workshops or other ‘such ser-
vices. However, it does serve as a referral point for parents who have questions
or needs for specific skills. If the need cannot be met by project staff, parents
are directed toward an agency or workshop whi¢h might help them. Individual parent
counseling is offered on an as-needed basis, or if requested by the parent.

The clients are of an age, 16 and above, at which-their able-bodied peers are
generally showing a high degree of independence from ‘their parents and families.
The project has found in its two years of operation that, given the opportunity,
"its clients also begin to demonstrate an independence commensurate with their
abilities. In keeping with the spirit on indepehdent living, this is encouraged.
At the same time, communication is always maintained with the parents.
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APPENDIX A

1980-1981 RESULTS OF THE CAMELOT
BEHAVIO%AL CHECKLIST
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- '1980-81 RESULTS: CAMELOT BEHAVIbRAL CHECKLIST

: Pretest Pretest Posttest Posttest ‘Resfaent Days Increase in
Client Date Score Date ] Score Pre. to Post . Skills %
© 6531 11-10-30 134 + 7-21-81 T 214 gl
6523 4-01-81 140 7:21—81 155 ., 102 ' 7.6
| 6509 4 11-10-30 143 7-21-81 160 181 . © 8.6
6513 . 11-10-80.- 97 7-21-81 . 131 139 - 17.3
6510 4-01-81 133 . 7-21-81 ? 142 112 4,5

-

Presentation of results. (Pending)

13
=3

Presentation of Results i

- Interpretation (Related to Claims of Effectiveness)

- Statistical Significance; Educational Significance * -
- Elimination of Rival Hypotheses

-




: ' APPENDIX B

DOMESTIC LIVING SKILLS OBSERVATION CHECKLIST
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JrEs INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST
Client . : ’ Observer
- OBSERVATION RATING SCALE i
No opportunity to work on skill since client entered Mastery with total communicatioir prompt; the behavior
apartment. i i T exhibited 1s the desired behavior but speech/sign ~
i - : g language/gesture s still necessary.
‘1— Pmgress, continue skill; skill {s being worked on, .
[ 1 But behavior 1s only a very rough approximation.of ‘Mastery without prompts; behavior exhibited {s désired
—J  desired behavior. : 3 : . E_ Favior and occurs.mthout pm-ptlng. R
, | Progress with demnstr:at’on, role—mdeling; Ehnzslul ’ stery ~-- behavior generalized; mastered behavior ex-
I 2 ronpt; avior approximates t esired .behavior E Eiﬁiuﬁ Tn one setting will occur in other similir
’ '&En physical-type prompts are usedﬁfol,lowfup to settings. . .
" further.refine the behavior is necessary,
* | tet applicable. (State reason why.)
Progress with total communication t; behavior .
3} approximates the desired behavior %n only speech/ W
language/gesture-type prompts are used; follow-up to \
further refine the behavior is necessary. \ .
* : TRAINING RERIOD PROBLEMSANEEOS/NOTES o
MONTH ' {e\g., scale does not fit behavior,
.+ BEHAVIOR DAY . behavior ambiguous, not taught...)
. . __}
HOME_ MANAGEMENT -- HOUSEKEEPING ' 1 .
Selects appropriate cleanser and follows direction for use ’ }
Dusts tables, furniture, decorative fixtures , i, : - &
Sweeps with broom and dust pan i :
 Mops
Cleans windows and mirrors ‘
Makes beds ~ o
Cleans sto‘vetop
Pefrosts refrigerator . ‘e 1. -
Cleans out refrigerator ' C e
Cleans bathroom : . ?h o~
Cleans up after pets ) P .
fmpties trash ¢
Puts possessions where they belong
Cleans sink and tub after use : .
» . * - L4 .-
. A ’ v
HOME_ MANAGEMENT -- MAINTENANCE AND REPAIR . '
Replaces light bulbs . - C ‘
Uses plunger - ’ L -
when appliances need sgrvicing will contact someone
When necessary contacts apartment maintenance Staff C <
HOME MANAGEMENT -- HOME SECURITY/SAFETY ' .
. Locks.and unlocks doors : . ’
‘Opens and closes windows ! ‘ ' : _
Opens and closes curtains ) : . o
? Wandles flammables without creating potential for fire . _ » ]
_ uses wall sockets appropriately . . :
Can use fire extinguisher ]
Secures keys ’ : . -
Usélee/umdow before opening door i - s .
D?esn'l give home information to strangers ' ‘ N R . N -
ERIC. =~ RS 44 , :

: - .
'l ° | \ | R . ., .
&




LHQEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

. .
.

Client . . . .Observer o | » )
O0BSERVATION RATING SCALE ..~ -

T
No opportunity jto work on skill since client entered ‘Mastery with total comunication prompt; the behavior
. exhibited {s the desired behavior but speech/sign

apartment.
' language/gesture is still.necessary.

progress, continue skill; skill is being worked on, *

E] But behavior (s only a very Pough approximation of Mastery without ts; behavior exhibited {¢ desired
des‘red behavior. . Eﬁavior and occurs without prospting. .

1 Progress with denonstr'atlon, mle-mdellngs Ehxélcal Mastery -- Qbehav!or neraallzed; mistered behavior ex-

m t avior approximates esire avior n _515!u§ in one setsing will occur {n other similar .

%ﬁyslcal-me prompts are used; follow-up to settings.

further refine the behavior is necessary.

.

Not applicable. (State reason why.)

Progress with total communication e?t; behavior v
ipproximites t sire vior n only speech/ C -

Yanguage/gesture-type prompts are used; - follow-up to .

further refine the behavior is necessary. : ) o
R TS T . TRAINING PERI0D . PROBLEMS/NEEDS/MNOTES
' 7, HONTH ’ i ‘ (e.g., scale does not fit behavior,
BEHAVIOR = - DAY o behavior ambiguous, not taught...)
— o .
s

FOOD PREPARATION -- MEAL PLANNING
Incorporates leftovers into meals ' ’ : * ~

Selects foods fecessary to prepare a breakfast
selects fqods.necessai'y to prepare. d lunch
Selects foods necessary to’ prepare a dinner

_selects foods necessary to prepare a snack v

¢ selrcts special diet food - V 3

F00D PREPARATION -- GROCERY SHOPPING o .
Contributes items for grocery Tist ; - 5 ) .
" Prepares.a grocery list

Shopping -- locates foods on list and places in cart ’
“Check-out -~ takes foods to’ checkout and -places .on counter _ ~ | — }-

Kandles money exchange for items purchased i /

Food storage -- stores purchased food appropriately, e.g., .
refrigerator. cahinets, freezer ) :

Grocery bags -- folds and puts away - - i /

— ]

)

NN
4

» ® i . - 1
L | ¥ |
£05 PREPARATION -~ UTENSIL/APPLIANCE USAGE : ; .
-Uses can opener effectively and safely S )
yses peeicr effecCively and safely
Uses grater effectively and safely ‘ ' -
" uses. spatula effectively and safely
Uses pots and pans effectively and safely R - F b
Uses bowls effectively and safely
_ Uses xnives effectively and safely
Uses toaster effectivedy and safely - - )
'uses ga.rbage disposal effecti:ely and safely - . \ o . <
Uses refrigerator effectively and safely ! ' 3
lises freezer effectively and safely ,
Uses stove. ‘oven and broiler effectively and safely
ueas sink effectively.and safely o | £

Q '

.

v
D




INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

Client

Observer

OBSERVATION RATING SCALE

*No opportuaity to work on skill since cllent entered
apartnent

X .,
Progress, continue skill; skill is being worked on,
1 | but behavior 1s only a very rough approximatton of
desired behavior.
rogress with delmstratio«, role-nodellng; thlcll
ts avior approximates avior
%'Lp!usical-w prompts are used: follow-up to
further rafine the behavior §s necessary.

~1 Progress with total ‘communfcation t: behavior
3 | approximates the desired behavior %n only speech/
language/gesture-type prompts e used; follow-up to
further refine the behavior 3 necessary. ’

]

Td

]

g

Mastery with total cosmunication t: the behavior
eiﬁlﬂh Ts the desired behavior ﬁ t speech/sign

language/gesture is still necessary.

Mastery without ts; behavior exhibited is desired
Eﬁv%or“giﬂ occurs without prospting.

Mastery -- behavior generalfized; mastered behavior ex-
ElSiui Tn one setting will occur in other similar
settings.

Mot applicable. (State reason why.)

v

SEHAVIOR .

TRAINING PERIOD .PROBLEMS/NEEDS/NOTES

(e.g., scale does not fit behavior,
behavior ambiguous, not taught...)

o -

.FND PREPARATION -- MEAL PREPARATION
“*» Washes hands before preparing meal

Pours and mixes . B} ‘2

Boils . e
Fries '

' Bakes

Carries fiiled pan-to sink or stove-

Prepares mixed ingredients (e.g., pudding, macaroni and
“ cheese., hamburger helper)

Honitors cdoking from start to finish

Ol scards spoiled food$

Regulates cooking temperature -- stove and oven

Prepares balanced meals without menu

Food transfer -- puts cooked foods in serving dishes a

.FOOD PREPARATION -« SEFTING A- TADL? .
, emovg; dionervare, gh;swgre. _and silverware from cabinets

e
[}

Chooses fynctiona)ly appropr g;g ftems for table setting

Sets table for appropriate number of persons

o

FOOD PREPARATION -- MEAL CLEAH-UP
~. Clears table to counter-top

Cleans table

Scrapes uneate‘n food off plates into garbage/disposal —

Uses dishwater {plugs draln. adds detergent, fills with
hot water)

W Y—

Washes dishes (dishes . to sink, uashes rinses, places on
drainer)

Stores dishes back in correct place

Wipes-up (cleans sink, stove, and counter-ttm)

-Rinses and hangs dishrag a

LA
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INDEPENDENT bLIVIN;G SKILLS 0BSERVATION CHECKLIST

.

. . /
Client o Observer

— ORSERVATION RATING SCALE
g' No oppartunity to work on skill since client entered B Mastery with total communication t; the behavior

apar - . s the desired behavior but speech/sign

r . language/gesture s still necessary. e Al
Progrdss, continue skill; skill is being worked on, .
1 | ©Gt behavior 1s only a very rough approximation of Mastery without ts; behavior exhibited is desired
desired behavtor. [;__—l Eﬁvior Fnd occurs without prospting.

Progress’with de-onstratlon;'role-mdelings- thical Mastery -- behavior generalized; masteved behavior ex-
[3 5'.;”51"” avior approximates esire vior E] Ell;la Tn one setting w111 occur in other similar

n physical-type prompts are used; follow-up to e settings. . .

furthar refine the behavior {s necessary. i

Progress with total communication t; behavior
3 | approximites the desired behavior %on,only speech/
language/gesture-type prompts are used; follow-up to
further refine the behavior is necessary.

NA

Not applicable. (State reason why.)

-
.

TRAINING PERIOD PROBLEMS/NEEDS/MOTES
MONTH . (e.g., scale does not fit behavior,
BEKAVIOR - DAY . 4 . behavior -ambiguous, not taught...)

A

FOOD PREPARATION -~ FCOD STORAGE
Uses food wrap
Uses plastic_containers

- Uses food bags and twist-ties

SELF-CARE/PERSONAL HYGIENE -- TOILETIKG

Closes door '

Raises and lowers toilet seat

sits properly on seat

Cleans. self after elimination - ’ -
Flushes toilet ‘ ] AN
Washes hands ' ' : : N

I3

SELF-CARé[PEhSONAI. HYGIENE -~ GROOMING AND CLEANING . .
——~——~~\ﬁ‘ﬁ s_and_blows nose : . R Ty

Washes and dries face and hands (incl. adj. water temp.) T - - 4 .
. Brushes teeth (wets brush, adds toothpaste, brushes, rinses) : '
ghowers/bathes -z adjusts witer temperature

Showers/bathés -- undresses, washes w/soap, rinses, dries
without assistance - .

 Uses deodorant
Cleans and cares for nafls

Combs , brushes, ind shampoos own hair
Has hair cut or styled ) i

Shaves (females = underarws and_legs) N i ' S
Uses cosmetics (applies makeup or blemish treatment)

Cares for egglasses[hearlng atdes

Cares for self during menstruation

v




INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

©

Client

Observer

0BSERVATION RATING SCALE

No opportunity to work on skill since client entered
apertment
Progress, continue skill; skill is being worked on,
but behavior 1s only a very rough approximation of
desired behavior.

1 Progress with demnstretlon role-model{n hysical
l 2 ' sromt. behavior approxlntes the desired Egavior
n p

ysical-type prompts are used; follow-up to
further refine the behavior is necessary.

Progress with total communication t; behavior
approximates the desired behavior %n only speech/
langyage/gesture~type prompts are used; follow-up to
furtger refine the behavior is necessary. .

] Mastery with total communication pronpt the behavior
‘1 exhibited is the desired behavior but Speech/sign. . _ . _
'—"“‘Tang'iage/gesture Is still necessary.
—) Mastery without prompts; behavior exhibited is desired
S | Behavior and occurs without prompting.
A Mastery -~ behavlor generallzed mastered behavior ex-
6 hibited in one sett1ng will occur in other similar
settings.
A Not applicable. -(State reason why.) )

rouri |

BEHAVIOR - DAY

TRAINING PERIOD PROBLEMS/NEEDS/NOTES

(e.g., scale does not fit behavior,

behavlor ambiguous, not taught...)

SELF- CARE/PERSONAL HYGIENE -~ GENERAL HEALTH CARE
Cares for adaptive equipment as instructed

#

Administers medxcations to self as instructed

Seeks assistance when sick

Discriminates injuries needing medical attention

Uses bandages

No substance abuse

Seeks dental care when necessary

Particxpates in physical exercise

HOME !‘-ANAGEMENT -~ OPERATION OF HOHE APPLIANCES

~ Turns lights on and off when not in use

Uses vacuum including correct attachment and/or bags

TYses fan ~ T ¢ oo T T

]
l
|
| -
=
|
|
I
I
|
|
|
|
-
]

E

Uses air cond1ttomng/heattng unit including select. temp.

Uses TV and radlo inct. selecting program and not disturbing
others ’

Uses’ record player 1ncludtng selectlng program and not
disturbing others

/

|
. HOME MANAGEMENT -~ LAUNDRY .
Pyts dirty clothes in laundry baq or haaler

Collects laundry in need of washing

. Sorts clothes according to color and wash load

. Uses washer (coin operated) - B

Uses dryer {coin operated) '

Folds and stores clothes

Hangs clothes in closet

RIC

Aruitoxt provided by Eic:

Can do washing by hand

Mends clothes

.4\‘

N
|




Client

v

INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

Observer

0BSERVATION RATING SCALE

apartment.

"~ Progress, continue ﬁklll; ski1l {s being worked on,
1 But behavior 1s only a very rough approximation of
desired behavior.

Progress with demonstration, role—modelings Ehxslcal

E] rompt; avior approximates t esire avior
\%h'in physical-type prompts are used; follow-up to )
further refine the behavior is necessary.

| Progress with total communication prompt; behavior
3 approximates the desired behavior when only speech/

language/gesture-type prompts are used; follow-up to

—Na--opportunity -to-work on-skill_since client entered

]

KA

exh

Mastery without

settings.

Not applicable. (State reason why.)

Mastery with total communication prompt; the behavior )
t esired behavior but spééch/sign —— = F
language/gesture is still necessary.

ts; behavior exhlblted is deslred
avior and occurs without prompting.

Mastery -- behavior generalized; mastered behavior ex-
ElEitei Tn one setting will occur in.other similar

-

A

e‘ . L

. further refine thie behavior is necessary. o !
- - TRAINING PERIOD PROBLEMS/NEEDS/NOTES ~
MONTH : (e.g., scale does not fit behavior,
SEHAVIOR DAY behavior ambiguous, not taught...)

SELF-CARE/PERSONAL HYGLENE -- DRESSING
Dresses with no assistance except difficult fasteners

Can dress with norassistance

Puts onp uses, take; of f adaptive device

Ties shoes -

Selects clean clothes to wear

Selects clothes appropriate for the weather

Selects clothes appropriate for the occasion.{e.g., work/
leisure/social)

Selects clothes coordinated in color and pattern

Purchases clothes of correct size

Wears jewelry when appropriate

) SELF-CARE/PERSONAL HYGIENE. -- EAI]NG
Washes hands before eating o

E

Drinks from cup or glass without'spilling

gats wifh spoon and fork

Cuts with knife

Uses napkin to wipe face and_hands : @

Finishes meal within 30 minutes

Chews with mouth closed and speaks with mouth empty of food
Cleans up spills ‘ ..

+
passes food upon request and requests food out of reach

Drinks from water fountain

-Carries cafeteria tray

-

Q

RIC

Aruitoxt provided by Eic:




- S{_

Client /~

INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

4

) : A

Observer .

OB8SERVATION RATING SCALE

No opportunity to work on skill since client entered

~-spartmént. -

Progress, continue skill; skill {s being worked on,
but behavior is oniy a very rough approximtion of
desired behavior: \

Progress with demonstration, role-modeling, physical
Sromt behavior approximates the desired behavior

n physical-type prompts are used; follow-up to
further refine the beluvior is necessary.

_,,M{Eﬂe

5]
]

Mastery with total communication prompt; the behavnor
“extifbited 13 the desired behavior but Speech/sTgn —
language/gesture is still necessary.

Mastery without prompts. behavior exhibited s desired
behavior and occurs without prompting.

Mastery -- behavior 'generalizeo; mastered behavior ex-
hibited in one satting will occur {n other similar
settings. . -3

faa ] Mot applicable. (State reason why.) .
Progress with total comdnication prompt; behavior
3 | Ipproximates the desired behavior when only speech/
" language/gesture-type prompts are used; follow-up to .
further refine the behavior is necessary. ~ )
TJRAINING PERIOO PROBLEMS/NEEOS/NOTES
- MONTH . ) (e.g., scale does not fit behavior,
BEHAVIOR behavior ambiguous, not taught...)
____ __STNVIVR . -
FURCTIONAL-LIVING SKILLS -~ INDEPENDENT TRAVEL
>

Can walk to neighborhood destination and return

_.Rides bys after orientation

Responds to traffic lights and signs

Asks simple directions/"where is" directions

Follows directions

Can navigate through public areas (mall, stores, restaurant.,.)

FUNCTIONAL-LIVING SKILLS -- RECEPTIVE COMMUNICATION
Answers telephone and takes .simple message

Answers telepnone and summons person requested

: Re_sgonds to name

Foliows directions inciuding START/FINISH, UP/DObiN. OUT/IN,
80TTOM/TOP, GO/STOP, OFF/ON, CLOSED/OPEN, ABOVE/BELOW,
GOING/CONING, TO/FROM

Resgonds. to simple questions/demands which use familiar words

- OMMOR n;-.nd obis
e o—-0ogt

H—QQ{—H

Learns new words

Can foliow 3-step instruction for familiar tasks

Understands simple sentences

Understands complex sentences

Participates iin meaningful:conversation

Qo v

ERIC

Aruitoxt provided by Eic:
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P 4 2

INDEPENDENT LIVING SKILLS OBSERVATION .CHECKU'S_T;‘

Client B Observer <.
° ’ 0B8SERVATION RATING SCALE

'N& oppertunity to work on skitl-stnce-client entered _Mastery with total communication prompt; the behavior
apartment. : 4 exhibited s the desired behavior but speech/sign-- - - —

language/gesture {s still necessary.

Progress, continue skill; skill is being worked on,
[Z] Bat behavior is only a very rough approximation of Hastery without prompts; behavior exhibited {s desired
desired behavior. E] avior and occurs without prompting.
a
Progress with demonstration, role-mde"ngg Ehxsical Mastery -- behavior generalized; mastered behavior ex-
E] rompt; avior approximates t esir:. avior HlB!u§ {n one setting w111 occur in other similar
sﬁen physical-type prompts are used; follow-up to settings. L
further refine the behavior is necessary.

e . Not applicable. (State reason why.)
Progress with total communication eﬁm_gt; behavior >

3 | approximates the desire avior when only speech/ _ :

Janguage/gesture-type prompts are used; follow-up to

further refine the behavior is necessary.

TRAINING PERIOD PROBLEMS/NEEDS/NOTES

' (e.g.. scale does not fit behavior,
BEHAVIOR—— @TDH.¥?’ } behavior ambiguous, not taught...)
— e

FUNCTIOHAL-LIVING SKILLS -~ EXPRESSIVE COMMUNICATION

Expresses basic needs of hungér, thirit, elimination,
avoidance of pain -

wWhen addressed: responds. even if not intelligible
Can communicate desire to have/purchase an object o
Asks questions to get information

Can communicate a need for help

Can receive and relay simple message o
Initiates communication - -

Can participate in one-to-one conversation Coa

Can participate in group conversation

Given number, can place telephone call

Communicates in words or phrases

Communicates in simple sentences - ‘5
Comiunicates in complex sentences
Uses language to express feelings, solve problems. learn } q\
concepts - .
FUNCTIONAL LIVING SKILLS -- READING ‘ .
- Correctly responds to most signs directly concerned with
personal safety in natural environments, e.g., HIGH
VOLTAGE, POLICE, WARNING, POISON, CAUTIOM, DANGER, KEEP ] e

OUT, EMERGENCY EXIT
Correctly responds to men's room/women's room si'gns )

Correctly responds to WALK/DON'T WALK/WAIT, ENTER/EXIT/
IN/OUT, GO/STOP

Correctly responds to bus number/route name
Selects object to"puv.hase from identifying label’
Recognizes own name l
Recognizes names of family, peers, and supervisor ) ’ _ L~ B

Correctly responds to most informational signs in natural
environiments, e.g., TELEPHONE, BUS STOP, WATCH YOUR N
STEP, CLOSED/OPEN, ELEVATOR, ESCALATOR, RING FOR SERVICE, ‘
WET PAINT, {0 ADHITTANCE, DO HOT TOUCH, FRAGILE, OFFICE, '
INFORMATION, TOILET, WILL RETURN .

oo —

Aruitoxt provided by Eic:




{

' : )
-

Client :

INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

Observer

OBSERVATION RATING SCALE

B

i
i
)

apartment. -

Progress, continue skill; skill {s being worked on,
but behavior Ts only a very rough appruximation of
desired behavior. ) ? .

Progress with demonstratfon, role-modelin hysicals
rompt; behavior approximates the desired EEavtor

n physical-type prompts are used; follow-up to !
further refine the behavior {s necessary.

Y Progress with total communication t: behavior
3 | pproximates the desired behavior %n only speech/
language/gesture-type prompts are used; follow-up to
further refine the behavior 15 necessary.

L]

Mo _opportunity to_work on skill since client_entered .

&
In
=

-Mastery with total communication prompt; the behavigr —-
exhibited is the desire avior but speech/sign

- Not applicable. (State reason why.)

language/gesture s still necessary.

Mastery without prompts; behavior exhibited is desired
avior and occurs without prompting. .

‘Mastery -- behavior ev;erll'ized; mastered behavior ex-

E"ﬂtes in one setting will occur in other similar

settings.

3

v

HontH

.y

TRAINING PERIOD PROBLEMS/NEEDS/NOTES

(e.g., scale does not fit behavior,
—behaviora

mbiguous,—not-taught

~-BEHAVIOR—-

UAY

FUNCTIONAL LIVING SKILLS -- MONEY HANDLING ' 2
Keeps receipts and glaces where instructed

Cashes check

‘Pays a bill

Rations out personal money over time

- . laundry, eating out, shopping, cokes, purchasing
personal goods

Associates right amount of money necessary with event, e.g.,

_FUNCTIONAL LIVING SKILLS -- COUNTING AND HEASUREMENT

Correctly responds to concepts MORE, NOT ENOUGH, SAME
Understands lst, 2nd, and 3rd C o

Matches two sets of objects, up to 10 in number
Can count to 10 3

k)

= Understands FULL, HALF, SOME

FUNéT,[ONAL LIVING SKILLS -- KiOWLEOGE OF TIFIE

Associates position of hands on clock/or numbers with
day's events ] :

Can get-to an activity at p_mpef time

Returns from activity by proper time . .

Knows day cf week, month, year from calendar

Plans _adequate time to complete activities

Keeps scheduled appointments -

Identifies special dates via calendar

ERIC

{

—

<

L




INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

£
v

Client : A - Observer .
OBSERVATION RATING SCALE

- "No opportunity to work on skill since client entered Mastery with total communication prompt; the behavior
@ apartment v exhibited Is the desired behavior but speech/sign
language/gesture is still necessary. 3

| Progress, continue skill; skill is befng worked on,
' 1 But behavior s only a very rough approximation of : Master without prompts; behavior exhibited is desirzd
desired behavior. B behavior and occurs without prompting.
Progress with demon'stration, role-modeling, physical - Mastery -- behavior neralized; mastered behavior ex- °
E]- rompt; behavior approximates the desired behavior I 6 HiEIte5 Tn one setting will occur in other similar
gﬂﬁn physical-type prompts are used; follow-up to ' settings. ,
further refine the behavior is necessary.

Not applicable. (State reason why.)

Progress with total communication prompt: behavior
3 approximates the desired behavior when only speech/
language/gesture-type prompts are used; follow-up to
further refine the behavior is necessary. >

' TRAINING PERIOD PROBLEMS/NEEDS/NOTES
- ; MONTH ’ {e.g., scale does not fit behavior,
o "7 BEHAVIOR DAY behavior ambiguous, not taught...)

[

FUNCTIOWAL LIVING SKILLS -~ WRITING SKILLS

Writes or copies first and last name

Writes or copies names of family, peersL supervisor
Writes or copies address

Writes or copies phone number, social security number
Writes or assembles nictures for shopping list

s

Writes or assembies sictures for notes, reminders, messages
Writes or copies number 0 through 9

SEX EDUC. & FAMILY PLANNIHG -~ SOCIAL RESPONSIBILITY
Does not expose self

Differentiates between public and pr1vate phces for private,
‘personal ‘behaviors

_ Doesn't grab others

Doesn't take sexual advantage of lower \evel clients
Doesn't flirt ostematwusly

Never leaves with a’stranger or someone -known only casually 1 i

Keeps conversation with strangers impersonal; doesn’t
discuss private matters with strangers .

Can care for young child (2 yrs. to 4 yrs.) ‘ .
" Can be responsible for same-aged peer L

Reports obnoxious remarks and physical violence
Does not get into car with stranger

ERIC S :

;




INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

Client_ Observer
OBSERVATION RATING SCALE

No opportunity to work on skill since client entered Mastery with total communication prompt; the behavior
apartment. ) exhibited Is the desired behavior but speech/sign

language/gesture is still necessary.

} Progress, continue skill; skill s being worked on, . ‘
l 1 but behavior s only a very rough approximation of Mastery without prompts; behavior exhibited {s desired
desired behavior. - E avior and occurs without prompting.

Progress with c;iemnstrationJ role-modeling, physical : Mastery -- behavior generalized; mastered behavior ex-
lZl t; behavior approximstes the desired behavior E hibited In one setting will occur in other similar
&En physlcal -type prompts are used; follow-up to settings.
further refine the/behavlor is necessary. .

[:NE Not applicable. {State reason why.)

Progress with total communication prompt; behavior
3 | approximates the desired behavior when only speech/
tanguage/gesture-type prompts are used; follow-up to

I further refine the behavlor ts necessary. . - ’ .

"

. . TRAINING PERIOD PROBLEMS/NEEDS/NOTES
HORTH . (e.g., scale does not fit behavior,
BEHAVIOR BAY l behavior ambiguous, not taught...)

SEX EDUC. & FAMILY PLANNING -- PREVENTIVE HEALTH
Refuses.drugs or any other medication offered-by strangers
Understands sexual intercourse can lead to pregnancy

. Uses birth control pills

Doesn't allow self to be fondled by strangers )

Politely excuses self 1f a stranger lingers too long or asks
personal questions

Can distinguish rape from sexual intimacy, communicat. it,
and identify the parts

“Screams for help when strangers become physically
aggressive

SEX EDUC. & FAMILY PLANNING -- HUMAN SEXUALITY : o
Expresses affection

Gistinguishes between mt\macy and friendly affection
Oemonstrates ability to refuse physical contact from another

Engages in social intimacies appropriately (private, con-
senting adults. non-injurious) ]

/

Understands sexual changes associated with puberty. e ges .
period, erection, and body hair -

Masturbates for self-gratification

Will initiate communication about sexual concerns
Goes on dates

l Forms friendships/platonic rehtronsh\ps ] ;

Forms more than casual romantic relationships
Understands responsibilities of marriage ) . Lt

Ut
L—

~» ¢ o . e %
s \\

m— - I




INDEPENDENT LLVING SKILLS OBSERVATION CHECKLIS

Observer ’ |

Ciient
i

0BSERVATION - RATING SCALE

skill is being worked on,

approximation of Mastery without ts'y

) Progress, continue skill;
. 1] But behavior is only a very rough

des{red behavior.

o U
&ien physical-type prompts are used; follow-up to

: 1 Progress with total communication t; behavior
‘ 3 | approximates the desired behavior %n only speech/
2 language/gesture-type prompts are used; follow-up to
further refine the behavior {s necessary. .

behavior exhibited is desired
behavior and occurs without prompting.

: No opportunity to work on skil) since client entered Mastery with total comt.lnlcation r
apartment. B exhibited Is t esired] behavior but speech/sign
: language/gesture 15 still necessary.
[ ; proapts

Pragress with demnstr'atlon, role-modellngg Ehzsical Masteg‘r -- behavior erJ ralized
E] t: avior approximates t esire avior 5151u5 in one setting | occur in other similar
settings. c i

further refine the behavior is necéssary. s .
’ @ Not applicable. {Staté] reason vhy.).

t., the behavior

. mastered behavior ex-

PROBLEMS/NEEDS/NOTES

i (e.9.,

HOHTH . /| | behavior ambiguous. not taught...)

BEHAVIOR ' oaY ' B )

écale does not fit behavior,

.

t

LEISURE-RECREATIONN_r DEVELOPMENT -- INDIVIDUAL RECREATION™

Independently plays ‘electronic games

Independently looks at magazines/reads newspapers

Watches TV

3

Does a, hobby/craft activity -- one area of interest
B 8

Jogs and/or takei walks

Listens to records, tapei-! or radio

Can independently attend 'movie, play, concert :

Can independently go out’to eat

LEISURE-RECREATIONAL DEVELOPMENT -+ PARALLEL RECREATION ;

Spectator at sports

Goes shopping e - - - -+
‘ / i

Swims and/jor suns .

. o A ‘
Iy

Attends dances )
i3 i
/ I

Visits ’vuth neighbors, friends, and familytjust to be there N
. IH
\ [ fi

Attends movies, plays,...

- Eats out ) :
- i ]
P - ' \ /

' : \
 LEISURE-RECREATIQNAL DEVELOPMENT -- GROUP RECREATION /
\ 7

i
Jogs with group /

Plays volleyball, basketball, or "softball
7
Visits with neighbors, -iends, family for purpcse of,:'_\
/

Plays host to neighbors, friends, family J

participating in an activity . : ,}
7 i
Bowls . [ !
i

Plays cards

Plays table games . :
/ L _

Reciprocates social invitations
Goes out to eat with group - / : 3 !

Q / . ! A | .,
B B e ’ . R N O
o L ; : / o ) 51;




INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

Client - ] Observer
1
Ji v _ 0BSERVATION RATING SCALE

No opportllnlty to work on skill since client entered Mastery with total communication prompt; the behavior
. ] exhibited is the desire avior but speech/sign

apartmen
fanguage/gesture is still necessary,

t
ngress/continue skill; skill {s being worked on,
- but behaglor 1s only a very rough approxiutlon of Mastery without prompts; behavior exhibited is desired
behavior and occurs without prompting.

hysical Mastery -- behavior generalized; mastered behavior ex-
rompt ;{ avior approximates t ﬁiﬁiteﬁ 1n one setting will occur {n other similar
&;T"p“hysical -type prompts are used; fallow-up to ] settings. : :
further refine the behavior is necessary. : ' )

Pro rdss with total cosmunication t; behavior
3 | approkimates the desired behavior %n only speech/

hnguage/gesture-type prompts are used; foilow-up to

] HKX

Not applicable. (State reason why.)

further refine the behavior is necessary.

2

e S

. TRAINING PERIOD : PROBLEMS/NEEDS/NOTES

ii . " MONTH . {e.g., scale does not fit behavior,®

BEHAVIOR my,_. behavior ambiguous, no‘t taught...)

I
H
£

i
PERSONAL -SQCIAL - ExPREssiou OF FEELINGS
nccepis reasonable delays to immediate grat1f1cat1on

' Pefra‘ms from self- destructive behaviors

Refn’ams from hurtmg others physically or verbally

Re¢ E ns from more than accasional self stimulation . .

Mayn'ams a relaxed and aligned body posture

_De‘»onstrates appropriate facial expression/body language
I when SAD, HAPPY, ANGRY, AFRAID

ontrols, to the extent physically possible, socially . e

G TS S @ Ty T TN TED TSy T =TEm w4
[ rr-m,
.

inappropriate habits, traits, tics, twitches
Deals positively with most requests 2
Thifdks before acting -- refrains from ‘impulsive acts
*Asks for help as 2 way of dealing with frustration )
PERSONAL-SOCIAL -- ‘SELF-ESTEEM . 1
Acts to become increasingly independent 1 -
Wnen criticized, deals with it in a socially acceptable 1
manner -- refrains from acting out 1
Initiates activities which lead to owh personal enjoyment
Sticks with a’task -- evén if somewhat frustrated -- expects | - S )
- _to succeed ______ . ) .
Seronstrates pride 1n physical appearance without being ‘ a - |
overly concerned with cleanliness < : s !

‘aws redlisati. choices

gleraths changes to usual routines )

leueo and Jnworried about common place events

Ll
Accepts own disabiiities and deals with own limitations

| O -‘>.' |  5¢

= |m-‘ Provided by ERIC

l |
o
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/ . . / . . o ‘ o ,
I » . . R

Client

' : Observer
/ -
i O0BSERVATION RATING SCALE :

' E 'Pfogress, continue skHlekﬂl is being worked on,
: r

i e R

No opportunlty to work onfskill since client entered E]
. : b ' -~ -

apartment. N

but behavior is only a very rough approximatiof of

desired behavior.

. Pro ress with demonstratidn, role
avior approximates t
n p ysicn type prompts are used; follow-up to
further refine the behavior is necessary. -

stery with total- communication prompt; the behavior
exhiblited is the desired behavior but speech/sign
language/gesture {s still necessary. .

P2

Mastery without ts; behavior exhibited is desired
behavior and occurs without prospting.

Mastery -- behavior generalized; mastered behavior ex- -
IﬂEiteg Tn one setting ;nll occur- in other similar

settings.

' ] et appliceble. {State reason why.)
Progress with total comunication glr%n'gt. behavior . . :
3 approximates the desire avior when only speech/ ’
1anguage/gesture-type prompts are used; follow-up to
further refine the behavior s necessary. -
] TRAINING PERIOD PROBLEMS/NEEDS/NOTES
_ L . m«m . (e.9., scale does not fit behavior, °
; BEHAVIOR DA’Y behevlor ambiguous, noc taught...)p
N . —
f ¢
PERSONAL $OCIAL -~ INTERPERSONAL BEHAVIORS
‘Trustworthy. dependab]e. rehable Ve
Helps others T ! .
lnteracts’ agm'opnately with a variety of people . ! ‘o
@ Can say/sign PLEASE, THANK YOU; 1'M SORRY .appropriately > o
Reframs from excessively disturbing/interrupting others
Respects others' personal space and property *
Asks permission to use another's property, uses carefully, *
and returns it promptly R
: Hﬂh}\g]y shares - '
Acts pppropriately at movies, malls, meer.mgs, darces when ' “
a lleader i$ present
“Acts [appropriately at movies, malls, meetings, dances when
only peers present ) N
Respgnds; to: ‘others -- refrains from lethargy or "tuning out"
eyents in immediate env1ronment 2 .
Acknd wledges own misbehavior without putting blame on others ‘
. Resppnds posnwely to reasonable and natural consequences 4 "
L Fm1sbehav1or . .
. Ach ts not always being the center of attention i
) T - :*_
. /! : . o . ’ 5
| ;.[ i
/ - - ) :
. : ; . &
L ,
: > . -
)
‘ <
Q . ff:; ’
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PRE—EVALUATION/ADMISSIGN’INFpRMATION,FORMS
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T < v\ ]
C '\\, Y-
\
i
REFERRAL .
- DATE: . S
NAME: S f CONTACT PERSON:
_DATE OF BIRTH: __ ________ _ _ ADDRESS:

TELEPHONE NUMBER: _ o SCHOOL DISTRICT __
PARENTS: - .
REFERRED BY:
PHYSICAL DESABILITIES:

(a) Vision .

° S |
- t\ 7
/
(b) Hearing__ ;
{c) Others _
Sy — - =
O0T-PT \‘IEEDS:
. Comments: L .
F".
. =
| 55




EDUCATION SERVICE CENTER. REGION 20

- 70:

Educatidn Servi

FROM:
' Special Educati

PROGRAM:
SUBJECT: Contact Report

DATE:

In order that you may be a
Educaticn Service Center,

Student's Name

n

ce Center,
on - Low I

Region 20
ncidence Population Services

ware of services that havémbeen rendered by the
Region 20,‘the following information is provided:

D.0.B.

Parent’s Name

Address

-+ School Dis%rict

Services and
|

»
v

Jor recommendatidns:

. ' :/
If you would Tike further/
San Antonio at 828-3551 ex
or ext: 206 Nancy:T?ellq,\

\
Vo

Lo

84

Information copy: = '

Teacher
Parent

information, please contact the projéct staff.in
t: 218. (Dennis Dildy, Project Manager LIPS)
Consultant for the Visually Handicapped.

Cbn§u1tant

Dennis Dildy, Project Manager




“Name

"IN - HOUSE TRACKING

Case Number

Schoo]voistrict

¢ Date Referred to L.E.A.
Please return this formi when:

1. The I.E.P. Comm1tte{has been schedu]ed or

-2. Assistance is requested for appraisal.

3. Assistance in 1ocat1ng placement and/or related services is desired.

_I.E.P. Committee Meet1ng date

| Appraisat: | To be Scheduled Assistance Requested Date Cc.ipleted -
| Intellectual ?unctioninj .............. | ]
,Edueational Functioning ............... ___‘
I Language Furctioning .........c.coueunn
Speech an& Hearing ......cceeinnenennns -
l ~Perceptual -Metor ........ LEERLERTTRRS | ..
Complete Medical Evaluation .........
l. Neuro?ogica1 Evaludtion .............
' * Otological .*...Q...» ........ Ceeeaeaes
" Ophalmological ........ec..... D
I 6enta1 ...............................
'/AUdiologica1'..t ..................... l\
' / Psyehological/Psxchiatric._ .......... . , \
L/ Soc{q1ogical ; ............... ceseees :
!/I 0.T. Eya]uation,..; ................. '
P.T.Atialuation ....................
"0 & M Evaluation. ...... e
I : Findings:x
l E o ~ Placement and ReIAted Sereices

. Non Public School p1acement

) Residential Placement
'_ Related services:

. 0T, '
P.T. '
Speech and Language Therapy

Family Counse1ling
Behavior Management
Other

|

57
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CHE g K LIST

¥

CHILD'S NAME ' IDENTIFICATION #

 DATE DATE DATE DATE

A.  AUDIOLOGICAL

B.  OPTHALMOLOGICAL

C. PSYCHOLOGICAL

D.  NEUROLOGICAL - -

E.  OTHERS

F.  PROGRAM STATUS

I

H.  RELATED SERVICES -

. . ¥
. . :

I. RECEIVING SERVICES FROM SOCIAL WORKER YES____ ~  NO




Child's Name

Identification #

Date of Birth

— Contacted Type/Place o . Time of

“DPate - By Contact ‘ Contact Person Service ' Action Taken




PERMISSION FOR PARENTAL INVOLVEMENT

IN THE ARD PROCESS

.

b ) : hereby give ﬁéfmiSéldﬁm}Er“Wﬂ
(Name of Student)

3

‘ . my , to attend and participate

(Name of Parent and Relationship)

in the ARD meeting to assist the development of my Individual Education

Program Plan.

Signed Name of Student

Date _—

Witnessed by .
(Name of Witness)




SOCIAL HISTORY

Name d.o.b.’ Sex Race Phone_
Address_ 5.5 __School District
Family Memb;ers (‘mcllude parents and siblings away from héme—)

At Home

Name * " Relationship v. DOB Occupation

Marital status of parents "~ Referred by

Income Insurance

History of child's disability

Physicians and dates last seen

h ]
Comments \
Parent's signature L . ' » ‘Date \
Interviewed by_ : __Date l }




ESC-20 DEAF-BLIND PROJECT

ADVOCATE GRIEVANCE PROCEDURE

Region 20 staff are avallable to work w1th you to prov1de the best
- possible service for you and your child. If you should feel we have
not acted in your or your child's best interest, or our service has been
unfair, unethical, or questionable, there is a procedure available to

express your concerns:

Notify the Project Manager:

, N Dennis Dildy

1314 Hines Avenue

San Antonio, TX. 78208
(512) 828-3551 ext. 204

He will investigate the situation and get back with you to discuss any
findings and what action will be taken.

If you are not satisfied with the project manager's dec151on, ‘'you have the
right of appeal. The appeal steps are as follows:

A

l. Contact the Special Education Coordinator, Dr. Patricia Myers,
828-3551, ext. 216 P .

2. Contact the Director of Instructional Servioes; Dr. Arturo
Gutierrez, 828-3551, ext. 301 S , '

3. Contact the Executive Director, Dr. DwainfM.'Estes, 271-7611

. ' ‘ /
4. Contact the Texas Education Agency, Jill Gray, Director, TEA
Regional Deaf—Blind Center, (512) 475—130

If you have any questions about the procedure, oontact Dennis Dildy, 828 3551,

ext. 204. , - @\ =

”

e

B e et e e




‘ CLIENT QUESTIONNAIRE s

DIRECTIONS: On each question please cifcle all the éppropriate responses,
ac' fill in the blanks when .necessary.

Name: A

v WN

What ser§ice1&ofy6u feel hAS‘begg tbe most beneficial?

6.

Cbmmission-for the Blind Public Health
‘Crippled . 7. Salvation Army
Supplementary Security Income - 8. Department of Public Welfare

, Texas Rehabilitiation Commission 9. Medicaid A
10. Other (Pleas specify

Child and Family Serwvice

_ A.
l B. Home Address:
a C. Birthdate:
l D.. Age: - *
‘1. 15-20 {
l 2. 21-25
3. 26-40
4, 41-64 ~
' ? 5. 65+
E. Reason for deaf-blindness . ) ) . . s
' 1. Unkndwn
2. Rubella - ' ©
v 3. Meningitis - ' .
'Y 4. Usher's Syndrome
. 5. Encephalitis 5 .
6. Other (please specify - )
l F. Did you have‘avvisiOn and hearing impairment at birth?
1. Yes
I - 2. No
. G. Method of Communication
I . 1. Does not cbmmunicate
/ 2. Gestures ’
3. Oral . S
l ) 4. Sign language T v , R
. 5. Language Board > -
, 6. .[Total communication
' H. What services have you received?




page 2

¥
. o d
I. Are you presently being served in a program? ‘
. X /
1. Yes
2. No ;
J. What type of»nrogram are you in?
1. Residential program ‘
2. Day Program ‘.
3. Other
K. What program served you in the past?
1. Give specific program title f f

2. How 1ong were you served there9

'

L. What are the age requirements in the agency presently serving you?

. Don't know : . ;
.. None ' :
. Person must be between the ages of 0 and 21 ,
. ' Person must be over 6 and under 21 /
. Person must be over 16 : /
/

| M. What were the specific skill requirements necessary'to be admitted for

) ' present services9 .

oW NP

1. Toilet,trained /
2. Able to dress f
3. Able to feed i
4. Able.to walk . [
5. Able to travel independently in public !
, " 6. None .o / - S
- h 7. Other (please specify )

. ‘ T '
N. What were the specific communication requiremencs necessary to be admitted
for present services?

1. - Gestures
2, Use of sign language

3. Ability to speak .

. 4. Ability to write '
5. None :
6. Other (please specify )

® 0. What were the specific concept requirements necessary o be admitted for
' present services? : ) ) . A ' .

1. Knowledge of time
2. Knowledge of money
3. Knowlédge of the beginning and end of task
- 4. None A : o _
5. Other (please specify. T )




\ 3,
|4,
.“5.

\

1
2
3.
4
5

H

N N N

3

[

s 4 . R
. v . - L

1. ‘Parent/guardian has consistent contact with professional ' /
2. Parent/guardian is asked to observe the child in program setting
3. Professional observes the child in home setting
4. Parent/guardian has input on. program planning
5. Parent/guardian has on-going family training available
6. Parent/guardian has infrequent communication with- ‘professional \
7. There is no communication between parent/guardian and professionals~ : "
- U. What agency would you Iike to have serve ydu five years from now’ \\ S .
‘. I, /s a a .
1. Texas: Education Agency ; S ’ : ; ' \\\\ C
2. .Commission for the Blind : : R o .
T 3. Local School Districts’ ‘ V" ' -,
: 4. "State Schools C - - : :
l__ﬁ\~_ 5. Texas School for the Deaf ' x : . Y
' . 6. Texas School for the Blind S '
7. Texas Rehabilitation Commission A : .
: 8. 'Oother (please specify i . )
' ;o (plesse spectty 4
). ’ B} ! %
I - - | ! o J' B N
. ‘\ 'l ‘ / 3
// ‘»\1/\ | ’
. / — .b\) ' :

P. What were the specific ‘social behavior requirements necessary to be admitted : i
‘ for present services?

1. *Ability to control temper ' s v ' | }
9 .

Q. How would you rate present services?

Poor

R. How satisified are you with present services?

S. In your opimnion how should present services be changed?
suggestions, for additions, modifications, ete.

T. How is the parent/guardian involved in your present services?

' page 3 ‘o ' ‘ /‘ !
w ' .

- ' : . !

Ability to cooperate with others
Ability to maintain a neat appearance

Ability to attend to a task for more than 15 minutes -
None » '

Don't know

Fair
Gpod_
Excellent

/

/

Don't know

Very dissatisfied -
Slightly dissatisfied
Slightly satisified
Very satisfied

(Please indicate




pége 4

V. What agency would you like to have serve you ten years from now?
Texas Education Agency

Commission for the Blind '
Local school districts :

State schools '

Texas School for the Deaf

Texas School for the Blind ’

Texas Rehabilitation Commission — ~ ~—— - o om0 o e
Other (please specify c . )

—
o~ SN
.

W. Where do you forsee yourself living in the future?

X. What type of‘work training are you receiving in your program?
Y. What do you do in your leisure time? ‘

Z. What is the biggest concern you have aboué your future?

~

Z-1. Would you like té~enter our Region 20 work training program? .

LY




-4
)

Student Social Security #
(If available)

' EDUCATION SERVICE CENTER, REGION 20 . -
) ) ' Deaf/Blind Project _
1314 Hines Avenue . ¢

San Antonio, Texas 78208
[]

THIS FORM IS TO BE TYPED OR PRINTED IN BLACK INK.
THIS FORM IS TO BE COMPLETED BY PARENT OR GUARDIAN.

' | APPLICATION FOR EVALUATION/ADMISSION
I. PERSONAL INFORMATION
1. Full name of child

| Last 7 First Middle
2. Birthdate: ‘Birthplace: -
. . - City State
3. Full name ;;AI;Iher - B
4. Full name of mother _
5. Name of person having legal custody of the child
6. . Address of parents/guardian Business phone . -

Aﬂdress of child if different from above
_ II. DESCRIPTION OF HANDICAP(S) ,
9., Is applicant totally Blind? Is applicant partially sighted?

<\ )
ION Does your chi]d‘respond to sound? . How?

11. Does child have any othgr hand1caps7

Rt If "yes", please list: o — ﬁﬁ\\“:

~»
° -

12. What media(s) does the student dsg? ," large print

regular print

braille ,

_ Yy . listening




13. How does your child communicate with you?

gestures

sign

manually

pictures

'

. PREVIOUS SCHOOLING

14. Has applicant attended school? How many years?

15. Name of present school:

- Address:

Street » i . Ci Lip Code

Name of Schqo] District:

County:

17. Dates attended:

\\

©18. Was there a specific program for vi§ua11y and/or auditorially handicapped?.

19. List paSt plécements other than present program.

" IV. MISCELLANEOUS,

20. Has any court order even been made concerning the care of custody of child?
If so, attach a*certified copy of the order.

21. If the child is not a citizen of the United States, p]ease supp]y a copy of '

any visas or immigrat1on permits.
22. Please enclose a copy of the chi]d's birth certificate.

23. If your child is also hearing impaired, you must include evaluat1ons from |
an otolog1st (ear doctor) and audiologist. .

Y

.« @ . n

Date. this form completed ' . B o

s f’!n?ochation given by

Relationship to-child




Admission Criteria®* _ S U -

1. Eligibility: The Student must be determined eligible for Special Education

ss deaf-blind by their LEA ARD committee and 14-21 years of age. |
’ !

2. Language: Expressive: The student will be able to express the basic huran
needs of hunger, thirst, elimination and avoidance of pain using speech,
totsl communication, body gestures, or finger spelling to adults in such 8
manner that his need is correctly identified 80 of the time as/judged by
his teacher(s). i . T
Receptive: The student is able to comprehend a three-step instruction delivered
in an appropriate communication system as evidenced performing the essential
motoric responses indicated by that instruction as judged by liis teachers.

! 2 . {
The student ¢an do an appropriate work task unassisted

3. Span of Attending:
as judged by his teacher(s).

for 30 minutes -without supervision, after training

4, Physical Stamina: The student is able to wcrk a six hour work day without
« showing gross loss_iﬁ stamina or precipitating a health problem as judged by

his teacher(s).

Y .
5. Initiative: The student can initiate an ‘appropriate work %ask once learned
with only one reminder as judged by his teacher(a). eeh

several-room work

6. Mobility: The student can maneuver independently within
d by his tescher(s).

environzent without endangering fh.’q.mself or others as judzg

7. Adaptive Behavior: The student demonstrstes adaptive behévior'by scoring at
the 30th percentile or above on the Camelot Behavior Checklist.

8. Toilet Habits:
- without creating a health problem for himself or others as
teacher(s). j

, .
. k
: ; . \L4

_#Student should meet eight of the fifteen entrance criteria to ifclude criteria

The student can independently handle his elimination needs
judged by his

items 1, 13, 1"; and 15. ﬁv s oL 4 R
#*"jiaving prerequisite skills"” is uued as .the definition of the word appropriate.
/ . E . .
: E : -
I \ A
o . § \ . \
- [E[{\L(: : B T \ .

[

>
o
.

9.

10.

11.

12.

13.

14.

15.

_ to his community based work environment by any means as reported by his tea-

4"/ —— — =
. / . - -
Personsl Hygjene and Self-care Habits: The student bathes and grooms himself
as evidenceq by being able to do at least 4 of the Camelot Behavioral Check~
list "bthipg" and 2 of the "grooming" items.

Directional Conicepts: The student will know the concepts 6n-off, up-down,
open-closed, left-right, front-back as evidenced by his correct respomnse to
a simple command using the concept given in an appropriate communication
aystem.

-Dressing: The student will be able to dress and undress as evidenced by - 2
being able to do at least 5 of the Camelot Behavioral Checklist dressing and ’
undressing items. :

Eating: The student will be able to self~fead as evidenced by being able to
do at least 10 of the Camelot Behavioral Checklist Self-Help (Eating Behavior)
items. Co
v
Transportation: The student must be able to be transported on-time every day
cher(s). )
|
'Rolg’Cooperation: The student is willing to cooperate as evidenced by his.
remdining at his work station and attempting to perform his assigned tasks
the majority of the day during his first few days as judged by his teacher (£).

Adaptability to Change: The student can leave his present placement to receive
training without decreasing his functioning for more than a few lays as judged
by his teacher(s).. .




‘ Application form for admission to the
DENNIS DILDY ESC-20 Deaf-Blind Community Based Work
Project Manager and Independent Living Project

Please staple an individual

picture here. (optional)

I. IDENTIFYING INFORMATION:

Name S.S.#

Present mailing address:

Zip - Phone: ( )

Race Age Birthdate

Marital Status ___Has applicant had any children? Yes No

Father's Name

Father's Address '
(If different from applicant's) city _ staté

——

NED)
county zip ' v phone #

Mother's Name (Maiden Name) .

Mother's Address . :
(If different from applicant’s) ~  city state

. ¢
county ~ zip ' E . " phone #

i

Who is appl'icant's legal guardian? (if any) R Relationship =

e

.Adglress ‘ ’ : ) Phone #( ) ’ N

Referring Counselor's Name ' . Agency

- Address

county zip o state

-Phone # ( )

l Sex . __Height Weight




II. FINANCIAL INFORMATION: -

Is épplicant receiving SSI? N . . Amount Monthly
SSDI? Amount Monthly
SSA? - Amount Monthly

Who:is payee for these benefits (to whom is check made out)?

To what address are these Social Security checks being mailed?

Medical Insurance: Medicaid # . Medicare # o Other (Private)

III. PRESENTING PROBLEMS:
Is recipient receiving monthly eligibility slips for medicaid services?
Include a letteg or write in the space below in your own words why you. desire ,
the applicant's admission to the ESC-20 Community Based Apartment. This should
include: (a) A description of the problems the applicant presents.
(b) Where he/she is now?
(c) Why you feel his/her present situationfghpuld not continue?
(d) What you think the Center can do for the dpplicant.

(e) Any past history of psychiatric problems and treatment. If so,
: please explain (attach reports if available).

IV. CASE HISTORY

Following is a chéckli;t‘of information which should accompany this application.

"It will expedite processing by our Admissions Committee if all of the required -

v

information is enclosed.

_(a) Progress Report . , _ (1) Ear-Nose-Throat (ENT) Report
(b) Audiological Report (required) (§) Social Summary (include family
' ' \ S history) '
___(c) Ophthalmological Report (k) Individual written Rehab Plan
" - . s (if applicable) .
: (d) -General Medical (required) (1) Birth Certificate (required)
(e) Vocational Evaluation Report (m) Record of Immunizations
(if available) , . (required) S )
- £) Psycﬁological Evaluation’ . (n) Record of chest X-ray or _
' ‘ ‘ ‘ TB skin test (required) =~
(g) Work History (list of previous (o) Dental exam within past 6 mos.
< . , employment and salary) . . (required for minors)
o (h) Academic Report (include school :
4 [ERJ!:\ . . E “last attended, no. of yrs. in school)

73




V. SENSORY LIMITATION:

Is applicant deaf? Yes ‘ No

Degree,of hearing impairment

Cause of hearing loss

Age at onset of hearing loss

Does applicant have a hearing aid?

If so, please indicate model

and serial number

Is applicant visuaily impaired? Yes

No

Degree of wisual impairment

Age at onset of visual impairment

Cause of visual impairment

&

- If so, please include prescription _

Does applicant wear glasses?

" Description of additional disabilities

« -
'

ww
Fﬁ%

Aruitoxt provided by Eic:
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APPENDIX D
FORMS NEEDED FOR ADMISSION, REVIEW,

AND DISMISSAL PROCESS

3
i
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Page 1 of

Admission, Review, and Dismissal Committee Summary of
Deliberations, Findings, and Recommendations
and Individual Education;l Plan

Student: _ Meeting Date:

e - Date-of- Birthe -

I. The committee reviewéd the following data:
A. .Assessment reports (specify reports and dates of reports as attached):

" B. Assessmént data or 1nformation from the parent or student:
C. Assessment data or information from other school personnel:

I1. The committee decided that the student -
___did not meet any specific eligibility criteria at this time.
—__met the specific eligibility criteria for _ "
andjcapping condition(s)

A. This decision was based on the following data:

B. The discussion of eligibility included the following points (specify
points and persons making them):

111. The conmittee decided that this student ‘ ' .
___ heeds special education services because of the handicapping condition(s)
cited above - . . '
. does not need special education services at this time
The data on which this decision was based include:

¥

. IV. The committee ensures that this student is not assigned to special education
on the basis of criteria which were developed solely on the command of the
Engl#sh 1anguag§6 o .

es. ‘ s

em—

The committee ensures thit this student was not placed in speci:l'eddéation
if the.only deficiencies identified are directly attributable to:

A. a different cultural lifestyle _Yes No
B. not having had educational opportunities Yes ___No o
C. not having achieved from previous. educational experiences __Yes __No
Discussion: _ . . : : - .
75
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Page 2 of ____

I

V. Individual sducational plan. f
A. Present competencies (may reference Stage III assessment data attached)

1. Academic/developmental

2. Physical

3. Bepaviora1

N
=

~ o 3 2
4. Prevocatjonal /vocational = Le
» o . o SIS &
[ ] =3 D=l O
: . 39 = Gl b
_ - S 2|z g8 a
R. ‘Instructional and related services goals and objectives v | 5 ggrg
Goal # :. ., ) £ |o PFEaT

° Objective #: _ . Review date(s): ™

Criteria for evaluation:
Schedule for evaluatiom:
: Implementor:
- ' Objective #2:

Criteria for evaluation:
Schedule for evaluation:
~ Implementor:
Objective #3:

£

- Criteria for evaluation:
Schedule for evaluation:

S o Implementor: ' - - : - | l

Goal # ____: , : _ .

nm——

-
Objective #1:

Criteria for evaluation:
* Schedule for evaluation:

Implementor: . . .
Objective #2: o ‘ , - ' -

. , . Criteria for evaluation:

. : Schedule for evaluation:
. Implementor:

Objective #3:

Criteria for e9a1uat10n: | | \ Lo ~ - l

Schedule for evaluation:
~ Implementor: » o
Include additional page(s) for addittoﬁa1*goi1s and '
objectives : : o T




Criteria for

Schedule for

[mplementor:
Objective #2:

Criteria for

Schedule for

Implementor:
Objective #3:

Criteria for

Schedule for

~ Implementor:
Goal # :

Objective #1:

Criteria for
Schedule for
. Implementor:
Objective #2:

Criteria for

Schedule for

Implementor:
Objective #3:

Criterta for
l - Schedule for
: . Implulentor:

' - Goal # :

ObJective #:

Criteria for
Schedule for
Implementor:

. Objective#2:
, Criteria for
. Schedule for
Implementor:
Objnctjve #3:

Crit.ria for
Schedule for.
Implementor:

evaluation:
evaluation:

evaluation:
evaluation:

evaluation:
evaluation:

“

A

evaluation:
evaluation:

evaluation:
evaluation:

evaluation:

evaluation:

cvalhat1on:\
egtluation:

1

evaluation:

evaluation: - ’

evaluation:

evalyatjon:v

Optional additional page(s) o - . -
ss
L ad 5]
PR3
-} Q@ 085
el 22C|E
2|3 |3§)32
Goal # : , 3 21818 2 =
Objective #1: Review date(s):




&

. ¥ : Last page of e
. C. Services. t st page O —
Reqular education - Time Start End Justification

- 3 )
| .
Special education | .
— \1 .
Vocational education. .
Related services i
VI. DOuring the development of the individual educational plan, the committee dis-
cussed alternative services and reccmmendations of individual committee members.
A summary of that discussion is: ' :
2
VII. For visually handicapped or auditoria]]y'handicapped students, the committee o
has completed and attached "Additional IEP Requirements for Visually Handicapped.
and/on‘Auditorially,Handicapped Student.” . . :
VIII. 1 bave parf?cipated in all of the decisions 1listed on the preced}ng pages on
this date, : : I do not agree _
o, I agree with all decisions
> ; . with all (Comments. may be
, }Signatures and positions decisions attached)
. ’ .b.‘/ ! - - ’ .
IX. (for initial placements only) I give my permission for S ,
to recelve the special education ‘services described .  ~(student’s name)
in this plan. I understand that my permission may be o ‘

- parent’s or adult student’s Sigpature ‘~‘f,-,‘ date

" revoked at any time.

!

r . . B . 7Q




\ L ‘ R
' ‘ ‘ SCHOOL DISTRICT INDIVIDUAL
I A | : ~—EDUCATIONAL PLAN .
E: | _ ___ DATE OF ENROLLMENT
l, p.%&_;lﬁ . , ' ELIGIBILITY CODE
: \ : ' ) " v
SCHOOL : - GRADE ' |
| 4
\ , : yLevels\ of Functioning . ° .
' 1‘0 Mental: \ o Vl“/"//.-v ) 40 :
2. ‘Social: \ ° 5. -
. . S - [
—3. Emotional:\ ' 6.
[ . ¥}
l STRENGTHS : \ WEAKNESSES :,
SPECIFIC SERVICES LOCATION TIME BEGINNING |3 mos. | 6 mos. } 9 ‘mos. [ENDING
, ~. ALLOCATED DATE  DATE
) : Ty . !
l lo 4 ' ' !
..‘X‘ .
2. &\ o p— /44 -——‘
' . R | | | 1 A
3. [ - | I
. T
I 4, - ] _
So . B - 1 ) ' ‘ ———
— '\ — z ,
I' 6. . | ~ ) [
" PLACEMENT  JUSTIFICATIO S / . o
l _Least Restrictive Alternative Considered - [
' why ;ey Were I_n‘apptép:i;t’el ' - ' "
i ,‘ S /
"com E MEMBERS SIGNATURES: o ’ - : Je
X | [ ’»lmu‘ncxmi.,
l AXCHILD e ) : - SU!‘ERVISOR;
l ' __ APPRAISAL | :
I = =, mt not in attendance because _____ S — — :
iLd not in at;tcntanci:- beqﬁse ! * _ L — ai . i
o , R ’/,’ . J’ i3 . . t I 4 ’ ’
T S L - o i i / ¢ - H S — !
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, | % <
\ !’ [ \
- . ‘!" B
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'SCHOOL DISTRICT INDIVIDUAL
. ' ! A
EDUCATIONAL ‘PLAN /'~ 7 °

NAME: _ . ' *__ TEACHER: - //L

D.0.B. ___ . - % SCHOOL: | Z/ .

s Long Term Goal: _ J ' ’ a : . E . //

3

~.
~

; \ Short Term Objective: , .
] ’ '[;\) . . IS

) Strategy: Who: . " - Begiﬁning Date v Ending Date
Methqd: B - | ' ‘ ' o
Critefiat | , N

j
Short Term Objective: - , -,j
Strategy: Who: __ T Begifining Date Eiding Date__
) _Methodi | ) et ' |

Criteri?: ) ) B |

~ ' v

1 7 — 2 ' ‘ N\

. ‘ ; \\gg§ﬁ =
. Short Te¥m Objective: g ‘ . . ,

' Strategyiv Who: R \\ﬁaginhing Date Ending Date
Method: = ) . . e |

¢ Criteria:: N ' . - ) L

Short Term Objggflve:.

Endé;g'Date

o sErategy: Who: : i/ Beginning Date
~:;Mg£hod:‘ . ) e P _ |
e Ut T

Criteria: . o , é?n .- : A ‘ P .




Name

GENERAL MEDICAL EVALUATION

(male), (?ema]e), ége .

Significant Findings: §:

a. Historyi-NJte frequent or serious illnesses, alle
chronic conditions the school should be aware of:

b. Physical (present findings:
c. Neurological:

Medication:
a. Presently taking -
b. Recommended

Recommended or Remarks:

) P]ease‘return this form to:

NAME Dennis R. Dildy

ADDRESS _Education Service.Center,

Region 20
__1550 N, E.-Logp 410 __
“"San Antonio, Texas 78209

n o : , ' il\\t

/ .
. General State of Health:™ '

for enrollment. in one of the Special Education classes in
school. To agsist in correct placement an
requesting a medical ev
_be pertinent to the chi

¢

is.being considered-

d to fulfill legal requirements, we are

aluation.. Any information not called for on this form that would

1d's “placement would be appreciated. -

rgies, disturbances, or «.

Signature of Physician

Typed/printed name

. Stréet

‘gjézx\

f

¢

City | State
, \\Te1e;ﬁéne Nd:
Date- '
o~




\

Student Sociai Security

(if available)

EDUCATION SERVICE CENTER, REGION 20
Deaf-Blind Project

PLEASE TYPE OR PRINT IN BLACK INK.

THIS SECTION OF THE PHYSICAL IS TO BE COMPLETED BY PHYSICIAN: -

PHYSICAL EXAMINATION AND HEALTH RECORD

Birthdaté

Studefit's Name -
Last First/' » - Middie -
Hearing. Eva]uat1on Right Ear v Left Ear:
Blood Pressure : : Pulse: Réspiration:
Height: | Meight o

Place a check beside any of “the f0110w1ng found to be abnormal
: the 1ine provided. . ‘

and briefly explain on

Scalp T Ext. Genitalia

““Eyes - : Gyneco]og1ca1

_Ears - 0rth0ped1c

Nose ' " Neurological
Mouth Skin
___Lungs : -~ B ____Lymph Nodes
Heart , ' T Teeth
Abdomen

-N1th1n the, limitations of his/her vision, can he/she part1c1pa
physical educat1on program7 Yes No

If no, describe 11m1tat1qns.

te in an organized

A

T T

S

PHYSICIAN PRESCRIBING

MEDICATIONS PRESENTLY TAKING ~ DOSAGE
ALLERGIES:  (A) FOOD © (B) ENVIRONMENT (C) DRUG
4 S

85 .




Lot

IMMUNICATION RECORD | S

Enter month and year of completed series, boosters, single immunizations:

D-T Completed” ’ Rubella
Last Booster : - Mumps !
- _ Measles -
Polio Completed : Influenza;
Last Booster Tuberculipn Test

LABORATORY_TESTS AND RESULTS, IF INDICATED:

Test Results Test & Results

.. INTERPRETATIONS AND RECOMMENDATIONS FOR SCHOOL :

SERIQUS MEDICAL CONDITIONS AND/OR OPERATIONS:

' If the student has been hoSp1fa11zed or treated for a serious condition such
as an eye .operation, heart problems, seizures, diabetes, neurological d1sorders, :
psychiatric problems, etc., please indicate on the following form.

NATURE OF ILLNESS, DISORDER, OR OPERATION:__ . _ |

<

" WHERE TREATED:

(Name of hospital or agency and ad&?gss)

~ NAME OF DOCTOR OF TECHNICIAN ADMINIéTERING TREATMENT:

Y
4
H

- ADDRESS OF ABOVE:
b | | (continued on next pége)

-

8”; | ’

N




K

ADDITIONAL RECORD OF SERIOUS MEDICAL CONDITIONS OR OPERATIONS:

NATURE OF ILLNESS, DISORDER, OR OPERATION:

, DATE:

'WHERE TREATED: :
} (name of hospital or agency and aadfess)

o

NAME OF DOCTOR OR TECHNICIAN ADMINISTERING TREATMENT: i

ADDRESS OF ABOVE: ' \

X kk k ok k ok k k h k k k k kK k k k k k ok k k k Kk &
K _ . i

NATURE OF ILLNESS, DISORDER OR OPERATION:

DATE:

WHERE TREATED:

(name of hospital or agency and address) .

< NAME OF DOCTOR OR TECHNICIAN ADMINISTERING TREATMENT:

« .

ADDRESS OF ABOVE:

¢ . ’
‘ .k kiek Kk k- -k k k k Kk k k k k k k k k k k k kX k kX k k %

>

. - LIMITATIONS:
List any specific limitations on student's ghysical activities resulting
from any medical condition or~handicap. _ .
. B ; . . "A
M & . . . , :

=T y

Date ‘of Examination: o . .
' Signature of Physician -

Name ‘

¢ 2 Address

L]
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0:U. o 0.U.

To be filled in by physician.

EDUCATION SERVICE CENTER, REGION 20
< Deaf-Blind Project

Name of Student: Date of Birth:
Address: ’

- Ocular/Visual History: (e.g., agé at onset of blindness, prior eye diseases, injuries .

or operations, birth.or developmental defects, familial visual or othkr medical problems,
etc. Please indicate dates, if known.)

L

-

VISUAL ACUITY

Without Correction ] "~ With Correction " Refraction
Distance Near | Distance ¢ Near
0.D. 0.D. - 0.D.
0.S. ] o 0.S. . 0.S.
| ’ &

Glasses; Not needed . To be worn constantly -

For close work only Othe; !

Low vision aid: Type For distance ' Near

Muscle Function; Normal ~ Abnormal . Strabismus .

. Nystagmus (If abnormal, please indicate test used and results.) .
%‘ 4 ) R »;
’ 9

Clinical Findings: (e;ﬁ;, inspection, biomicroscopy, optha]moscopy; etc.) -

Intraocular pressure: 0.D. L 0.S. TONOMETER

0 ¢
ch

e 7 ‘  : , 5. &

A




Visual Fields: (Note: Please indicate it by standard perimeter of 330'mm. arc white
target, or other, such as larger target, finger confrontation, etc.) '

0.5.-
FIELD OF VISION. Record resulls on chort below.

Type of' tes! usady ' _ . IMumination In f1. candles: - —

Diagnosis:

o,

N

Procnosis & Recommendations

ﬁupi}'s visuél Joss is: Stable 'Permanent

Worsening__~_ _ Improving Cépable of Improvemgnt

Present treatmeni, to be contfnued:

¢ ‘ .
Date for re-examination:

Precautions about activity:

a4 ' » :

Date of examination: - v L -

. . _ o _ v ‘
.- Date of Report: -__ . - -
; » . - - . . Signature
{ .
;l‘f—‘”—J" " . N
. Name  ° o Degree
L 8‘»1 ' _BAddrecs




H
i

THIS SECTION OF PHYSICAL IS TO BE COMPLETED BY PARENT/GUARDIAN:

-
g

[y

MEDICAL HISTORY

REVIEW OF SYSTEMS:

Check an§ of the foilowing for which the student h;s'éuffered:

|

Frequent Headaches . Diarrhea
, Speech Handicap e e P Constipation *
Difficulty with Hearing R Hemorrhoids
Ear Infections a Frequént Urination
Frequent Colds or Sore Throat Discomfort of Urination
Hay Fever o Foot or Gait Trouble
Asthma e Convulsions
Persistent-Cough = - “Neurologicat—Probtems—and- - -
Pain-in Chest I Treatment

Emotional Problems and Treatment
Psychiatric Problems

Shortness in Breath .
Eating or Chewing Trouble

T

LT

. Tuberculosis , Unusual Gain or Loss of Weight
Frequent Indigestion Other (Explain) =
Abdominal Pain . ’

&~

-PAST : " . '
. PAS IPENESSES‘ ‘ © DATE DATE
_ - Rheumatic Fever Whooping Cough

Measles Chicken Pox £

Mumps Other (Explain) -

w.___- Rubella : . )
Scarlet Fever C
.

OPERATIONS: R S F ‘ .

Please explain.giving the reason for the operation and- the effects of the operation.

ADDITIONAL INFORMATION: L

Home Town Physician: . :
) (NAME) - (ADDRESS) o (CITY) e

Home Town Opthalmologist: - ~ : - -
' ‘ : (NAME ) (ADDRESS) - _(CITY) s

Others:"

)

3




. .

INSURANCE INFORMATION

Is this child covered under medical insurance? Yes 2 No

1f the answer is yes, please complete the following:

¢

Name of Insurance Company:

Name as listed onﬂpolicy:

Policy number: -

HEALTH CENTER:

Do you w@sh to be notified if your child is admitted te the health center?

kY9 {

YES. NO
N d ? \\\
EMERGENCY INFORMATION:
Who to Notify in Case of Emergency: s
NAME ’ PHONE NUMBER (Area Code & Number
1.
2. )
8 Date of Completion: ) Signature of Parent/Guardian:
ke ¢ M‘/

—~

N




EDUCATION SERVICE-

CENTER, REGION 20

Z . "ORMATION REGARDING IMMUNIZATIONS AND MEDICATION

The following immunizations are now required by the. State:

' &r
DPT or DT -~ All ages

Oral Polio ~ Under 19 years of age.

Our School Physician recommends the Polio booster to be given avery 5 years.

Measles (Rubeola) - 1 to 11 years of

- Rubella 1 to 11 years of
*Mumps - All students who do not have

TB skin test - (énnually if negative

age,>or history of illness

age, or history of illness
a history of illness.

previous year)

Chest X-ray if skin test positive. .
Annual chest X-ray on known tuberculosis.

*The Mumps immunization will have to be g1ven by your family physician as the
State does not furnish this vaccine. .

S

i

Please note: No medication will be given in thé'school programs, unless it
is labeled by the pharmacist, as to content and has the doctor's name, who

prescribed it, on the label. b .

Gitamins may be given if left in the original bottle, with original label *
still attached. ’ ‘ -

©

»

An immunization record card is attached, which is to be completed by your . \\

family physician and returned tq.ﬁs, to be retained in the-éhildswﬁilé.

[N -




REGION 20

OTOLOGICAL REPORT

STUDENT'S NAME D.0.B.

N

1. Medical history pertinent to hearing loss.

t

»~~~»2T-Ineatméhtmandlnrwgpgrétions related to hearing.

3. Significant ear, nose or throat findings on examination.
(Attach audiogram, if available) :

4, Otological Diagnosis.

5.- Medical and Educational Recommendations.

-

.
A\l - . 4

* 6. Date of suggested otological re-examination n .
~— , e . - 7
L S | - Name ofvphysician {(Print or typé)
o . , o .
Date _ : §7§nature
. § | \
a .

.-
Ve
g




Ae

L
A=Y

EDUCATION SERVICE CENTER
Low Incidence Population Services

EDUCATIONALLY-ORIENTED HEARING REPORT

1. What i§ the cause of the hearing impairment? Is any treatment required?

2. Is there a general physical cond1t1on that causes this hearing impairment?
. Briefly describe hear1ng v

Is the hearing condition Tikely to get better, worse, or stay the samezﬁ

4, bhou]d the teacher be alert to_any. §¥”ptgm§Hihljtlﬂg”jhemear etc..),..that:
could poss1b1y signal a need fdr professional attent1on? :

’

- 5. Shpu]d the child wear a hearing aid, and if so, when?

-

6. Were you able to determine an accurate hearing acu1ty? "If so, please give -
. acuity and type of target used. R

>

7. If unable to determine an accurate hearing acu1ty, what is your opinion regard-
ing what the ch11d hears?

T Uy T T U T Ny T U Ty
.
_ .
i - N
w

8. Were you ab]e‘to‘deterane*the range of hearing? If’so ‘were there areas of .
no. response in the hear1ng field? Where? v

>

9. What recommendat1ons can you.give the teacher about tne ch11d S hear1ng

funct1on1ng?
) 0 v /;
‘ / ‘ * e

, 10. Was the child able-to locate sound source?

s : &
.

11. Will the child work better with high or Tow frequency“sounds?

a8 -

12. What restrictions should be placed on the ch%]d's activity?.

13. Nhat specific reocmmendat1ons do you have concern1ng the ch11d s use of
hear1ng in learning situations? . .. e

. . . cC L
s . . . 3 . v .

i 3 .o
. . . \
. . .

14 Nhen’sﬁ0u1d this c¢hild be,examihedwagaih?

15.  How does this.loss affect speech intelligibility?




il

~ .To be filled in by Dentist

DEAF-BLIND PROJECT
1550 N.E. LOOP 410
SAN ANTONIO, TEXAS 78209

EDUCATION SERVICE CENTER, REGION 20 - /

" DENTAL EXAMINATION

Patient's Name

“If any of Treatment” is for orthodontic
purposes, complete both treatment and
orthodontic sections below.

Dentist's b Speciality

Name ‘ P -

Dentist's Mailing Address Dentist’'s Phone No.- , ?
Street : ’ : . :

City Date of first visit Daté of in-hospital
State & Zip . (Current Series) Dental Treatment

IToxt Provided by ERI

If Prosthesis,
is this. Initial

Placement?

Date of Initdal Placement of
this Prosthesis ’

Yes No (If No, Reason for Replacement)

-

LABIAL

(¥ Y IX1N

INDICATE MISSING TEETH ;
WITH AN ‘X :

/
REMARKS:

>

g

Examination and Treatment Record--Use Charting System Shown

. Tooth Description or Service Date * ADA
- # or Surfaces (Including X-Rays, Pro- Sgrvice Procedure
Letter. ~ ~ = phylaxis Materials Used, Performed- -Number - =
. etc.) . Mo. Da. Yr.
a A ——
-/
- S ;

~ ORTHODONTICS: (Give diagnosis, class or malocclusion aﬁd-descniﬁé

appliance(s) in above treatment, section) .
° » DN -

"ACTIVE: TREATMENT . ' B i,

r/

Date such treatment:started

Date first appliance (to be) inserted
Estimated total active treatment period

- )

(number of months) .

Retention ' Checking/Observation

© “Dentist's

FRIC signature

~Date such treatment started
Estimated Period (Number of monthg); . .
Fetimated numher of vistts o

-,

.
.
—
2
.- .
. |
\q B
: )
L . . .
B . N A b . ‘ . N
ir - . ’
.-
oL
- .
; l
s 1
‘ I
LY |
(-

—




1/ ) £
S | e
, : ! ' " Page, . of N
e ~ Suggested Form ’ T
g _ Additional IEP Requirements for the v1sq§11y Hand1capped
‘ . _ and/or Aud1tor1a11y Han¢1capped tudent

VII. A. Summary of the views of.the student f‘/r as appropriate the pzirent, con-
cerning goals and objectives and the special services being prov1ded

i
4 .

§ ./
R \
- . 4 LI
v 1/’.‘ - / /
% |
. ‘ v o ) ’/’ - 4
B. Outline of ob'l1gat'lons undertaken by‘the student's famﬂy in connect‘lon _/' -
with the IEP: , L y . -
P2l . -
T . ) l/" o
\ SRRy
. /
X “ ] > ® I : - . /
) S S S
- > e s ’ }. . : -/
C. Detailed descr1pt1on of arrangenents ‘made to provide: .
1  the hearing 1mpa1red student vrlth tra1n1ng to compensate for h,ear1ng : ‘,’ E
1oss and access to special medfa and equipment or devices comnon'ly o

ut111zed by - students w1th seHous hear'lng 'Ioss




Page ___of

——

"

2. . the visually handicapped-student with orientation and mobility
. training, instruction in braille and the use of large print,
- other training to compensate for visual loss, and access to
special media and equipment or devices commonly utilized by

&

. | ' ' stidents with serious visual loss:
| 1 - | |
. 1
. . 5 g
. //(/ L : 3
‘e © . ) /‘h
/ :
D. Plans and arrangements made for contacts with and continuing ser-
' vices to the student during periods in which the student might not
- S be,ingo1ved»1n school programs:- - . -
;
| .
‘ S
iR . K
v - a l ’ N
e
? R {7E. The studenﬁ or the parent where appropr1ate\
. .. ,- . 1. has bedn provided a detailed exp]anation:of various service resourges -
. L i - available within the ‘community and throughout the state /
1 S ‘ ‘ ‘ /
U No : \ LT // '
2. informed of rights and procedural safeguaqts o / D
% p s i No o0 | . /
. . | —— - ——— - ‘ | A ‘./ 4
% 3. (forV students) the "Registration of Visua11¥fﬂand1capped Student” i
. 4, . form h3s been completed- L R 3 {8
v ': -, . ‘ ) v No -‘ ) ’ } / : . . . ‘., / )




/ BEHAVIOR RATING SCALE .

Rate each item on a 9 point scale. The points on the scale are similar to Stanine
Scores. A score of "5" always means 'average'" as compared to some criterion. A
re of "6" is high average, etc.

. . Low Range , Averagq Range n High Range ,
I 2 31 T4 s 6 ' T W_ 8 9 |
Very Low Below - Low Aver%ge High Above High * Very |

* Low .Average Average 1 Average Average - High |

L

Read the description to determine the relevant behaviors and scoring criteria. !

'
4 -

-

Enter any com#e}ts yot feel are yelevant and enter specifics as requested.

ﬁj U e e e e e et s Ay e e 122 g arar e ea et o oo
; : Qﬁ : -,
Note: Scoring-pn the last section (Personality) is different--see instructionms.

.,NAMEWOFHSIUD§NTLW.
/ '

.
z Iy
~ : . ~ - / A

K

(Name & Position)

e,

COMPLETED BY:

DATE : A




Categorv

Comments

Score

Quantity of

Work

Description

Score guantity only--in
relation to quantity

assigned. A score of "5"
means "does what is as-

signed--no more, no less.'

N W

O~ 0w

Quality of
Work

- agssigned.

Work is done correctly as
A score of "5"
means 'usually correct.”

<

[l SN PSR -

O~ 0 W

Efficiency
with

. .Supervision

Can uniformly score at ®
least "4" on both of

above with reasonable
supervision. A score of

"5" means "adequate per-
formance with supervision."

- N W S

O~ 0O

-Efficiency

without
Supervision

Same as above but without.
supgrvision. Working omn *
his/her own. Reliability.
"5" means adequate work
without supervision.

*

[l 25 JR VS I~

o~ 00 &

Industrious

-As opposed to ''goofing

off." Does what needs to
be done in proper time
frame. Keeps on task. "5"
means average per
expectations.

N

- Nw s

O~ 00 2

Will persist when dealing
with a difficult task -
rather than give up,=re-
fuse to work or say he
llcan't.ll . IISIQ means aver-
age effort, most of the
time.

-1

=N WS

O~ @ W

Criticism

Responds to constructive
criticism by trying to im-

-prove performance. Does

not get upset or defensives

1 "5" means average for peers.

N~ 00O




Category

Description

Comments.

Punctuality

- »

Al
‘

Arrives on time for class,
appointments, etc. '"5" means
average for peers.

4

Lol 35 2N VS B =

N~ 0

Attendanre

-

"5" means adequate attend-

ance. (Comment if frequent ’
dbsence or tardiness is
unavoidable.)

- N W

O~ W

Adaptability

(

. ruption of behavidr or s

Can deal with change (new ~
material, new teachers, new
toom) with minimal dis-

achievement. "5" = average.

- N WS

N

N~ OO

Cooperation

Can, if assigned, work co-
oneratively with peers on
group projects.

- N W

w

O~ OO0
8

Attention

“or‘with some teachers, can

On subjects of interest and/

attend to instructionm or
assigned task with minimal
distraction. -

- N WS

O~ W

o .
Potential
(Academic)

ability.

Observed behavior (specify)
suggesté that student has the
potential to learm school
subjects. "5" means average

- N WS

Achievement *

Z

Student's actual level of per-

formance as compared to above.
5" meahs performs at level
of ability; "3 means performg

below level of ability, etc.

8w

1

wn

BB X
-

a




% .
0 I
. @ > :
Category . - Description Comments Score I
. . . E 2
Potential Observed behavior (specify) . 4 4 9
(Employment) suggests -that student has the 3 5 8
’ potential to-hold.an appro- 2 7 l
. N Bpriate job. "35" mean¥ average | ¢ 1l 6
potential.
Potential Subjective~-the student is ’ 4 9
(Independence)| seen as capable of achieving 3 5 8
an independent and self- 2 -7 7
supporting status. "S5 means 1l 6
average potential. .
Preferences (¥o score) 1f student does !
. > better in some subjects or . -
‘ situations than in others, No Score
‘please describe.- ' _ o ,
PERSONALITY/BEHAVIOR VARIABLES | @
Score thie student once on each scale .according to which of the 2 descriptions best fits.
"5" means neither or "a balance”, -"4" meahs slightly more, "3" means more, etc.
\'
' & .
Hypeypactive o l 2 3 4 5 4 3 2 l _ Lethargic
Constant 1 2 3 .4 5 4 3 2 1 Changeable
. _Timid. ) 'l‘_ 2 3 4 5 4 3 2 1l Assertive
Positive Self-Concept 1.2 3 4 5 4 3 2 1 Negative self-c.
Aggressive 1l 2 3 4 5 -4 3. 2 1= Pagsive
v .
. Outgoing . l 2 3 4 5 4 3 ' 2. 1 . ~Withdrawn
Modest 12 3 4 5 4 3 2 1 ‘ _Braggart
Many Friends 1 2 3 4 5 4 3 2 1. No friends
S Over conforming 1 2 3 4 5 A 3 2 1 Rebellious
Realistic 1 2 3 4 5 4 T 2 l Fanta sizing
Rejects Authoritly 4 1 2 3 % 5 4 3 2 1 Accepts Auth.
Friendly . ) - 1 2 3 4 -5 4 3 2 1 Unfriendly
Hated School ", 1 2 3 4 5 4 3. 2 1 Likes school
Leader 1 2 3. 4 5 4 3 2 1 Follower
" Respectful - 1 2 3 &, 5 4 3 2 1 Disrespectful.
Verbal . 1 2 .3 4 5 4 3 2 1 ‘Non-verbal
{ Logical’ T 1 2 3 4 s s 3 2001 Emotional
Unhappy 12 3 4 5 4 3 2 1

Happy

<
o




Education Service
Center

Region 20 .
Deaf-Blind Project . .
1314 Hines e

_ San Antonio, TX. - | Photo, Videotape and Data Release Form
~ 78208 B .

The Deaf-Blind Project is an ESC-20 program to locate and
train individuals for employment and°ipdépendent living.

I, the undersigned, give my permission to ESC-20 to use
~data collected during my training and/or be photographed while
involved in the Deaf-Blind Project. 1 understand that such
| films, photographs or training data will be used only for pro-
fessional training purposes of to promote community awareness
of the project. Permission to use my training data and/or -
photograph can be withdrawn at any time by my request.

’

Signed -

5 v
Date
Witness of data .




»

- " EDUCATION SERVICE CENTER - REGION XX
% VOCATIONAL EVALUATION CENTER

PREVOCATIONAL BEHAVIORAL CHECKLIST

NAME : . ADDRESS :

{Last) (First) . = 1)
TELEPHONE : A . SEX: 8 IRTHDATE : SOC IAL SECURITY #: -
SCHOOL: . - DISTRICT: : : RACE:

PARENT (GUARDIAN):

AGDRESS™( IF DIFFERENT): L - o .
NAME AND IDENTITY OF PERSON DOING THE REPORTING: o
HOW LONG HAVE YOU KNOWN THIS STUDENT:s ‘ : v

DATE OF REPORT:

INSTRUCT IONS

Check ohly one rating for each item; feel free to comment “about any item; make analysis based

on general impression, try not to magnify one isolated instance, but rather, remarks of typical

behavior are solicited: It may be useful to think of the analysis in.terms of the student's
_behavior in an on-the-job situation. i

I, JOB SKILLS y
A. QUALITY: Measure of production. The work does not have to be done over and is done in -
an acceptable manner. . o . : . : -
£Chéck one), : ' Comments ) oo T

Work has to be done over often., . :

.
———

Will do a good job sometime.

Ty Work occasiopally needs repeating. . j ] .

Does a good job most of the time, , .. ' ’ " e
Always or almost always daes a good’ job.

o

B. QUANTITY: Completes méxfmum amount 9? assigned work within.a given time period.

o . S

" {Check one) Comments

t

Leaves most of work unfinished.
Will complete part of a task.
Task is. sometimes completed.
Completes task most of the time, » - ,
"Work finished in specified time, »

1o



PREVOCAT | ONAL BEHAVIORAL CHE@KLIST
Page 2. ) .

M [}

I. JOB SKILLS

&
C. ABILITY TO PERFORM WITH SUPERVISION: Synonymous with dependability. Accuracy and con-
sistency in following dlrectlons, able to follow through aon directions given; stick~to-

iteveness.

’

(Check one) o v - Comments

Very unreliable even with help
Generally unreliable.

Reliable in some areo} only
Generally reliable. ,

Completely reliable in all areas.

D. ABILITY TO RERFORM WITHOUT SUPERVISION: Specifications same as above, but without super- -
vision.

(Check one) ‘ Comments

Does not perform assigned task without super-
vision, and encouragement, °

Does not perform assigned task without super-
vision . .

Compldtes only with help. '

Adequate completion without help.

Initiates appropriate independent action.

a

1, PERSONAL CHARACTERISTICS
- oy %
APPEARANCE Cleanllness of persca; clothing clean, appropriate, neatly & .uuged, shoes
tled and clean; hair groomed;.appropriate make-up or clean shaven,
‘?
(Check one) : Comments
4 o . ‘ ﬁ}( ——
Below average on most of above criteria.
Below average on one or more of above.
Average. S0
Above average on one or more of: above,
Above average on most criteria.

PERSONAL HABITS AND MANNERS Manners, proper use of handkerchief, says “thank you“
"pardon me', "please™, and so forth at appropriate times. Does not interrupt others -
when they are talking.. Does not use loud and/or profane language. -

{Check one) v : .« Comments
Below average on most criteria,. ¢
Below average on one or mora criterla
- Average. :

"Above average on one or mcre of above,
Above average on most of above.:




'ATTITUDE: Shows interest in task assigned. Performs task with enthusiasm. Accepts

L - PREVOCAT | ONAL BEHAV | ORAL CHECKLIST
. . ‘ Page' 3 ' s

Il, PERSONAL CHARACTERISTICS i

direction®and criticism. Makes very few or no undesirable comments. Demonstrates
a sense of loyalty. 5 '

«

(Check oné) . . _ Comments

Below average on most criteria. -
‘Below average on one or more criteria.
Average. ® v
Above average on one or more criteria.
Above average on most criteria.

INDUSTRlOUSNESS Ability of student to stay with the assigned task; to work with a mini=
mum of conversation, wandering and wasted time. Works spontaneously, wnth enthusiasm
and initiative.

"v

‘(Checg one) . g . Comments

Wastes a great deal of time wandering about,

usually engages in conversation. Lazy.

Wastes time, frequently.wanders about,

engages in-conversation, ¢

Performs' tasks with some enthusiasm, wastes

a little time.

Assumes responsibility for completion of tasks. .
Demonstrates initiative and interest.

AN

EFFORT: Works to best of ability, cooperativé, applies self to the task at hand,
interested.

¢+ (Check one) o T Comments
: ) “ r

- Refuses to exert effort. . - . .o
Perfunctory effort; needs encouragement.’ .

. Average in effort; effort varies with nature

~ of thé task.

" Above average in application of effort. » . ’ -t
Works to best of ability. \ : : ' .

.

SELF CRITICISM Reallstucally views own ability to do task; can see own shortcomnngs.
makes effort to |mprove. -

. -4 ' . -
(Check one) _ - Comments +

Underestimates own inadequacies, boastful.

Overestimates and overemphasizes own inade-

quacies, defeated. attitude.

Satisfied with poor, inadequate work. ) .

Recognizes failure or poor work. - . . ' R
- Attempts to deal with |nadequac:es ina v ‘

realistic mannegs . ' N - , .

B



sl

, ’ . : : PREVOCAT IONAL BEHAVlORAL CHECKLl“T
: Page &4

CRITICISM FROM OTHERS: Able to accept realistic criticism from peers as well as super-
visors; reacts by attempts to improve. Interested in becoming better at job and in
self-improvement., . :

(Check one) . Comments

. | —
*Vigorously denies that crlthlsm is warranted
belligerent,
Poorly accepting. Generally denies that criticism
is warranted. o
Average accepting. Usually profits from constructive
criticism.
Moderately accepting; attempts to comply with
suggestions,
Very accepting. Always attempts to comply.

141, TIMING ' : -

PUNCTUALITY: Arriving on txme to class, leav1ng on time, quitting and returnlng promptly

from breaks; being on time for appointments. q

r

(Check one) . Comments

Very frequently late.

Usually late. < =3

Occasionally late. ’

Rarely late,

Never late. g

[T

ATTENDANCE: Per se. ‘ : ]

————— . °

(Check one) . ' : , Comments . .

Very frequently absent.

Usually absent. _ .

Occasionally absent. “.

Rarely absent. ' a _

No -absences. - - . ) ] . ' : &

-

3.

MOBlLlTY Abnlnty and walllngness to get to work;-ability to use public transportation
necessary, capable of arrangnng own mode of transportation to and from JOb

5 . o °

1. PERSONAL INDEPENDENT MOBlLITY

- {Check one) ' Comments
. Walks to work, ‘ - C.
Rides a bicycle to work.* . . '
Rides a motor scooter to work. s
- “Can drive an automobile with driver  in car. ‘ - ‘
Has a driver's I|cense. \\\\
P \

Lo K - -
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i ' / . PREVOCATIONAL BEHAVIORAL CHECKLIST
o Page 5
- | 111, TIMING : . .
4 »
MOBILITY: e R
® &
2. USE OF PUBLIC TRANSPORTATION 1 . )
(Check one) o - Comments \
‘ . =oments )
Unable to travel alone., - . T -

Usually driven to/from work (family, taxi, etc.)-
Has no opportunity to use public transportatlon
Rides bus bdt cannot transfer, .

Rides bus, makes “transfers without difficulty.® -

£l

V.. INTERPERSONAL . ¢ L

SOCIAL SKILLS - PERSONAL: Personal characteristics which help the cllent to he more
acceptable to fellow workers/students.,

(Check one) . Comments
Quarrelsome, belligerent.

Tends to withdraw or keep to seif.
Appears i1l at ease in the presence of others.

Pleasapt and friendly when apprdached by .

others. - . ' . ‘
Pleasant, outgoing. ' .

@

-

WORKER-RELATIONSHIP: The ability to get along, fraternize, integrate, converse with
fellow students, Characteristics of interpersonal relationship between student and

classmates. : _ ‘ . : . N
(Check one) - 7 ' Comments
Has social prdblems with most, while not o v, .
having close relationship with any, - . )

Mixes well with own seléct few, has open ' o

conflict with some, keeps entirely to self,

Mixes well with own select few, does not:

' bother others. ' o . , ,
Mixes well with all but a few. ' : N i} o - SN
Mixes well with whole group.

SUPERV | SOR/TEACHER RELATIONSHIP: The ability to‘f;atefnize, converse, integrate with
teacher/supervisor on a respectful plane.

(Check one) .. - ' — . Comments
Rejects supervusors completely, surly, unreasonable e

Shows frequent hostility in relationships.
Attitude variable, but somewhat positive. : -
Attempts to begpleasant and cooperative, but areas .
of+ improvement obvious. .

Cont'd on pagé 6 .
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_ _ . S - PREVOGAT IONAL BEHAVIORAL CHECHL ST
Le B . . ’ hed 4’1 @ 4. =~ - Page 6 ", e L, . ’Zl\ N
. . & . - .
. . 111, TIMING -
( C. SUPERVISOR/TEACHER RELATIONSHIP: - : ) )
Obeys dfrections pleasantly and to best of obvious |, R
-ability, . '
Seeks feedback constantly; always asking for sypervisor;
always at. someone's elbow. - '
D. COOPERATION - AFTITUDES: Obvious ‘attitude in cooéerative relationship. Ability
to work with others, recognizes necessity of cooperation. ! ) =
N (Check cne) : , Comments .- 1
“ < ’ . ' 9 . . @
Refuses-to cooperate. .. .
- Perfcrms reluctantly, only with pressure. .
‘ Usually approaches task willingly. L g ? -

Readily attacks new probleéms,
Works eagerly. -

3 ‘ . ' -

COOPERATION" - PERFORMANCE: Gives evidence of ability to cooperate
others; generally able to perform as a member of a team effort.

(Check one) . Comments
Refuses to become.involved in group projects. -
Becomes involved only with pressure. - =2
Cooperation yaries with nature of the problem
or task. ol
Minimal degree of cooperation; cooperates with
select few, ; :
Cooperates consistently and adequately. . : )
. 2 \ B
- . \ [ 3

Y B

|11

F. GENERAL ACTIVITY LEVEL: Degree of exci
time. Ability to control actions within normal limits.,

(Check one) . | | ~ Colmments
Apathetic; slow; disinterested attitude. _ %

Hyperactive, constantly moving, agitated; ,
~considerable fidgeting, unnecessary movement. -
Prefers quiet, only-active as situation demands.
Tempo of .activity fairly constant, ' '
Tempo varies with nature of task (e.g., how low R
frustration tolerance; becomes active under .
pressure, etc.) _ )

- o

AR

¢ LIS .
"
]

‘o

N
e T
PO Rt

SR ) o . . i .
~ Go CALMNESS WITH CHANGE: Lack of excitability at changing of tasks, ability to
changes in situation without becoming upset, being able to take directions, r

o

Cont'd on page 7

. - SR [T

©

; works smoothly with

b

-

§ability, mdfion}%tenseneSs obviou$ most of tbe

accept
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" b e . no o PREVOCAT | ONAL BEHAV | ORAL CHECKLIST
" : = . ‘ [N . Page 7 :
‘ % 111, TIMING R ”

6
. ’ 4 o 4 [

"G. mands, suggestlons without losnng temper, or shOW|ng emotlonal outbdrst; or decrease

ol in work productloa.- - . -
) ) B . . / . »
) (Check one) . e ; . Comments T, : ~
. Generally in an excitéd, tense mood. : e A
" Very 'easily excited. ' ' 1
Generally shows calm at*utude xo situations. o . 5
_ Calm in most situatigns, T
ot Real|st|cally calm ir all 5|tuat|ons. a s . .
. o, . -
= . _..’ . . N . ' .
H. ATTENTION: The ablllty to respond completely to the one - glVlng dlrectlons, the abillty
torcenter all of one s attention toward the teacher or supervnsor. .
’ (Check one) ' . . Comments
< A
¢ Kttentlon span so short as ,to be negl|g|ble.
Difficult to get attentlonz
. Will pay attention if. importance is stressed :e°
j Usually pays close attentuon, some improvement . .
< possible. . - v y -
Always pays clnse attentlon to work and d|rect|ons. v
—_— 5 ) .
GENERAL -COMMENTS:
- N s = ~
. { a ‘ i SPEEN
. . » . ¥
L] ‘ I‘
- ! “
- o ]
’ S b
( 4 . P Ry :.
- -
Ly
') ~
- " f !
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© . TO: t
LY
FROM: B
- @ V .
RE: Staffing oh T@ .
. ' child's name
- o - ‘ .
- _date !
time

A Staffing will be held to determine the most appropriate program

for the above student. y . _\\J

o \.

<

After an initial review of this student, it has been determined

that your expertise and presence would be helpful.

2

If pcssible, please arrange your schedu}e accordingly.

-

I'lease advise is you are unable to attend as scheduled.

.
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REGUEST FOR RELEASE OF INFORMATION TO

L2y

REGION 20 EDUSATION SERVICE CENTER

I, - . « do hereby
Name of parent :

give permission for

Namé of School Digtrict

to release any and all information concerning my child

Name of Student

, fegarding Medical, Psycholégicai Social and

Educational reports and evaluation as well as school inﬁividual educa—

‘tional ‘plans to Region 2Q Education Service Center for the*purposes of

G
Specified Reason

I understand suchlinfofmation is to be used by Region 20 for
professgional reasons supporting the educatic..al needs of my child- -

for the above stated purposes.

e

~¢ Date il Signature (Parent name)

a2

 Date ' | _ Hitne&s»

10y



VY

7
7

/.

" &

EDUCATION SERVICE CENTER, REGION 20
1550 N, E., Loop 410

San Antonlo, Texas 78209

AUTHORIZQTION TO RELEASE NAME AND PHOTOGRAPH

< Client Name

Date of Birth , 5.8,

Authorization

I hereby authorize the Education Service Conter, Region 20 td utilize the name
and to photograph the above name individual for che purposo of demonstrating

the scrvices of the Education Service Center, chién 20, Deaf=-Blind Community

" Based Indepondent Living and Work Project.

" Further, T heraby E%lenﬂe the Education Service.Center, Region 20 from all

legal’ reaponsibility and liability for any consequence which results from such

utllization,
# . ,
. Signature of Client. t - Date o
N
Signature of parent or Guardian {f under 18 years of age . Date
Witneas _'» Date )
1i




Student Social Security #
JIf Available)

aoMCETT T C3AER M HTEIY WOR R W o

LOUCATION SERVICE CENTER, REGION 20
- DEAF~BLIND PROJECT
: : 1550 N.E., LOOP 410
SAN ANTONIO, TEXAS 78209

1) BU COMPLETED BY PARENT/GUARDIAN/STUDENT

MEDICAL_AUTHORIZATION FORM

paphes i v DK TR A s 3

[n-order to insure that your child receives rapid and appropriate emergency
aedical attention while in.the Education Service Center, Region 20 Deaf/B1ind
tommunity Program, this form must be signed, notarized-and returned for the

wwwwwww

Lducation Service Center, Region 20 Project records.

,,,,,, T

Statement ' o

Student's Name:

WOIT T AL AT M WE X CeTa MG K. TITET M R T TUUM DR M S MWL e S BT

Date of Birth:

PoMem el aswm YD a3 R SN NSE DhoTe WM AT 32w € W LK T A

[ give my consent for the above mentioned child to receive emergency medical
and surgical treatment as is deemed necessary by the attending physician for
“the well being of my child.  In the event of an emergency situation, it is
my understanding that every-effort will be made by staff members of the
tducation Service Center, Region 20 Deaf-Blind Project staff to communicate
with me before treatment is given.

°

[

e ' : Livw a m o m omroes
~ Signature of Parent or Guardian

[

(SEAL) K | ,

”

)

Subscribed and sworn before me the . ' . day of R L

W WD I A AT e R IR et e T TN T . e

Notary Public in and for w' ; Sounty,

Texas,
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ACCLPTANCE = REJECTION OF SERVICLS )
1 ; .
I understand the purpose of Special fducation Services for my child, do/do not
desire (circle one) to take further action with regards to my child (ren) at
this time. |
DATE | | ' STGNATURE
i Comprendo el objeto de los servicios para educacion especial al presente deseo/
' no deseo (escoge uno) tomar ninguma accion con respeto a mi (s) nino (ninos). .
N - ¢ .
FE‘C’H ot AT v AE < :.? ’ *: sm\ kA 08 akane F'rhnramkm;mmmw. Va1 8 e mere e s ;,:,:,:—.-‘ P ,\—:.-j;n rem o




THE REGTON 20 DEAF&BLIND COMMUNITY BAGED WORK
- AND INDEPENDENT LIVING PROGRAM'S

INDIVIDUAL EDUCATIONAL PLAN

A wodel VI-C Direct Sexrvice Program to Deaf-Blind adolezeents empha-
gizing work placement and Independent Living Training done in cooperation
with TRC-ERS Programs, secparate competitive job sitas, soparate live-a-way
experiences, in sheltered workshops and group homes, depending upon the

need of the youth invelved,

NAME: . . LIFE OF PLAN: - S
DATE OF BIRTH: : DATE WRITTEN: o
PLANNING STAFF: ‘ e DATES EVALUATED:

MEDLCAT, DATA

PERTINENT DATE SUMMARY FORM

DTAGNOSIS AND APPRATSAL INSTRUMENTS

Visual Functioning Evaluation
Low Visfon Exams
Pre~Voe/Voe Evaluation o .

Info** . Asgeusment by Teacher

TR g it

@

- Camerot Agssessment

e by -

»__ Work Records : ‘ , ﬂ .
Video Tape of -
OTHERS : )

METHODS OF DOCUMENTATION:

as
-




‘

RATIONALE FOR PLAN:

LONG TERM’G()AL(S'): ‘(Projected Level of Behavior in this/these area(s) of
emphagisg)

A




. . i
P .
. . 3

v

shild's name ' Date of Biith:_ - Date of meeting:

landicapping condition: .

regent 1evela"ofueducational performance: v
Academic/pre-academic pe:formance: ' . ' ’

-

Physical abilities/disabilities:
Behavior: . \\\
ES 2 . ' ’ \
.Vocational/prevocational skills: ' b \\\\
‘ . 4 r ’
- Instructional setting(s): -
Regular educatiqsz : . o ' hours per day/week (circle one)
. g : ! o Beginning date:
* Justification: : Ending date:
' Special education:_ i hours per day/week: ' N
. ” * Beginning date: '
Justification: . . Ending date: - .
. Related services: ' ' . hours .per day/week
' Beginning date:
Justification: . ) Ending date:
Committee members present: (if dissenting from committee'Aecision, please indicate why) .
Admintstrator ' (date) <—‘
Representative of instruction : ‘ ' (date)
Assessment personnel il _ ' ' ~date) .
' ) . head - a v V ; l' ) ‘ - .
Parent(s) o I R _ (date) : - e .
. = = ' T B ' ];i N
‘,,D‘ulnuted! educational liaison . (date) - N » La0
< : - . . .

IToxt Provided by ERI




«

- o “ \ § 5
- M w
f BERERTAEEPRE
] [ I L I R b
s . 1 e It I -t 1 I B | I
. I he] B2 I B I L ¢
‘ - a v ¢ H M B B
- o‘;muﬁ‘hgqun:’w"‘ﬂ”
1 I I OB B Y R O
Vi ol ¢ ' HEEL A
2 U W ’»' y J l: 8:«' ) 9 0
vl ol b il Bl o ': L 4 B
Annual goal: MR R EE BT & w
kY A o B I R I e
RN EEENE R R
- Objectdve AEERERERRE E R
person(s) renponaible: slef 7 j8]olioufn
Evaluation eriteria: _ - . | .
- §pecial materials, resources, Or methods: - .
Objectivae: ‘ a - 2 - .- ‘,‘, g e eereyes ayce
- ‘ Il 2 lalalslel 7 Lo ol solul sz
Person(ns) vesponsible: Commentat
dvalvation criteria: ‘
$pecial materials, resources, oOr met.hoda' : .
- e ° S S
Objectivaes ’ . S
. | nEnk l I o] olholuiz
Person(s) responsible: } Cormentht
Evaluation criterias .
“Special mamriulea. regourcoe, or methodat
Annual goalt - . . : . :
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Annual goal:

<

Objective:

" Person responsible:
Evaluation criteria:
Specin]l materiale, resources, or methodst

“

Yo

" Objective: o T '

Person(s) reuponsible‘ _ P L :
Evaluation -criteriaf : : 7
Special. materialn, resources, or methods:

Objectivar

Pergon respongible: : ' '
Evaluation criteria: ‘
Special materials, regsources, or methods:
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For atudents in residential blnccmant, goals related to the residential component :
Annual goal: ' L ' i
Objectiva: : -

Person(s) responsible:
Evaluation criteria:
Special materials, resources, or merhodn. .

s Objective: ' : - - S .
, . : 5

Person reaponllblo.'7 ,
Evaluation criteria: ) ' Co B
Fplcinl materiale, rcuourcll. or methoda:

_ Objective: o ' ' .

i 1';;rlon(l) rllponlibllt ' e :
) * Evaluatiom criteria ) . | -
‘IERJf:‘N . ?P'Glil nﬂtlrll}o, resources, or mcchoq’: : .
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For visually handicapped or haning;impnir«d‘lrudnnts

. # T : - . "///

L

b,

3.

B
Summary of views of student or parents concerning poals, objectives, and sorvices! ' 7.
e R ¢ "~ A
Family reébonnibilitiea: .

O

Arrungement for spaciul trairing, materials, or equipmonb necossary to compensate for vipilon or hearing

1059. . , , : - .

, _ ‘ A
Plans for services during non-school periods: ‘ ! ’ ) . : e

L
~—— i
I have been provided with an explanation of othcr resgurces nvnilabln and I huvn been informed of my rightu
and proccdutnl safeguards during the nducn:ionnl procaun. . O . -
.° - . . ‘ ' o R RE

ks

Signature of student or parent ' _ o . v . : <f
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'-student S account

EDUCATION SERVICE CENTER, REGION 20
- DEAF-BLIND PROJECT

STUDENT TRUST FUND

Student bank accounts are des1gned to- take care of -money belonging to students

residing in the Education Service Center, Region 20 Deaf-Blind Communify apartments.

An‘account is established for each student, and money sent for a student by his
or her' pareqt, guardian, or sponsor (SSI) is-deposited to the credit of this
student and is spent in accordance w1th the des1res of the depos1tor

Money for a student should be sent to Dennis D11dy, Deaf Blind Progect Manager,
with instructions concerning -the amount of weekly allowance the student is to

rece1ve Also, please indicate this ~same amount on the Permission Form

- -

To estimate the ahount of money a student might require for a school year, mu1t1p1y
the desired allowance by 36 and add $25.00 (est1mate) for personal items. Also

if the child wears glasses- and/or a hearing aid, monies will be needed for their
repair. Such itens as prescription for med1cat1ons, hair cuts for boys should

also be considered and allowances made for these additional expenditures.

EXAMPLE: If a student is to receive $5.00 per week allowance;, and does not wear
g‘asses or'a hearing aid, he would require $180.00 as a minimum amount for the
schoo] year for leisure time recreat1on

- 3

There may be zdditional personal expenses for most students, such as spe1d1ng

‘\money for .field tr1ps, therefore, the above method of est’mat1ng amounts of money

is considered the miniimum and the parent may desire to place more money in a -
student's trust fund account. Additional sums of money may be sent during the
school year. It is expected that most students, receiving SSI checks will a]so
contribute toward their apartment rent and food.

n
o

It 'is requested that checks and money orders be made payable to the student and
that they be mailed directly to the Deaf-Blind Project Manager. Dennis R. Dildy
at 1550 N.E. Loop 410, San Anton1o Texas 78209 for depos1t in the individual

o
o

4
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AGREEMENT FOR COMMUNITY BASED WORK - !

c : 3

AND/OR INDEPENDENT LIVING TRAINING

. ' BETWEEN THE
EDUCATION SERVICE CENTER, REGION 20's DEAF-BLIND PROJECT !

AND THE

STUDENT SPECIFIED BELOW

¢

In order for the below named deaf-blind student to-receive community work -

training and/or independent living fraining apartment placement, the Education
.Service Center, Region 20 agrees to: ‘ '

1

2

Provide staff to serve as community work trainers for the below named student
either in competitive job sites and/or serve as work trainer consultant to
sheltered employmerit placement, depending upon the need of the student con-
cerned.

- Provide staff, apartment -and basic overhead, as #ell as independent training
programming for the below Tiamed student to live in a natural community setting
to.train as a_more independent functioning person in the major areas of self-
care and personal homé management, :

It is understood that each student shall ‘have an individual bank account .to

managé, consisting of monies normally received from SSI benefits, employment com-
pensation and family donations if any. It is further agreed that such monies
shall be used for.the student's personal clothing and recreational needs, as well
as to cover excessive food, electricity, and rent’ costs, if any, beyond which
Region 20 already has budgeted to cover basic household expenses, on an individual

student pro~rated basis. -

-

During‘the time a student does reside within the Region 20 independent apart-

ment training complex, the family -agrees to, where appropriate, allow the student
to return home on occasional weekend visits, for normal national holiday vacatjion

#  periods, and for a 2-week éum@er vgeation, such time to be designated by Region
20 Deaf-Blind Project sta€£: #The parents also agree to allow medical treatment
deemed necessary by project staff.

PR . '

. The family further agrees to hold harmless the Educéqion Service Center,

Region 20 and its staff, as well as the apartment owners, and their employees,
employees and the owners of work training sites, including sheltered workshops,

" from any liabilities including, but ‘not necessarily limited to:

S WN

.

13

medical treatment; diagnosis or surgery required P ]

injuries 'sustained by the resident including those caused by another resident
Unauthorized leave of resident without written: permission

student release from the program, should the student's placement appear .
inappropriate . - - - S - A

: € . ’ : : L
It is further agreed that the student and/or .the family will be responsible

for compensation to the Service Center, apartment owners and/or employees at the

- The family also agrees to assume responsibility for

. work sites, for any damage caused by the student. . -

- ke

‘transportation arrangements .

N

w0




My Commission Eipires:f

Pg. 2
Agreement

-
20

3

-

and will assume costs for same, whenever student makes a visit to the home for
holidays or for any other reason. . -

Overall it is understood by the undersigned parties that Reglon 20 is in no

_manner acting in the capacity of guardian or managing conservator of the resident,

but rather the placement of the student at community job sites and/or in indepen-
dent living apartment is for the purpose of ‘training each assigned student to
function as independently as possible. The undernamed parties therefore recognlze
certain risks are to be accepted as being necessary to the basic nature of seeking
such independence training, to be supervised under the guldance of the consultants
for independent 11v1ng and work training. : '

v
3

1 agree to hoid harmless-the Educatlon Service Center, Region 20 and its staff
as well as the apartment owner and staff whereas I/my child resides from all lia-
bility with reference to the discharge of the student when dlscharges

-

I certify that I have read and fully understand the above Agreement,

SICNED on this the ‘ day of

- a

Signature(s) of Parents(s) or , Applicant
Guardian(s)

Education Service Center, Regio%

« By

" Referring Consultant

—

N

SUBSCRIBED TO AND SWORN (AFFIRMED) TO BEFORE ME on this the

day of _ . . 19 .

Notary Public in and for

(SEAL) . ‘

County:

1



Education Service
Center

Region 20
Deaf-Blind Project
1314 Hines Avenue
San Antonio, TX.
78208

¥

Deaf-Blind Cotmunity Based
Work and Independent Living Project

A Financial Agreement
Regarding the
0JT Program

This agreement concerns théiarrangements for on-the-job training

arrangements between Education Service Center, Region 20 with
the company named below, known as: '

hereinafter known as the Employer. . ,

The parties hereto agree that the Employer shall allow ESC-20°
trainees to perform regular employment Services as educational
training Huring the specified OJT training period.
further agrees to possibly hire the individual if
has\been satisfactory, as defined by adherence to
and quality and rate standards:

The employer
the performance
the job analysis,
In consideration for the services

to be provided, the employer shall receive a full time work trainer
hired by Region 20, who will directly supervise the students con-
cerned. . °

H . R e
1

Indiyiduals eligible hereunder for the OJT

program must be certi-
fied| as eligible by Region 20. : '

The employee will receive a total fixed price in an amount not to

exceed $2.00 an hour, such amount to be paid jursuant to the terms
and g¢onditions set forth, which are a part of this contract.
. i . . .

'

1
-




\ "‘:-. ) .
0J7 Contract of Student WIth

Education Service Center, Reg1on 20 s -
Deaf-Blind Work Project.
- 1314 Hines
San Antonio, TX. 78208

L

.=

With Employee Trainee:

1

This agreement is entered into between Educat1on Serv1ce Center, Reg1on
20 hereinafter called ESC-20 and
hereinafter ca]]ed the employer trainee.

o

The parties hereto agree that ESC-20 shall prov1de work training and .
. perform all the on-the- JOb training services during the specified
period to the student.  ESC-20 further agrees to assist the student
#n seeking permanent employment
- The enployee will receive a total fixed price in an amount not to exceed
$2.00 -an hour, such amount to be paid pursuant to the terms and condi-
t1ons set forth which are a part of th1s contract.

Amount to be Earned Per Hour —  “Period of Work Training

The above is hereby ‘agreed to by

| ;:Signatqre of Student B Signature of Work Trainer

Signature'of'Prbject.ﬂanager

Q | | vt‘ _ f ; _;12?;7
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!

NUMBER OF  TOTAL-0JT 7 STARTING LWOING ~ JUTAL

50%

OCCUPATIONéDOI CODE EMPEQYEES  TRAINING WAGE WAGE CONTRACT  TOTAL

CONVERSIGN | | - DAYS RATE RATE VALUE _ VALUE
Name/Position of Emp]oyer Contact Person
Address
Phone
Name/Pos1t1on of Subcontractor Contact Person \
Address '
Phone -
Does employer haVe or has emgloyer had a current or previous 0JT contract?

. Yes No . ‘
If “Yes™: - : ,
Contract Number(s) Ending Date(s) - Lentract Number(s) Ending Date(s) L
Total da1ly hours for all emp]oyees Total Wuekly Hours for all employees __
Comments: - : |
Are employees covered by.Workden's Compensation: - ~ Yes No
If "No", is comparable Insurance available: Yes No
If “Yes®, please llst the following. . ' S ) '
Policy Number ' ) Company Name . . Agent

e




S | | " 0JT TRAINING OUTLINE:

1

. description of the training plan for the employees durihg 0JT follows: (If separate
raining plan developed, cite location,)

-

7
. .
‘\
o R

)
Y . *
oaEk uh SEE Tl S S BN mEEm

lhat are the attendance records requirements for the employees?
. X .

e

a o . , ,
‘Describe the procedures for keeping and reporting time and attendance information, including -
the names of those responsible. ' _ :

’

- - ':1' ‘123‘

“
i
I
.
o . M
N @ U B O B B e




?

Hiring Restrictions (Ljst the basic qualifications the employer requiAre‘s to train or
certify an individual on-each job,) -

&




EDUCATION SERVICE “ENTER, REGION 20
1550 N.E. LOOP 410

SAN ANTONIO, TEXAS 78209

Dear "Parents,

The enclosed sheet(s) is a copy of youf child's Ihdividual Educational Plan
which was discussed with you at’ the last meeting.
This is for your to keep so you may be fully informed of the educational goals

for your child. If you have any questions, please feel free to contact me
at 828-3551. ‘ :

Estimados Padres,

Esta forma’es una copia de el Plan Educacional de su nino que discutimos’
en la ultima junta. :

Es para que la quarde.y para que este informado de las metas educacionales de
su nino. Si tiene alguna pregunta, llame a 828-3551.

)

.

Dennis Dildy
Project Manager ‘
Deaf-Blind Services




APPENDIX E
MEADOW/KENDALL SOCIAL-EMOTIONAL ASSESSMENT.INVENTORY

FOR DEAF STUDENTS .
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Meadow/ Kendall A
Socna.l Emotional Assessment Inventory
for Deaf Students

Kenda.ll Demonstratlon Elementary School -
Gallaudet College

Lam

Date of Rating — ' o Date of Birth

month day vyear

Student’s Name_' Sex .M __F

School

Rater's Name

Position

<, .
P

. ) 4
—

|Nsrnuc7|ows | ‘ '

Read each statement carefully and decide if it describes behavior that you have observed in this
particular student. In deciding how to assess the student, use as your reference ail students of the same
age, regardless of whether they have a hearing loss or not. (However, some statements are relevant
ONLY for hearing impaired students. For these statements, use all deaf students known to you as your
reference, NOT just those in your present class,) Circle the response that reflects your best judgement
of this student.

Copyright 1980 Pré-College Programs, Gallaudet College
Example:

TtOF 72, Happy, cheerful pleasant, easy-going

. Key: ‘ :

" T = VERY TRUE. Statement gives a very good descrlptuon of this student as she or he behaves
most of the time. :

= true. Statement de:crlbes this student's behavior some of the time. L - _ .
farn Statement is not a good descrlption of this student’s behavior o o _ - Al K
= VERY FALSE. This student would never (o almost neve) ba descnbed in this way.. RS
= CANNOT RATE or DOES NOT APPLY B T | /

. .
—— . - /

nm -~ e

v“'l




N e O

!W ’ T . \'I

" . o—epry - [ —
- l_E 1 F ?z 1. Obays tha rules; follows instructions or raguasts TvtF 1 20. farforms cooparativaly in group of paars, Con- 'T t £ F {41, Triesto understand the communication gf°others
RIS from adults in suthority ; : _ tributes to cohasion rathar then ta confiict by any means offered: listening, lipreading,

ey 0y

A A . . . - signing, writing, gestures

’.')‘t?:f'; Fi?l 2. Kind and considarate T t f F.r?) 21, Overly concernad with claaniiness. (May wash 1 )

*._;g‘;}-,’}; A S S BV hands constantly or ba unable to tolarata specks T t f F 7142, Curious. Eager to learn new things. Likes new
‘».‘;t',;.f*,',ﬁ.‘? 3. Ralatas wall to pasrs and is accepted by them S of dust or dirt) experiences . . .

Sl ) 4

—

F ?:43. Responds poarly to losing in games or failing to .

' %t £, £.7{ 4. Distinguishes betweer fact and fictian, real and  ITUIF 7122, Shows great concern or preoccupstion with
. : , achieve in class . o

B ke fire? imaginary events and/or paople (a.g., undarstands | minute details {e.g., may insist on parfection
TR SRR that “Suparman*’ does not really exist} R in writing or drawing)
B N

—
~
-

. o F 7744, Daydreams. Tunes out events in immediate
. Aggressiva, Bahavior may includa fighting, T.tt F 2423, Happy, chaarful, pleasant, sasy-going y . environmen’,
99 Pt 3 HEY, )

scratching, biting othar studants and/or kicking

.-_._--.-_.___._.__-----..A
-
-
-

or hitting animals T.t f F 7}24, Givesup quickly. Expects to fail F 7 45, Accepts differences in ather peaple; doesn't tease
. S : : [ or exclude peers on basis of racial differences or

. Damonstrates negative fealings sbout physical T t t F 7,25 Complains of physical silments that have no physical handicaps '

siza and/or strangth : et apparent madical basis (a.g., headachas, stomach: }' :

: b aches, stc.) T t § F %, 46. Has habits, mannerisms or traits considered to be

. -Takes pride in physical appearanca/personal L c g . i rude or socially unacceptable {e.g., picKs nose,

attractivenass: faals at {aast modarataly pretty or YTt f F-7126. ldentifias with (a.g., shows axcitad racognition . H makes obsceneI;exuaI references)

handsoma R of} a stranger or visitor who waars & haaring aid |- I

_ . : Lo . {T t f F ?7°47, Participates in classroom or group activities;

Engages In bahavior considarad by most taachars T:t t F ?]27, Engagos in destructiva behavior {a.g., breaking ' ’ ! volunteers answers, offers opinions in

and students to ba bizarra or strangs (a.g., talking b objects, dafacing walls or furnitura, scettsring | { discussions

or signing to salf, rocking, staring-at lights far { 3;‘, bt} thifgs in disarray) o i N

long periods, twirling) ‘T t £ F 7148. Doesn't try to copy classmates’ work nor taka

]

28. Ralates wall to adults {both men and woman} ! things belonging to others =

g
-t
s
.‘ -..
- h
1)
-3

. Has genarally acceptabla emotional responses, .-
29. Trustworthy, dependabla, reliable

3
'] B

Ragas {tantrums) or violant outbursts occur only fT t £ F ?:49. Dther students look to this student as a leader

_ after axtrama provocation if st ali v V. P i i .
, : 30. Anxious. Narvous, Worries sbout many ,T tfF ?;.50. Demonstrates a sense of humor or wit {e.g., can

. Has many fears. Ovarly and unrealisticaily - commonplacs avents ; ; appreciate funny situations or jokes at own

concarned with dangar, storms, injury, daath - e ) expense) -

31. Demonstratas negativa sttitudes toward sign ' ' .

. Accapts somd delay of- gratification. (Doas not language-{refuses to sign, pratands not to undar- (T t £ F 7751 Generous. Shares with others

expect instant satisfaction of avary naed, whim stand othars’ signing) | : .

“or dasire) ) Tt f 52. Demands attention and help constantly. Takes

¥ © N
. 1132, Misbehavior not deterrad by rastrictions or by i

disproportionate share of teacher’s time
thireat of punishment

. lsolatad, Has faw of no friands. M;y ba con-

sidaredd"withdrawn”’ ¢

. Lacks ﬁompmnca with tools, utensiis or aquip-
ment even though thara is no apparant physical

basis for lack of skill '

133, C° * a Shows imagination in school work or

.
F ?!
{T t f F ?!'53. Participates ‘well in organized play or gan;ws
™ i risute/play activities ; 1

{takes role of leader or follower; plays to
! completion; follows rules)

34, Lethargic. Lacks anargy. lenys tirad, "Ta’t F 164, s

#ling 'to interact with hearing people {ie.,
. ' -dops not rfuse to interact with peers or-adults
35. Fails to sccapt criticism, aspacially if ft is

Teases or ‘inrioys or pestars othar studants :
: axprassad as discipiina or rastriction

whig have normal hearlig) a

\
!

. Shows initiativa in complation of assignmants; ] - T t # F 7955, Acts\ without thinking. Implisive. Doesn't

motivated to finish work 36. Dlmopstrltls nagative faalings sbout own motor t consi or doesn't care about consequences
skills, daxtarity, Gr visibla handicaps t v
Trias to communicaty with othars {Both daaf and - s .o, ;T t £ F 7]56. Demonstrates acceptance/pride_in awn social
haaring) by any maans nacassary: (signs), spesch i37' Damands sttantion, Must ba cantar of evarything, 4 o group membership (i.e., racidi/et™iclinguistic/
writing, pentomima ’ (May_ir;mt on being first in line; of laader, or , ;. o religlusidentity)
L . . captein ‘ vl ] . :

. Takas rasponsibility for feir share of tasks (u.g. f‘ . . . o T t 1 F 2157, Avoids communicating through spge¢h. Seems

helps to clean up after a project is finished) 38. Sl;‘ov:s 'm:id' Qositive rasponses to stranger o © embarrassed t0 use voice
- L . who Is using signs . . . o . . .

. Insists on rapatition of ususl routinas. Changes in .. _ . . . RS {T t 1 F 1;58. Displays twitchas, mannerisms, tics of face or
schedules, hebits, route, arrengements slicit . Hes ‘many sccidents or mishaps. rasulting in i B body

_axtrame (nmtinf fesponses brauksge of objects.dr injuries requiring first eid. . B

, ) : ; - LA v ' L_L,! “F__L 59. Danies own misbehavior { may aiso blame others . |
L 5 - Seif-relient. Not ovsrly depandent en others for t §..F:1140. Sesms to understend the feslings of others;— {or own misdeads) .
Q" - help - : x‘ o , ) demonstratesfempethy - /} v AN
{ERIC . - e R o A , w
o - Ko v $ G INN!I@MW«C& :




ftom number , s . .
1]216]0[11]14(17]20123]27{29 {32 |35]37 |40 |43 a5 a6 |48 |51 {8255 |50 | Toum - ) '
:—‘ “ ~ 7 = X1= ——— - .
A , X2 ‘
3 X3=
4 “ ‘ Xa= -
Jd NN 11 M BEE — =
Da net computs scors If fewer than 18 Items are complete. « Total 2 Total 1 " Seors 7 .
s : . : . 4 ‘
' ' Total 1 Total 2
r-, . 3 "
: ° ) - /
ALE2 Self image ' . . 3 '
N=23 : ' ' L N ’ :
. item number , ) .
13817 ]12{15]16{19 |24 26|28 (33 |34 [38]a1 a2 |aa 47| a0 5053 54| s6e 57| Totel
! : ' - X1 i
2 . X2 -
3 ) : X3 o o
‘ o3 | x ‘ - .
: ? t— L4 7% 1 Tt T oo t —
. " O et compute score if fewsr thon 18 items ars complete. . : * Totel 2 .Totel 1 Score ’
hd R N : ‘o - : . s . - ’ . s
. ’ I . ' Total 1 Totel 2 A ' ’
fCALE3 Emotionel Adiustment 1 - ?
N=13 o & I . -
item number . Do
88 10{13|18]21|22]25|30{31 |36 [20 [58]Tom " s ) R .
1 . : ] X1e T : MR :
B 1T X e o . : OVERALL SCORE
' X3 , ) Sociel Adjustment —______
] X4 e o Selfimege—
-3 _— > N o . . .
' ; I ¢ J—] - Emotionsl Adjustinent _____
. . L - . b . o . . | N . -
Do not compute ssere Hf fower then 10 ioms are somplole. = b Towl 2 / Touwl / Soere .
- - , - i '_!;‘..);’ . o . v . / ) '
. AEFE L St Totl2 - /
& RN SR S 138
(L. s e n e eering whuioys Wi with e fventoey Munsel. Reoponsde of “Trae snd “Foee” e ifering vieesfo som frems
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. _(@hdalll_Démoristration‘

- Slementary School
4 "0 tCel ’
e co e

Social Adjustmént

Self Image

Emotional Ad&ustment‘-

SOCIAL-EMOTIONAL ASSESSMENT

Student
Date Completed
belaw above

average average average .

10, 20 30 40_50 60 70 80 90
‘ peréentiles

~ %unable to determine . -




APPENDIX F A
SELF ASSESSMENT INVENTORY FOR

STAFF INSERVICE NEEDS
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"KNOWLEDGE AND SKILLS,
SELF-ASSESSMENT INVENTORY

/ ‘ DATE

This inventory is designed to stimulate your thlnking about and assist you ih
assessing your level of knowledge and skill development necessary for consult-
ing with administrators, teachers, and other school personnel.

" DEFINITIONS

Please refer to the following working definitions when responding to each
activity. . .
: »

CONSULTING is the process of working with'clients in a manner which focuses on
the relationships and events which occur when people are working on a task. The

stance is primarily that of facilitating and assisting clients as they identify .

needs or issues and seek solutions.

KNOWLEDGE is the particular existing (present) range of one's information or
acquaintance with facts,

SKILL is the ability to use one's knowledge effectlvely and readily in the
‘execution or performance of some action.
INSTRUCTIONS

This instrument is designed to assist you in assessing your current level of
knowledge and skill development in 10 areas.

. Each skill is defined and includes a rating scale with values of 1 through 6
Each value is defined below: .

A." Scale Values

1. None. No understanding of the concept whatsoever or totally unable to
perform the action. ) v

2. Very Low. Have enough understanding to participate quietly and use-~
fully observe in situations,

3. Low. Have enough.understanding and capability to follow the lead of
‘others and support others.

THIS MATERIAL MAY BE REPRODUCED WITH THE PERMISSION -
OF THE ILLINOLS OFFICE OF EDUCATION --LEA SERVICES
DEPARTHENT

- 142
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4., Moderate. Have enough understanding and capability ‘to activeiy
contribute in average pressure situations.

5. .High. Have enough understanding and capability to function alone
in an effort without support from others.

6. Very High. Have enough understanding and capability to lead/teach
others in an effort. v : '

After you have received clarity of the above definitions, please respond
to each activity in all 10 skill areas by circling the scale number
(value) that bes't describes your knowledge and skill level.

After you have responded to the specific activities of all 10 skill
areas; compute the composite rating for each area. This can be accom-
plished by using an arithmetic average. ' B

s

Transfer the average rating for each of the 10 skill areas to the indi-
vidual profile sheet. Retain these forms for later use. '

a .

THIS MATERIAL MAY BE REPRODUCED WITH THE PERMISSION OF THE
" ILLINOIS OFFICE OF EDUCATION - LEA SERVICES DEPARTMENT

143
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COMMUNITY BASED INDEPENDENT LIVING

A GUIDE TO PROGRAMMING FOR e
SEVERELY DISABLED ADOLESCENTS

Project Manager: Dennis Dildy &

Project Staff: Dennis Dildy, Mike Carrillo, Joseph Ober-Hauser, Jo Mascorro,
Gay Bellamy, Joe Cortez A ' .

Narrative Content: Jo Mascorro

Written & Edited by: Tippy Timmins

1

Dr. Dwain M.-Estes, Executive Diréctpr

Education Service Center, Region 20 _ s
Deaf-Blind Community Based Services-
1314 Hines ,
San Antonio, Texas 78208

These curriculum metariels; which ere o product of the Regien 20 Educetion
Service Conter's Deof-Biind Preject, wes supperted in whele e in part by
the Texes Educetion Agency centrect # 2~2-662-005 end Specie! E‘gcoﬁon
Programs of the United Stetes Deperiment of Educetion centract #300-80-0639.
Hewever, the epiniens expressed herein de net necesserily refiect the pesitien
ot pelicy of the Texes Educition Agency er the U.S. Deperiment of Educetion,

- ond ne official endersement by the TEA ér the U.S. Depertment of Educetion
sheuld be inferred, . o
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. and situations are described. - The -authors have kept to a, non—specific approach

- same happening,

PART I INTRODUCTION TO THE GUIDE TO PROGRAMMING -‘/Q

¢ — o
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What ﬁgllows is a Gulde to rogramming. Because the programming 1s nontraditional
~what follows may also’ be viewed as a publig schpol nontradiEional approach to

" secondary programming for severely disatled students. The word "curriculum"
usually conjyres up visions of Piagetian levels and developmental charts in the
minds of educators.- These levels and developmental charts_are quite useful and
applicable in the educational progess of, deaf—blind children. However, the chil-
dren grow into adolescence-and young adulthoodsand jaway from the services of

public schools., If life planmni ‘and liﬁe—écals\aéi/cons1defed part of the educa-
tional process for these chifdren; me thought mu be gﬁ%en as to how they might

" spend the rest of their lives.

“u

Is'independence a goal? * Should severely disabled youth have some means of making
a living? Where are they going to live? .Who will support them? Could they sup-
‘port themselves, either partially or fully? How will they spend their.leisure
time? Are they prepared to be a part of the larger world away from the schools
and families fibm whlch they presently receive support?
These are some of the questions Education Service Center, Region 20's Deaf-Blind
Project began to address as their deaf-blind clients. approached adolescence.
Inspired by the work of Lou Brown at the University bt Wisconsin and funded by
federal, state, and locil monies, Region 20 seteout to piov1de what\gould possi-
bly be their students' last experience with formal education: a curfr lum fer
1}ving'as independently as possibleﬁ‘.&b N P
The project Set up apartments within the San Aﬁfonio'commdnity and then set about
developing and refining an approach to independence. This Guide to Programming
is a written report of what occured in _the two years that the apartments have
been in existence. There are no specle& strategi8s presented here. Instead,
different key areas, such as food preparation, are outlined, goals are presented,

.

because no two people, d1sab1ed or'not, will ever react in the Same ways to the *

’

A "guide" "directs a way" (Webstef s New Collegiate -Dictionary).. This Guide to
Programming presents ways in which feal life situations have been. successfully
approached. -It-was, not written and is not intended to be THE WAY. Every client.
and every community is diffetent. This Guide is a result of the experiences of.
one community and one set of deaf-blind clients with .theie-home managers in
attempting to get out and live independently. The attitude of the home managers
is evident throughout, and is udkful when implementing the program however,

. +it is the students who truly showed their trainers the'need\to/_try another way",

and often another and another. ;

~ | ..

'THE APARTMENTS AND ITS RESIDENTé S .

One of the authors of this Guide has made - many visits to the apaf¥tments and has’
known some of the clients for as long as ten years. The following narrative is
“her description of the apartments and clients, and is intended to give the reader

" a feel for actual ‘apdrtment life with deaf-blind adolescents.~‘ .o

It is a basic apartment: the perfect "starter home" for young couples and single
people. The furnishings are not fancy, just comfortable. There s a TV and
‘stereo and oddly, ‘a pinball machine in the .corner. The television is on at a
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Netta, though extremely well groomed and:looks~conscious, was unable to “indepen~
dently wash her hair or bathe. She knew ihow to provide the extras: spiffy hair
and eye make-up and classy clothes, although she was unable to do the basics that
go along with them. She also cried wheneyer constructively griticized. She has
learned how to do those basicd things and, ' to encourage inde endence and toughen

_ her up, she lived for a while in an apartment by herself. She always grocery

shopped with Roberta, until one day, Roberta didn't need to go and Netta did.

"No, no, I can't, I can't", was met with, "Nonsense, you're hungry aren't you?,

Well, you better go get something to fix for supper.” She did, and readily

went out on her own after-that. L S ’ -

Roberta is the most independent of the group. She came ‘in while I was visiting

and stated that her watchband was broken and she wanted some money to get a new

one. She returned some time later with a Montgomery Ward bag, the receipt,’the .
change, and a new watch band that fit perfectly. She regularly goes out to eat,

and she and Netta have been observed chatting' away "in the middle of &he mall, .
eating meals they chose and paid for themselves, ' e

The clients all care for their own apartments and the aﬁartments reflect their
personalities andtlieir abilities.- In keeping with-the rest of the world; some

see a real need for cleanliness and tidiness, and some don"™t. Home trainers help -,
monitor the degree of cleanlinéss to keep it healthful. The feeling in the apart-
pent, setting is one of family.” There are squabbles and spats and someone or
another may’'be out of sorts, with everyone steering clear. They've learned, by
yiving together, who to avoid, and when. Roberta gets especially irritable and
impossible three days before her period, and staff and clients.alike can be
heard asking, "Is Roberta's period coming up? Oh, better stay away."'" And
Roberta herself does just that. She knows too, and-can take care of herself
independently.. b : .

~

Perhaps the most evident feeling of all is one of ?ride; These students have been
given the opportunity %o experience for themselves. They work and they travel
"independently on the bus.” They tend their own spaces. They choose both separately
and as a group.what they’ want .to do in’ their of f tigg. They plan special events
“together. They ¢rgss upp and. go to weddings and parties. They are a part of the
world and they participate to the best of ‘their abilities. None are penalized >
for whagthey cannot.dq, and all have a‘sense of accomplishment in what they can.. -

"

.-The home managers, too, evidence that pride: They have been a part’of-the evolu-’

tion of some ™handicapped” 'kids. coming to live independently as adults. They

function, not as "Home Managers", but as friend, neighbor, mother, father,"peer;

" role model, and supervisor. They started with no set curriculum or purpose, only

ideas ag to what is, important to be .able to do as functional adults. - They worked
with new ideas, experienced success. and failure, and hung in, finding out what

" works. _ . . : e .. '

i 3 LN
. - . i . \
. !

What follows in this text is the result of the qqmﬁihed effort and home managers
and students finding out just how to go-§b6ut thé process of living as indepen-~

" dently as possible. - - ' L~ .

-
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. that he tap one of them on the shoulder before making his request. He does that

|
little above normal volume and a foot from it sits Jim, who is waving his arins
and giggling at a building being razed on Walter Cr@nkite's Universe. Jim is 17,
deaf, visually impaired, and has minimal sign skills. He likes television, and
it's preferable to his stimming his way through the 'day, as he was doing when he

- came into the program a year ago. A year ago, he would eat only pureed food.

Now, though he still doesn't eat a great variety of foods, he does eat his way
through three solid meals a day. Also a year ago, when he wanted something he
knew the 'sign' for, he would stand in the middle of the room and do the 'sign'
in the air. The staff objected to his talking at random to the walls and insisted

now: His recreation/leisure time skills have markedly increased. Instead of
stimming, he will ask to swim, or run, or go watch television. He even initiates
some activities; he noticed that two sack lunches were always required in the
morning to take to work, and when he started making his own, he also started pre-
paring one for Netta. ’

Frark has been around in deaf-blind programs in the San Antonio area for a long
time now. He's 23. At one time the gene1al consensus among chose who worked )
with him was that he was headed for the back wards of some state hospital. He

is profoundly deaf and his vision is burely functional. His expresgive‘language
skills are less than minimal and receptively, he is able to follow simple commands
such as ''go get- Jim" or "close the door". He has in the. past exhibited such
abusive behavior toward others. that it was doubted that he would ever be employable.

However, after being with the prégram for a full two years, he has shown considera-
ble improvement, so much so. that the "inevitable" hasn't been necessary. He gets
up when asked and independentlv bathes and shaves. His first activity is to

check the window and he seems to be checking the weather because he almost always
dresses aﬁpropriately; He slaps on deodorant and aftershave and fries his own

eggs for breakfast. He goes with the other three clients to the bus stop and /
catches a city bus to'a shopping mall where they are all picked up by a Goodwill
van. At Goodwill, he completes three-piece pencil assembly and he carries his
own load. His checks compare with those of Netta, who is far more independent and
sociable. .

Once, at supper, after being frustrated to the point of action because the salt
wasn't on the table, he signed for "salt". That is his only expressive sign that .
he evidences consistently. And that's more than he did when he came into the
program. \ . . - , o - -
Ector is 22 and comes from a protective family. His mother *has not only always
done everything for him, but for all other family members, as a matter of choice,
She admits to placing few if any expectations on any of her children in terms of
household responsibilities. At the apartments, Ector was the first of the

clients to begin initiating activities on his own. He sees when jobs need to be
done, and he does them. As a matter, of routine, when he gets up in the morming

he puts away dishes from the night before. ‘Afteq supper, he is the first to
begin clearing the table and he prods Frank into doing the rinsing. He alsp sacks’

"and takes out the trash. He often neatly stacks the home manager's paperwork and

brings it in a tidy pile to her. i {:? _ .
Ector understands the différence hetween his family home environment and the
apartment. When home, he allows his mother to do for him in ways that she
always°has. When he returns to the apartments he resumes his duties and respon-
sibilities. He is one of the few clients -that doesn't backslide after a vacation
or visit hcmes Consistently, when his mother or father .offer to drive him to
work he signs '"no, bus, myself." The pride he takes in managing for himself .

is evident to both his home managers and his family. : :

%
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SOME IMPORTANT CONSIDERATIONS

WHAT IS INDEPENDENT LIVING
The Community Based Apartment Living and Work Training Model does not endeavor to
turn out "normal” individuals. None of the project staff can ever quite agree

on what constitutes "normal". Rather, it is the goal of the project to facilitate
each client's being as independent as possible, to the best of his or her abili-
ties. Certainly, a primary goal is to have all clients leave the project more
independent than when they came to it. The image is one of relative ihdependence
and not absolute normality. '

WHAT IS APPROPRIATE BEHAVIOR?

The home managers and project staff have, over the past two years, strayed from
the concept of age-appropriate behavior. It is too difficult “ ‘etermine. For
example, one client came home from a visit with some other apar....nt residents.
He was dancing and gyrating and picking his hands in front of his body and his
whole demeanor was a little bizarre. When asked what he was doing he grinned
and replled 'jamming". The home managers drew a blank on this one until they-
. Toticed some apartment residents dancing around out in the grass. The stereo
“was_turned loud and they were making the same movements as the client. They
were Eaﬁﬁing, and playing "air guitar"...air guitar being playing an imaginary -
guitar in time to the music. So, at first glance, the clients behavior seemed
inappropriate. . After checking into it however, he was simply copying some of the
fun antics of his "adult” friends.

What has evolved in”termsbof appropriate behavior is the staff's thrust shifting
from age-appropriate activities to focucing on behavior that is appropriate to a
given situation: ﬁn other words, what works. The reactions of other people
to the clients is one of the most useful tools. If splashing in the apartment
pool doesn't disturb anyone, it is considered appropriate. One of the clients
pops his underwear on his head to turn them right side out after washing.

o While strange, this behavior is no stranger than that of a regular visitor to

" the apartment: SX.rears a lot of button-down collar shirts and pull-over sweaters
and he pulls the whole thing off over his head, instead of first sweater; then
- unbuttoning shirt, then shirt. Whatever works, and doesn't hurt anyone else,

is ok.‘ \ AN

SOME PRINC;PLES UPON dBICH THE PROGRAM. OPERATES

High Expectations are Vitaly The staff operates on the premise that the a:zéng

must prove that they can't do something. Clients are given every opportunity to._

do and succeed.. Independence is not fostered by holding a client's hand. Hand— \\
holding behavior, it wd found, only fosters the clients doing the task to

show the trainer that they can; when the trainer is not present the task is not _
carried out independenﬁly N - . -

Letting the clients out on their own promotes confidence. ‘Clients visibly stand:
' \ straighter and walk taller when returning from an independently carried out task.
For example,‘about a year into the program one client approached the home manager

with the signs "eat out, I want to eat out". 'The home manager thought she meant
rounding everybody up 5nd going to a restaurant, but the client corrected her
with the signs "no, self" The home manager agreed, and heart in hand, sent the

~ client on to eat out. | The home manager followed her, skulking behind bushes and
e - ‘parked cars as the client proceeded to‘the‘ﬁall'to-the Woolworth'b lunch counter, .




made her wants known, and ate. The home manager went home, and the client returned
a short time later. The next day the client took along another less venturesome
girl with her and they ate out together. Consistently, each independent vernture
seems to lead to another, even more independent venture. ‘

4 . -

Risks are Neccésary: As demonstrated in the preceeding example, it is vital to
allow the cliehts to take risks, and for it to seem as if they are doing it on
their own. "Seéem" is the key word here. To encourage independence in getting' to
work, the clients were shown the ropes as to riding the bus. Their bus abilities
vary: four are able to walk to the mall and catch a city bus to another shopping
mall a few miles away, where they are picked up by a Goodwill Industries van and
taken to work from that point. One less able client is picked up in the parking
lot of the apartment by Via Trans, San Antonio's door-to-door bus service for the
handicapped. The last client is able to transfer her way across the city to her
job at a fan factory, and then transfer her way home. At no time did the home
trainers actually get on the busses with any of them. Instead, they played guar-
dian angels, always present, but unseen. This entailed hiding behind shrubs and
cars, tailing the busses in their cars, and much creative sneaking around. In
this way, even though the clients thought that they were on their own, they
always (at first) .had a benevolent guardian within protective reach. The clients'
response to this transportation risk taking was very positive - all now travel
independently, to the best of each's abilities, to and from work.

The clients develop the desired behavior because they must. They know they have
to go to work, and in- order to do that they must cross the street and catch the
bus. They take the risk, and they get to where they have to go. Risk taking works.
Don't Impose Personal Value Systems on the Client: The nuances of this statement
are subtle, and evidence themselves as time goes on. Each of the staff members
naturally has his or her own way of cleaning and caring for a home, and relating
to others. Who is to say how clean is clean, and the "proper' method for storing
food? If the clients do something in a way that works for them, such as popping
underwear on the head to turn it right-side out, that's what works for the
clients. :

The two- guldelines that the staff has developed aré‘these
- is the behavior socially acceptable and not offensive to others” (deter-
" mined by observing reactions of other people)
" - is the behavier healthful? (not life-threatenin

Offer Options to Encourage Decision-Making/Consider the Cohsequences: Rather than
being one particular way, life and living is a series of choices. One of the most
powerful and life-preserving tools clients can have is the ability to make deci-
~sions as to what they want and what is good for them. Clients are encouraged -

"“to explore many options, rather than settling into one particular routine. One
client got in the habit of ~oming home from work and immediately getting under

his stereo headphone$. He was encouraged to swim; or lay in the sun, or visit
anather apartment, to try some different things. Then, after trying sever
ferent activities, he was left free with some options from which to choose.

Another example is in meal planning. ‘Initially, the home trainers stressed using
the different food groups to promote a balanced diet.' The .clients became very
adept at choosing a balanced meal of meat, vegetabley salad, fruit, etc. At the
same time the staff began observing their own eating habits, and those of their
friends and neighbors. Some had '"good" eating habits; some were terribly sloppy.
The commonality was that they all survived, regardless of what and how they .

ate. Work slacked off on "food group" diets and stress was placed more on con-
sequences. "Yeah, you can fry four pieces of white bread in butter in that skillet
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and then throw in some crunchy peanut butter, but you're going to get so big you
won't ‘even fit in the seats of those movie theaters you like to visit so much."
"You couldn't sleep last night? Maybe it was the four cups of coffee you drank
while you watched TV?" As clients experience the consequences of a behavior and
sees they are undesirable, they are more apt to be motivated to change the beha-

vior. If they have an array of options, they are better able to choose another
behavior alternative.

Allow Room for Failure: Client§~never really fail, they just learn another way
~of not doing something. That, in‘itself, is valuable. The hardest task for the
home managers is knowing when to intervene and when to let the clients work it
cut for themselves. The home managers have found that, in most cases, the time

to take off and leave the client alone is the point at which that person has
reached maximum frustration.

Arita, a former client, had consiQerable cerebral palsy involvement on her right
side. She came seeking help one day around noon because she was terribly hungry
and had nothing to eat, so she claimed. When the home manager checked it out,
she found that Arita's accustomed frozen goods were depleted, but she had an
ample supply of canned stews and soups and beanie weenies. Arita ignored those
and kept insisting there was nothing to eat. The problem, one that hadn't
to the home trainer, was that Arita didn't know how to use a simple manual can
opener. She showed Airta how to use it and Arita kept saying "no, no" and showed
that her right hands wasn't functional enough to do the requisite twisting of the
can opener handle. The home manager put on an "I'm sorry” face and signed, "Well,
you're hungry and you've got food so you better figure out how to open those cans"
and she then left. Arita went into much explosive and expressive swearing that
denoted her displeasure. The home manager watched surreptitiously through the
.window and observed Arita's problem-solving abilities. After much trial and
error, Arita contorted her good left hand around the can opener to the handle,
held can and opener braced against her chest, and in a slow process, got the can
open. When the home manager made her appearance, Arita was standing at the stove
humming and smiling and busily stirring her stew." When she noticed the home
manager, she exhibited a demeanor of both.pride and "go on now,

occured |

who needs you?"

Home managers have found that the greater, the frustration that comes with a
problem, thé greater the feelings of pridé, success, and independence on the part
of the client, when the problem is solved. This is a hard lesson to learn, not
only for the student, but the trainer as well.

A corollary to this is the home managers aliowing themselves to try new things

and possibly fail. Often one will want to try something with a client, even though
the other home managers "know" it won't work. But, it just might. No one, neither
clients nor staff, will know for sure until they try it ’

Curriculum Emerges Through the Natural Environment in Natural Settings and Expe-
riences: If curriculum for the project can be defined as "guidelines for living
in the world," these guidelines can be seen evolving from actual world experi-
ences. One home trainer described trips to the mall: '"Before, at the begin-
‘ning, when we went to the mall I was reminded of a bunch of ducks. . There was
taller Mama Duck and Daddy Duck out in front~And all of the little baby ducks -
“trailing hesitantly behind. Occasionally either Mama Duck or Daddy Duck would
have to herd one of the babies back in line. Talk about conspicuous, . So Mama"
and Daddy Duck turned in their webbed feet and beaks and started just 'hanging
out' at the mall, doing what we normally did: looking in windows and going in
and out of stores and visiting with friends we ran into. The baby ducks began




to do the same...they took up doing what they were interested in. Now, we just
hang out in the mall. And the interesting thing about this is that from just
hanging out in the mall a lot of splinter behaviors have evidenced. The clients
want to look good. They want to go about independently and look at and buy things

for themselves. And because we stepped back, they have the freedom to do that.
And they are doing just that." The splinter skills that have emerged from "hang-
ing out at the mall' are innumerable. For one thing, seeing the drugstore usually
jogs the memory of one of the girls that she need to get a prescription refilled.
if she has forgotten the prescription, she usually remembers it for the next trip.
Another client will remember that her nightlight is.burned out and that she wants
to get a new bulb. The staff is usually ignorant of little things like these

that are important to an individual client and the mall provides a place to develop
more opportunities and more independence. Several clients are able to know by the
configuration of hands on a watch what time to meet back together and then are
able to go their own way..

Even the less independent clients benefit from the mall. Frank, who is interested
in plastic car models, now knows where the toy store is, and where the models

are within the store. When he goes off by himself, even though he doesn't know
when to come back, the staff knows where to find him when it's time to. go. Jim
iearned at the local ice cream parlor that if he wants ice cream, he has to pick
one. In thé beginning, he just got excited and scanned repeatedly back and forth,
back and forth. Netta learned not to be making the big eyes at boys she didn't
know, and that strangers are related to differently than the cousins and relatives
she always seemed to be running into. Frank who smells everything, learned not .
to smell most things, like tennis shoes in the shoe department, and that it was

ok to smell fruits and vegetables when doing the marketing.

As clients exhibit more independent and appropriate behaviors in the malls, plans
are being made for bus training so that they can go out and conquer other malls
in San Antonio.

BN o =

The days of Mama and Daddy Duck and all the babies are long gone and the clients
are much more independent because of it, ‘ ‘

- VOCATIONAL COMPONENT

Gne of the tenets of the apartment program is that clients will be out working - -
-during the day, in either a sheltered workshop, competitive job training, or com=
petitive employment. The home managérs meet frequently with the work trainers to
compare notes on the clients and to determine how'each client is getting along in
each environment.

[

- . ) . \\ )
“While some aspects of the vocational training program are addressed in this pro-
gram's companion Administrative Manual, this Guide tg Programming addresses only
‘the independent apartment living aspect of the program.

-THE CLIENTS Cor

The six clients currently living in the apartments are all v. =ially and hearing
impaired to.different degrees. None are totally blind. Two ' .e speech as their .
primary means of communication. One has almost no expressive language, and
another has even less. One is quite fluent in sign. Some are.able to go out

to -eat independently. All ride various bus systems, and one is able to transfer
her way across the city to work. Each is able to contribute in Some measure to
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-donations were solicited and received. Following the survival items such as

THE STAFF

housekeeping chores. Some see when something needs to be done; some do not.
Four live in rhe two unsupervised apartments and are able to plan and prepare
their own meals. Two live in an apartment with the home manager. All have and \
express definite likes and dislikes as to food, activities, and choice of dress. , :
They range in age from 16 t 22. ‘ ~ - \

THE APARTMENTS

The apartments are lccated near a large shopping mall. There are a variety of

stores within walking distance, and the medical center is not far. Several

restaurants are within easy reach. The apartments are intended to engender a

home-like atmosphere, and they do, so much so that several parents have reported "
that after a day at home their child has come in and announced "my apartment

now.' o/

A minimum of capital outlay was required to furnish the apartments. Community

furniture and kitchen equipment, the gravy items such as a stereo, TV, and even /
a pinball machine came along in time. Now, after two years, the apartments
aren't just simulated homes, they are home.

Staff members must be extremely flexible. They, too, function with the truism _
"you never really fail. You just learn another way to dn it'". 'This tenet ,
remains constant in the staff's mind. Each home manager states that perhaps . /
the most difficult part of the job is in learning to shift between their different
roles, and which role to shift into at which time. These roles include and are

not limited to: mother, roommate, neighbor, friend, and supervisor. Each client's
needs for each role is different. . Some need a prod while another may need to be
left alone while another may just need a hug.

Each of the three home managers serves two days on and two days off. After much .
trial and error with staffing patterns this one proved most workable in terms

of both continuity for the clients and prevention of overload for the staff.

One home manager lives permanently in one of the aprtments (rent-free) with
clients and is available for back—up and. emergency help. ‘

Though the backgrounds of the home managers meet project criteria, they are
varied: deaf education, socdial work, and career Air Force. Home managers -agree

' that the program works not so much because of the formal skills and training

that they bring, but rather because of their abilities to respond and adapt to
what is- happending at any given time in the apartment.

Project staff also serve the important role of contact liaison agent between
clients and the community.. Intervention is kept to a minimum and clients are
encouraged to fead for themselves, once they acquire the requisite skills.
Sometimes, fending for themselves is the only way to acquire those skills. Staff
liaison work usually 1nvolves information passing about the clients, when ques~
tions come up. -

Specifics in terms of job descriptions and staff rules ‘and regulations are con-
tained in the Administrative Guide.




DAILY SCHEDULE

Other than clients’ leaving for work at a specified time, there is very little
consistency in daily and weekly scheduling.  Things happen on an as-needed' or
as-wanted basis. Independence is encouraged. Two of the girls do their own
laundry when they need to. One of the boys is able to determine when he needs
laundry done, and will sort out his clothes and then wait: for help. Another
boy must be cued and walked through the laundry prodess. All clients are func-
tioning more independently with laundry than when they first came in the program.
Meals happen when clients are hungry and grocery shopping occurs when it needs
to. Initially, staff and clients planned and shopped together. Now, after two
years, the clients either pair up or go alone for groceries. Some need to be
accompanied by a staff member and some do not.

ADMISSION CRITERIA*

7
1. Eligibility: The student must bp determined eligible for Special Education
as deaf-blind by their LEA ARD gommittee and l4- 21 years of age.

2, Language.4 Expressive. The student will be able to express the basic human
needs of hunger, thirst, elimination and avoidance of pain using speech,
total communication, body gestures, or finger spelling to adults in such a
manner that his need is correctly identified 80% of the time as judged by
his teacher(s).

Receptive. The student is able to comprehend a three-step instruction delivered
in an appropriate communication system as evidenced performing the essential
motoric responses indicated by that instruction as judged by his teachers.

3. Span of Attending: The student can do an appropriate work task unassisted
for 30 minutes without supervision, after training as judged by his teacher(s)

4, Physical Stamina: The student is able to work a six hour work day- without
showing gross loss in stamina or precipitating a health problem as judged by
his teacher(s). ’

5. Initiative: The student can initiate an appropriate work task once learned
with only one reminder as judged by his teacher(s).

6. bilitz ‘The student can maneuver independently within a several-room work
environment without endangering himself or others as judged by his teacher(s)

7. Adaptive Behavior. The student demonstrates adaptive behavior by scoring at |
the 30th percentile or above on the Camelot Behavior Checklist.’

8.  Toilet Habits: Thc-student car independently handle his elimination needs ’Y
without creating a health problem for himself or others as judged by his !

~ teacher(s). . . ¢

*Student should meet eight of the fifteen entrance criteria to include criteria'
items 1, 13, 14, and 15, 1 .

**"Having prerequisite skills" is used as' the definition of the word appropriate.




9. Perso?al Hygiene and Self-care Habits: The student bathes and grooms himself
as evidenced by being able to do at least 4 of the Camelot Behavioral Check-
. list "bathing" and 2 of the "grooming" items. '

10. Directional Concepts: The student will know the conéepts on-off, up-down,
. open—closed, left-right, front-back as evidenced by his cdrrect response to

a simple command using the concept given in an appropriate communication
system,

,

11. Dressing: The student will be able to dress and undress aé evidenced by

being able to do at least 5 of the Camelot Behavioral Checklist dressing and
undressing items, ‘ . ’

12. Eating: The student will be able to self-feed as evidenced by being able to

~do at least 10 of the Camelot Behavioral Checklist.Self-HelpA(Eating Behavior)
items. ‘ o ) i

13. Transportation: The student must be able to be transported dn—time every day

to h%s)cbmmunity based work environment by any means as reported by his tea-
cher(s). .

14, Role Cooperation: The  student is willing to Cooperate as evidenced by his -
remain%ng.at his work station and attempting to perform his assigned tasks
the majority of .the day during his first few days as judged by his teacher(s). -

15, AdaPtébility to Change: The student capn leave his present placément to receive
training without decreasing his functioning for more than a few Hays as judged

by his teacher(s).
%

ADMISSTON PROCEDURES

Prior to entrance in the Region 20 project, the following prbcedures are car- Co.
ried out before an ARD Committee meeting is scheduled to consider a prospective
client in the Region 20 Deaf-Blind Apartment and Work Training Program.

The Project Manager at the Education Service Center, Region-ZOEfeceives'
a referral and completes the Pre-evaluation/Admission Information form
(Appendix C) . ‘ ‘ : ’ Ce

1.

2. The Project Manager follows up on the referral and notifies appropriate
agencles (Texas Education Agency, ‘the local education agency (LEA),

* the Commission for the Blind, Texas Rehabilitation Commission, ekét)
that the client has been referred. T \

Formal referral must be made by the local education agency accompanied
by parent and/or student consSent, when the student is 18 years of\age
or older. ' : ' S

The Project Manager writes to the LEA stating admission' procedures
and encloses the forms that must be completed before .comprehensive
assessment is scheduled. Completion of these forms is mandated by
Texas Education Agency's policies and procedures. (see Appendix D for
forms) ' ' '

a. Admission ApplicationA o -~
b. A general physical examination (performed within the past 100 days)
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and health record ,
TB test no older than one year
An eye examination by an optometrist or opthalmologist (performed
within the past 120 days) which certifies that the child has either
no vision or serious visual deficit after correction.
An audiological examination (performed within .the past 240 days)
Results of any assessments that may have been performed -as pre-
scribed by State Board of Education Policy 3572.3, and any other
data which may bear significantly upon the admission process and
the formulation of an Individual Educational Plan (IEP).

g. Comprehensive Evaluation Permission Form

h., Medical history

i. TImmunization record

j. Birth certificate

k. Medical Authorization form

1. Copy of SSI benefits received and medical card (current)

Upon receipt of completed forms, a comprehensive assessment of the

prospective client 'is scheduled to take place at the deaf-blind apart-

ment complex for 1-30 days. The following areas are addressed: -

a. Language/Communication Skills

b. Daily Living Skills

c. Visual Functioning

d. Auditory Functioning

e. Intellectual/Adaptive Behavior

£. Orientation and Mobility

g. Physical/Medical

h. Emotional/Behavioral

i. Sociological

Assessment tools include: the%Camelot, the Meadgw-Kendall- Checklist,
- Minimum Entrance Criteria, Domestic Skills Checklist and staff narrative
reports, stressing strengths and areas needing improvement on a func-—
‘tional basis.

When the assessment is complete, deaf-blind project personnel meet to
_discuss the results. '

Assessment results are. shared with the parents, and placement alterna-
tives are discussed. - ' 2 .

‘A summary of the results of the comprehensive assessment is sent to the
‘local education agency, along with recommendations for placement needs. ‘
When appropriate, an Admission, Review, and Dismissal meeting is :equested.

An ARD meeting is scheduled with,Regidn 20,§taff, parents_andﬂLEA repre-—
sentatives at the local school district after the referral for admission

from Region .20 is received.

9. “If'dégmed abpropriate, placement is made.”

EVALUATION AND ASSKSSMENT

' h .
The time perlod for evaluation and assesSments of new clients is up to 90 days.
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Primarily observational in nature, .two formal assessment tools are used. the
Camelot Behavioral Checklist and the Meadow-Kendall Social Emotional\yehavipr
Iuventory (See App. E, Vol. I). A detailed daily log is dlso kept, and the
co  Jlation of these three tools produces evaluation data.

RECORD KEEPING !

Regord keeping is ongoing. The Camelot Behavioral Checklist is administered
monthly and the Meadow—Kendall is completed quarterly. Perhaps the most impor-
tant aspect. cf record keeping is the daily log. This is the primary communica-
tive tool for thé staff other than personal contact, and in it is recorded all
the little steps in progress and little backslides that occur for each client.
Emerging behavior is noted. Much of the curriculum evolves from the Daily Log.

-

DISCIPLINE' ' ’ .

Discipline is a highly individualized and creative process. There is no corporal
punishment. The form that each disciplinary action takes is tailored both to

‘the client and the "crime". One of the clients spenf most of her early years in

an institution for the retarded. She zrew up never having a room or possessions
of her own. -Themost effective punishment that has evolved for her is to, take
away the key for her apartment for a period of time. Now that she has lived in
her own apartment for some time, she has become very territorial about it and
enjoys both taking care of it and.the privdcy it affords her. Not having access
to it is uncomfortable for her, and makes her think ‘twice before doing some
undesirable act.

Another client who functions at a lower level responds very well to brief time-
outs. When he came into.the program, he became upset if the food was too hot,
if the food was. too cold, if the food was not exactly what he wanted to eat.

The staff found that removing him from the dining area to the living area, where
he could still see what ‘was going on and could understand what he was missing
was an effective way to curb his behavior. As ‘soon®as he sat peacefully, the
staff would sign "finished" and if he repeated it he could return to the table.
The staff takes care that each client understands‘that the form of discipline
is a consequente of their behaving in an undesirable manner. What is "undesirable
manner" is determined by what is appropriate in a given situation. For example,
switching seats once in a movie in order to see better is fine; switching seats
every five minutes is not. Jogging is appropriate to the track or the sidewalk,

and not in a crowded mall. "Telling" on a client who ran out in front of a car

is ok, and tattling for the sake of tattling is not.

THIS PROGRAM IS NOT APPROPRIATE FOR ALL CLIENTS: SOME THOUGHTS ON THE FAILURES

The Region 20 project does not.purportritéelf to be the only way in which to
facilitate independent work and living skills in deaf-blind clients. It works
for some, for others, it does not. If the client meets the entrance criteria, :
the next step is a trial placement in the program to determine the appropriate-
ness of placement. Part of the success of theprogram lies in the staff's abili-
ties to adapt programming as much as possible to meet the needs and abilities
of each client. For some clients, even this program has not worked: '
Several factors have been determined as:crucial for the client and staff’ to work
together. These are as ‘follows:

e 160 .




The client must want to be there. Because of the low communication level of
. most served in this program, it is important for the staff to have an idea -
¢ of the client's behavior in his or her home environment, as a basis of comparison
to behavior in the apartment.

Dan has lived in a nursing home for most of his adolescent and young adult life.
He knows the routines of the place, and is comfortable with the same things -
happening at the same times each day. He is the only deaf person there and
likes the extra attention he gets from the staff and the other residents. Though
he didn't have the language to say so, he clearly evidenced that he did not adjust
well to being in the apartments. He took to washing his hands with scalding water
and preparing himself hot baths. He also began to demonstrate both self-abusiwe
and acting out behaviors, and exhibited sudden outbursts during routine activities.
. For example, after opening a can of beans for supper, he once charged the home
manager with the lid of the can. After several days of continued disruptions, he
had to be returned to the nursing home, where he promptly and comfortably settled,
back into his old, complacent ways. The work training staff continued to work ’
with him in his work environment at Goodwill North.

Clients cannot be allowed to consistently endanger or threaten their.own. safeffym..-.
or that of others. Often, threats to self or others may be the clients way '
of stating that they have difficulties in adjusting to the apartment setting."
Dan is an example of this. »

+

Another .client, Frank, was also aggressive toward others for no apparent reason.
After an extreme episode, he was referred to the state hospital for their help
with intervention techniques. After his training in the hospital (behavior
modification), he returned to the apartment setting and the staff were able to
use their own techniques combined with those -of the state hospital to positively
intervene when Frank (far less frequently) demonstrated agressive behaviors.

For some clients, such as Frank, intervention techniques had to be developed.

In Dan's case, his atting out was an indication of his fear and currently
inability to adapt to living in the apartments. Each client is different. Some
are not able to make such a major transition in living accommodations, unless
the staff are able to invest high energy ‘and consistent programming to foster

a smooth transition. ' :

. . -
The client must be willing to ‘abide by the rules of the program. The problems
that have arisen around this principle have been concerned primarily with inde-
pendent travel. Earl comes from a very loosely structured home environment in .
which no one really cared where he was at a particular time. He led a street
\\\\QXistence in which he answered primarily to himself. He communicated on a :
higher level than most other clients, and his potential in the program was. thought
to be great. However, once he mastered the bus system, he was gone, often for
. 24 hours at a time, whergby neither his parental home or the apartment staff knew
where he was. Expectations were low at the parental home and his parents were
T not involved in his personal welfare. The threat of being sent home was no °
threat, since he had a greater degree of unrestricted freedom than could be )
‘allowed at the apartments. Likewise, Earl would often not show up for work. The
- B staff observed-that,: though Earl appeared to prefer independent apartment living,
.~ he was consistently unwilling. to act in a responsible manner. Earl was finally
. : dropped  from the program for two primary reasbns: unauthorized travel and
failure of the family to allow Earl's SSI financial support to follow him to
the apartment Setting. The staff continues to work with him in the work environ=
‘ ment, however, the lack of parental involvement makes even the work training

Q e
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efforts difficult, due to a high rate of absenteeism on the part of this |par-
ticular student. : ’

©

v

Parental support is vital. The program is greatly enhanced by the parent!'s con-
sistent support such as when the clients go home for weekends and holidays.
However, other aspects of their support are also needed. Due to funding require-
ments, the clients support their own apartments with their SSI checks. Al few '
parents have refused to turn these checks over to the program. One of t con-
ditions the parents must agree to prior to a client's admission into the jprogram
is release of these SSI checks for home training apartment financial support.

‘x

The parents must want their child in the program. There is sometimes. subtle
evidence that parents only half-heartedly want their youth in independentl living

orked out a system in|which

" training. Josie is from a closely-knit family théz/insists that she will always

- have a place within the family itself. They have

- workshop employed.

- the apartment training is one extremely valuable way in which indep
"be fostered. Overall, it appears that both competitive job trainin

she will always be cared for. . She is well catered to and cared for within her
home' environment, Though she has had a couple of trail weekend placements at the
apartments, she has shown through changes in her behavior (soiling her pants,
something she never does at home) that she also has. difficulty adapting|to change.
In this case, because the family really wants her at home, the apartments were
deemed a non-option to her. She still receives work training and is sheltered

1%

How long of a trial is necessary? All.clients have experiended weekends away,
at camp or on trips, as part of their educational programs. They all upderstand -
the concept of going away for a short period of time, and then returning:

OCn a trial placement, usually by the third day, the clients will have time
and opportunity to demonstrate their feelings about being .away from ho Some,
like Dan and Josie, begin packing their $uitcases almost immediately t¢ demon-

strate their desire to return home. Dan and Josie also began to exhibit|behaviors
that were not previously evident in their fé¥mer home enyironments. 1/ clients
have the opportunity to let their emotions out' for a period of 'time,
still do not seem to be adjusting, their trial placement may need to
[ . N
Whether the students Succeed in the apartment setting or not, the Reglon 20 work
training sta¥ff continues to work with such students in employment trafi
tions. If appropriate work training can be facilitated, the .studentd u ally .
remain in their home environment and go out of the home to the work gitle. No

- client is.written off if he or she does nut fit into the apartment se¢tfiing.

The staff functions on the premise that, while not appropriate for
ndence can
‘Jnd indepen-
dent apartmenit living training foster higher achievement in both wo ky due to

- home training, and home training, due to higher expectations at competitive

work sites.

. : :
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PART II: INTRODUCTION TO FUNCTIONAL LIVING DOMAINS AND AREAS OtbeNCERNk
" " Y

, . - v . /\
This section to the Guide to Programmiqgﬁaddresses'thq three domains: Domestic‘
Living, Sex Education and Family Planning, and Leisure-Recreation Development.
Contained within each domain are basic areas of concern, and goals and objectives
for each. Following the presentation of goals and objectives for each domain is
a narrative that is designed to illustrate how the home managers have “addressed
a particular client's process for.attaining one objective within the goal area.

» ) . . x

The narratives may be specific to one client, or may address the group of clients
as a whole. This format has been used because teaching strategies will vary o
according to the clients level of functioning and particular needs. The impor-

tant things to consider when implementing ‘this Guide are the Principles .Upo
Which the Program Operates:

- high expectations are vital .
- consider behavior that is appropriate to the situation
- risks are necessary )

- don't impose personal value systems on the client

- offer options to encourage decision—making/consider the consequences

- allow room for failure/know when to intervene ' : )
'~ curriculum emerges through the natural environment in natural setti&is

and eXpeFiences \3 : - .

. The narratives provide a format in which to illustrate how theselfiagciples are
incorporated to facilitate a client's reaching a particula% goal or objective. P
Programming is highly individualized. The ultimate goal is to create an atmos= gqs
phere in which thé\glients have room to try, to fail, to try dgain and to ewen- ’
tually develop thos survival skills that are vital to their becoming indepen-,
dently functioning adults, to the best of their abilities. s /f—

The Domestic Living Skills Observation Checklist has been developed by project

staff, over the past two years., It is not a finished document, and is sfill.in , -

,  its own evolutionary process. It should not be used as a/hard and fast, tried
' " and true instrument. At present, the.staff is satisfied pnly with the status

rating system. While operational; the checklist itself s constantly in the
process of being modified and refined. : R .

For the purpose of this Guide to Pro%famming, functional ‘independence has been =
defined by project staff as ''the ability to survive in the environment to the - ’

best of each particular client's aﬁilities". The increase of functional inde-
pendence skills is an eéver-present goal within the program.

- . . ' SN
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DOMESTIC LIVING ) -
' g . ¢ : . . '
Food Preparation Self Care/Persénal Hygiene . Home Mamagement
. ' . [
- meal planning - toileting ’ . — operation of home
. - grocery shopping - grooming and bathing appllancesr "
. - kitchen appliance - dressing - housekeepfng
' usage ) - eating ‘ - undry
- meal preparation - general health care , ,f hom& security ‘
- meal clean-up -~ maintenance of prostheses - main enance/repairs
- food storage ‘ o
.‘ . v P r:.j
, Personal-Social Adjustment Functional Living Skills ,
- expression of feelings * S lrcommunication —
. - self awareness ' , . - counting
E Lo - self esteem ': - - 'security and safety
- group interaction with others, . - time
w1th leader v - writing
- group interaction with others, . - readin
w1thout leader . T » g ;
i . : . - money handling
Goals, Objectives, and Narrative: Domestic Living, Food Preparation
Goal: Meal Planning - the client plans meals and snacks ) '
L Objective: the client is able to-select the foo necessary to prepare break—
: d fast, lunch and dinner, . '
ot {T. Objective: the client is able to incorporate left-over food into meal plannlng .
‘ (See Goal 1, Domestic Living Skills Observation Checklist (DLSOC)) #
¢ . Goal: Grocery Shopping - the client purchases the food necessary to prepare
neals : / :
4

Objective: -After working with home manager-to prepare a shopping list, - the
- client purchases all food on that 'list at a local grocery store
or supermarket." .

(See Goal“Z, DLSOC) T e

~ : . .
-

Goal: Kitchen Utensil and Appliance Usage - the client effectively and safely
uses kitchen utensils -and appliances. :

Objective: the client is able to safely use different kinds of kitchen utensils
; and appliances for the preparation, cutting, mixing, stirring, :
opening, and cooking of meals ard snacks., Appliances minimally . -
‘include: can openey, knives, egg beater, pots, pans, bowls, stove,

- -—
. - - : -
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. o v , , _ _. A

!




refrigerator, sink, toéaster, garbage disposal, and ice cube trays.

- (See Goal 3, DSLOC)

Godl: Meal Clean-Up: the client washes arid dries the dining table, kitchen
counters, dishes, glasses, silverware, and kitcbzn equipment, and stores
those items belonging on shelves and in drawers.

ObJective. the client is able to use detergent, select water temperature, use
_sponges and towels to wash, dry and store kitchen equipment,
appliances, dishes, glassware, and silverware after use. )

(See Goal 5, DSLOC) N
‘Goal: Food Storage: the client appropriately stores leftovers in appropriate
wrappings, containers, and places. -

Objective: the client wraps leftovers appropriately, or places in protective
- containers, and returns them to storage sheives of refrigerator.

(See Goal 6 DSLOS)

Narrative ’ . '

There are many components to food preparation other than deciding what to eat,
fixing it, and cleaning up. Clients have had to learn not only how to turn on the
stove, but also that if something is cooking in a pot, it must be stirred and tended.
In the beginning, a client would often wrest the food from the can, put it in the
pot, and walk away. The consequence was often a severely burned supper.

From the onset of the program, the clients were. given 4 choice $n what they ate, and
after choosing, were given instruction in how to cook it. _Becafise reading skills
are minimal at best, most instruction is done through demonstration. After watching
a couple of times, clients were left to their own devices and the consequences of
them. If a meal was undesirably cooked or inedible, the home manager would then
intervene with another way to approach the tasks. Microwave cooking units are
currently being experimented with, to increase the student's cooking skills.

Meals on weekends are often group affairs wherein all ciients participate in one
form or another. Weekend meals are a classic case of '"oh, you're hungry? Well,
what are you going to do about it?" Ong weekend Roberta and Ector wanted burgers

on the grill. The problem was that there was not enough hamburger meat and fixings -

for everyone. The staff and clients sat down .and prepared a simple grocery list,
using words or pictures, and determined that they neceded a package of meat the same

‘size as.what they had, buns, tomatoes, and lettuce. Ector and Roberta walked to

the store and while they were gone “the other clients determined what impleuents

were needed, and what else needed to be done. They got a fire started on the grill

and sat back to wait for Roberta and Ector, who came strolling in tall and proud
with food for the "family", receipts, and change. They cooked, and ate, and doused
the fire and put away leftover food. .

in this manner, the, simple act’of, preparing a meal for all on the weekends incorpo-~
rated all aspects of the food preparation goals. Every one participated as well as
s/he could, and as each gained skills, each could participate in different ways.

. Often, even though Jim couldn't handle money or a grocery list, he took the ndepeén~
dent walk down to the grocery with Roberta or Ector and helped carry the goods home.v

Partial participation is preferable fo none at all.

This mexl story is an example of "oh, you want something? Well, how are you going
to go about getting it? —How can you all work to get what you want’"

S
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. Domestic Living in Self-Care/Personal Hygiene
' /

[
{ .

Goal: Toileting - The student will be functionally independent in toileting.

Objective: ’'The students, insofar as they are physically capable, function
' independpnt in bathroom toileting, including sanitary handling
of elimination needs, closing of bathroom door, appropriate rais-
ing and lowering of toilet seat, proper sitting on seat, wiping
-~ self after elimination, flushes toilet; washes and dries hands,
©~dresses and undresses in toilet and proper use of urinal.’- '
(See Goal 7, DSLOC) | -

Goal: Grooming and Cleaning -~ The student will be functionally independent
in cleaning and grooming. ! : )

Objective: The student is able to (where physically able):

. Control drooling .
Adjust water temperature for hands and face washing
Wash hands and face ‘
. Dry hands and face after washing
Use underarm deodorant .
Brush teeth and rinse mouth
Clean and care for nails o
. Wipes and blows nose i
. Combs, sets and/or styles hair ( ‘
¢ Has hair cut or styled
. Showers face or body hair 1 : ‘
Applies makeup and/or facial blemisﬁ’treatment when needed '’
Wears jewelry when appropriate ‘
Cares for eyeglasses and hearing aid$
. Female student cares for herself dur%ng menstruation
(See Goal 8, DSLOC) : : \ -
Goal: Dressing - The student will be functionally irdependent in dressing and
undressing. | = g . ' ’

Objeétive: The student -is able to put on apnd remove articles of clothing,
D be it fastened by snaps, zipper y buttons, or-hook and eyes. -

‘_'_Objhctive: The studedt is ‘able to choose ap*ropriate clothing for_ weather

conditions, (See Goal 9, DSLOC) !
o
i .~ ) i

Goal: Eating - The stﬂfent will be functional y~indepehdent in drinking and

1

eating.

Objective: The studentlwill, to the extent physically capable, be able

.o "drink from a cup, glass, water fountiain, or through a straw, as ~
well as eat‘with a spoon, fork, and use a napkin and knife
properly, eating in a socially accepthble manner. (Seé Goal 10,
psLoc) | C :

" 'Goal: General Health.Cale - The student. will be f nctiénal;y‘independent in
‘ the areas of self\gejfral health care. ‘ '

‘ - 168 ;“'\\
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Objecci;ZE\\_ The student is able to administer prescribed medication in
» accordance with instructions

Objective: The student .is able to properly care for protheses and adap-
tive equipment in accofdance with instructed procedures far
such care. .

Objective: " The student is able to seek assistance when in need of medical
care. (See Goal 11, DSLOC)

Acquisition of self-care/personal hygiene goals is very individualized. All
clients are at different levels of self-care, and of caring about their appear-
ance. Following are some 111ustrat1ve stories about several clients and their
involvement in self-care.

Frank had been with the project about THur months when the staff had to rearrange
the sleeping set-up in order to accomodate a new client. Until they had to share
a bathroom with Frank, they didn't even know that the problem existed. When
Frank urinated, he not only didn't raise the seat, he, did a more than adequate
job of watering the surrounding area. The staff tried s1mulat1ng the act, taking
him in there and raising the seat and nodding "yes, yes'", then lowering the seat
and .vehemently signing "no, no" over and over again. This made no impression on
Frank. However, one staff member happened to catch him going to the bathroom
and raced in right in the middle and signed '"wrong" and grabbed the 1lid and flipped
it up and signed '"right" and then showed him the wet toilet and surrounding area '
and signed "yuk,-dirty, you made the mess, you clean it up NOW." They got out

the scouring pads and detergent and wash bucket and cleaned _ the t01let. From then
on, Frank lifted the lid.

.The staff has found through living with them that simulation activities have little

or no carry over with lower level clients, and -that if an action is addressed while
it is taking place, the client responds and doesn't repeat the undesired action.

"_Jiﬁ”ﬁas‘ﬁeen;perhaps over- -cared for most of his life. His vision needs strong

correction and the glass lenses he wore rode heavily on his nose. However, all
of those working with him said that he couldn't take care of plastic lenses and
had to have the glass. The staff wondered if Jim had ever had the opportunity
to be responsible for his glasses. Perhaps, with training, the responsibility
could be his. “The staff took a chance and got him plastic lenses, let him pick
out a case for them, and let him pick a safe place to keep the glasses and case
when he wasn't wearing them. He learned to put,his'giassés in the case and -away
when not in use. It worked. T

Netta, the most meticulous in terms of "pretty’ skills, walked around with a
dirty neck most of the time. Somewhere along ‘the Iine, because Netta sported
all the niceties, it was-assumed that she knew how to clean herself. Actually,
she did a good job with surface cleaning. The staff got in and supervised her
showers until she could take over for herself. This worked fine until Netta
decided thatshe preferred tub baths. Her neck and back cleaning skills didn't
transfer at all, and the staff again had to intervene. The environment is impor-
tant, and when it changes, even from shower to tub, it should not be assumed
that: the acquired skills change with ie, - -

Self—help and personal hygiene in the apartments 1is addressed on an as—needed
basi$é according to each client's level. Again, the main criteria are "is the
behavior healthful" and "would‘or does it offend anyone?" .

) ’ 1 n,.y



Domestic Living in Home Management
(Adult Functioning)

Operation of Home Appliances - The student will be functionally inde-

pendent in activating, maintaining, and using common household

appliances. : N

Objective: The student effectively and safely operated all basic household
appliances including but not limited to: wvacuum cleaner, heater,
fan, air conditioning unit, toilets, sinks, washer, dryer, tele-
vision, radio, and record player in a manner consistent with the
student's physical capabilities. (See Goal 12, DSLOC)

.Goal: Housekeeping - The student will be functionally able to independently
‘ maintain household cleanliness. ' :

-Objective: The student sweeps the floor, makes beds, dusts tables and furni-
ture, cleans surfaces (eg. mirrors), and washes floors effectively
and safely in a manner that contributes to a healthful living

.environment. (See Goal 13, DSLOC)

Goal: Laundry - The student will be functionally able to independently wash,
dry, and maintain his own clothes. )

Objective: The student effectively and carefully maintains the cleanliness
of his personal ‘and household wardrobe by washing, drying, fold-
ing, and hanging up his clothes as required. (See Goal 14, DSLOC)

~

Goal: Maintenance and Rebair - The student will be functionally independent
performing common household repairs.

Objective: The student repairs common household maintenance items such
as replacing light bulbs, exchanging belts and bags on
vacuums, performing fix-up painting, conducting initial pro-

" cedures for unclogging drains, and ridding the home of trash
and garbage. ' )
. v ‘ s

Objective: The student is able to achieve "appropriate éssisténce for

items he cannot repair himself. (See Goal 15, psLoC)
. b v - " ; .
Community ‘Access - The student will be functionally independent in

accessing the economic, civic, and recreational activities within his
immediate comimunity,

Objective: Given age appropriate functional exposure and experience within
his/her community, the student manages money, uses public facili-
ties for education and recreation, as well as for health and
‘safety. (Goal 16, DLSOC) ' ’
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healthful and not offensive are the keys. Jim learned to tri-fold his socks and- ‘

Laundry activities are an example of eliminating the extraneous and getting
down to basic survival skills. Initially, the staff emphasized separating
whites from colored clothes, until they started examining how they did their
own laundry. The emphasis for staff was more on how to get it down to the
least machines in order to conserve on quarters. They switched to using a’
detergent whose cap could be used for measuring. The thrust became more toward
what works, with minimum fuss. As for most people, laundry is just ome of
those realities of life that must be done and dealt with. It was addressed in
just such a manner for the clients. They know it ‘has to be done for them to
have clean clothes, and they get it done. 4
The staff tries to keep regimentation out of housekeeping and address it as
needed. As do most people, each client has his or her own routines and methods
for dealing with them. Frank uses a lot of tissue and his room and any area
surrounding him is usually littered with little used tissue balls. Frank
devised his own routine. for taking care of them, and he regularly throws them
away at the end of the day and when he does his laundry.
Given the opportunity, most of the clients are the same way. Whenever clients
spill water in the kitchen, they know to get a mop and clean it up. The point
is not 'oh, sloppy you, you were clumsy and made a mess," but rather "uh oh,
floor's wet, better clean it up."

In home management the staff must be extremely careful not to impose their own
values on the client. How clean is clean? How dirty is TOO dirty? Again

for a while one staff member worked hard with him to get him to roll them into
balls, until she finally wondered. "why, what's wrong with tri-fold?" She quit
impdsing her values on Jim and he was able to be more independent in his laun-

dering by tri-folding his socks and putting them away himself.

.
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Domestic Living in Fucntional Living Skills: Goals, Objectives, and Narrative

Goal: Communication Skills - the client will increase skills in both recep-
tive and expressive language. -

Objective: Given appropriate input (oral, sign, or gesture), the client will .

demonstrate appropriate behaviors within a variety of work and
social situations. Such behaviors will include following direc-
tions, responding to questions and. ceasing prohibited or unde-
sirable behaviors, etc. :

Objective: Given the opportunity or need, the client will express basic
needs and will interact socially.

5

Goal: Counting and Measurement - the client will acquire the counting skills

that are minimally necessary for indepénden. living.
.

Objective: - the client will be able to determine- the correct number of items
or operations needed to complete different tasks, such as the
number of cups required to cook a meal, or the number of flat-

ware items needed to set the table for a specified number of
diners.

Objective: the client wili be able to use basic ﬁousehold items for measuring

tools to allow them to complete the task. For example, use of
cups and 'spoons for measuring, and the kitchen clock to time food
that is being prepared.

Goal: Knowledge of Time - the client will be able to use time to order the

“day's events, associate specific events with their times. and will be
able to distinquish between past, present, and future events.

.

Objective:. the client associates events with specific times and days. For

. . example, work occurs at a specified time except on Saturdays and
Sundays. ’ \

Objective: the client will demonstrate knowledge of what events have occurred,
are occurring, and will occur. o

Goal: Writing Skills: the client will de#elop functional writing skills,

Objective: the clients will be able to write or copy their name, age, date
of birth, address, phone number, and social‘securitx number.

Objective: the client will be able to construct a basic shopping list composed
T - of either writing or pictures or requisite items.

Goal: Reading - the client will develop functional feading skills.
Objective: the client will respond app}opriately to common warning/danger
‘ signs. : :

s
s
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Objective: the client will read and respond appropriately to common infor—
: mation directional signs such as men's room, women's room, stop,
yield, red light, green light, walk, don't walk, bus numbers,
etc »

-Goal: Money Handling - the client will develop functional monéy handling
. . skilis,

Objective: the client will be able to identify coins.

Objective: the client will belable to make changef

Objective: the client will be able to identify basic budget items.:
Objective: the client will keep receipts and return them to the home'manager.

Objective: the client will be able to cash a'paychesk o

Goal: Security and Safety

General MApartment Safety - the clients will be able to conduct their life
within the apartment in a safe and secure manner.

Objective: the client will be able to:
- keep drapes drawn, especially during evening or when dressing
- keep windows locked
- never allow anyone to use or borrow keys
.~ look through window or peephole to insure caller is known before
answering door. ' ‘ ¢
-~ demonstrate knowledge of kitchen skills in a safe manner
» = check burners, faucets, lights, etc., before leaving residence
- lock door, both when inside and when leaving residence
- ‘ - light over properly prior to cooking

’

Objective: the client ‘demonstrates appropriate behaviors and dress by:
' - wearing a robe when not-fully dressed
. ‘ - never leaving building or residence when not fully dressed
h . . - using a quiet voice when talking, does not yell
l - not running up to staff members, volunteers, etc.

. - wearing clothing appropriate to different occasions and locations

Objective: the client has appropriate interactions with friends and staff

as evidenced byi :

- never allowing anyone to use or borrow keys

- demonstrating right to refusé if an unrealistic request is

- made by anyone

-~ not discussing private matters such as menstrual cycles and .

medication with strangers

- demonstrating the ‘right to refuse physical contact on the part ¢

U ) . of another person : .

Objective: “‘the client demonstrates appropriate interactions with general
' ) public/strangers: - .o .
. = before answering the door; looks first through the window or '

peephole to determine if, caller is known

<
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- keeping conversation impersonal when strangers approach and
initiate interaction.
- never allowing anyone to inappropriately touch intimate parts of
the body .
- takes responsibillty for self-protection
- does not give address or phone number to strangers
- does not get into a.strange car with anyone
— reportc obnoxious remarks and physical advances
- screams for help when strangers become “physically aggressive and
no one is around
. - refuses drugs or any other medicatlon offered from persons other
than those -known.

Objective: the client demonstrates appropriate interactions with co-workers

and supervisors such as:

- follows directions and takes orders from supervisors

- notifies supervisor or vocational coordinator if a problem
arises

- politely excuses self if a stranger lingers too long or asks
personal questions

—~ never leaves work with a stranger or someone known only casually

- reports immediately all incidents of social or emotional concern
to appropriate staff person :

Objective: . the client assumes responsibility for behaviors, which incl ide:
- being responsible for any damages to the apartment, furniture,
equipment, etc. ‘ '
- paying for such damages

Functional living skllls are addressed in just that manner: what is functional’

for each client? None of the clients are able to say "well, it's exactly 7:05
in the morning". All know, however, that when the, clock's hand configuration
shows the little hand on the 7 and’ the big hand on the 5, it's time to walk

out %he door and walk down to the bus stop. N
Communication skills are especially important for hearing and viSually impaired
clients. They live in the community and must ‘somehow learn to make their

needs known. Much "teaching" is dome: through their actually experiencing having
to make a need known. When Roberta started wanting to go out to eat by herself,
she did. Though tailed by a staff member, in Roberta's mind, she was alone.

Of all the restaurants in the area, Roberta alone choose one in which she could
make *her wants known. Although Roberta has more than adequate expressive and .
receptive signing skills, in this situation, they weré useless. The lunch
counter woman did not sign. The staff noticed that at the ‘Woolworth's counter,
where'all cooking was done in plain view, Roberta could point to what she -
wanted and get it. Roberta devised her own solution to a potential communica-
tion problem. ' : ' ' oo
The statf has found, primarily through their experiences "hanging out in the
mall",. that whenever clients really want something, they will find a way to get”
it. Eating out is a good teaching device. Everyone's eating tastes are dif-
ferent, and clients usually have specific desires as to what they want to eat.
In the. beginning the staff pre-planned eating out. usifig-pictures of different
foods and presenting them to each client and allowing them to make a choice.

-

-
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Then, at the restaurant, the clients point to what they want. As always, it
is the responsibility of the client to make his or her needs known.

Communication is geared to the situation. In the case of Roberta, who rides
a city bus to work and transfers several times each way, because she deals
with many different bus drivers and lines of people waiting to board the bus,
they helped Roberta make a piece of paper that says, "Transfer, please, to

." This facilitated her riding the bus independently.

" Money handling has evolved pragmatically. The staff spent countless hours
doing routines of "this is a quarter, -now how many nickels are in a quarter,"
etc. It didn't work. Most clients don't have a true value system when it comes
to money: it makes little sense that the same piece of paper with a "one" on
it buys far less than one with a "ten" on it. However, all clients do know
that when they are out of money they can't get whatever it is that they want.
When their paychecks come in they are cashed by the client (after training)
and most of it is handed over to the home manager. The client keeps smaller
bills .and change. Through experience, every client.knows if they spend all of
the money at one time, it's gone. When clients have a specific need, they’ come
to the apartment manager with it, the amount needed is estimated and is turned
over to the clients. The clients have been taught to bring home raceipts (to -
make sure they are being treated fairly) and change. The clients know that if
they are going out to eat to a fast food place they will- need 4 or 3 dollars,
and they ask for that amount.  And every client knows that to getfﬁucoke they
need, not 40¢, but . a quarter, a nickle, and a dime. In areas where money affects
them directly, such as cokes and eating out, the clients have developed much
stronger skills than when in the abstract.
Through experience, the clients have categorized their money needs:. clothes
and shoes are in the 20 dollar range, eating cut is in the § dollar category,
one dollar will cover coffee at the mall. The priority of the staff has-been -
- development of this approximating ability. Each client's level of development
is different. ’ : )

Al .
Arita, a former clieﬁt, was extremely interested in all that went on -in the
apartment complex. She lived with another client in a first floor apartment
and she left the curtains wide open day and night. Staff reiterated, "At
night, when you two girls zre alone, close the curtains, it's not safe to
leave the curtains open, it's easy to see through the house into* the bedrooms".
One of Arita's favorite activities was to ensconcer herself on the couch in
the evenings and wave merrily to everyone that walked by. This went on until
Arita became friendly with the two (ablefbodied) girls next door and noticed
that when she was visiting them 4t night, the girls always closed their cur=
tains. The staff then had a little leverage. "Look Arita, Elizabeth closes
her curtains at night.  She knows. it's not safe to leave them open". And,
Arita, because she liked and respected Elizabeth, began to close her curtains
too. In this case, because of peer acceptance, Arita finally had a good reason
that made sense to her to close her curtains, - o« .

The project employs a deaf-blind adult to work with their clients on different
skills. A minor point, but an important one for blind clients is to tuck bill-
folds in back packets sideways. The fit is fighter, aﬁq if anyoné tries to
lift it, the client can feel it being tugged out. As the deaf-blind adult was
&orking'on this, the home manager jumped in to show him that what he was doing
was wrong. It was much easier for Frank to slip his wallet in his pocket the
easy way. When the adult explained his reasoning behind the tight fit, the
sighted, able-~bedied home manager stood sheepishly corrected.

4
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Domestic Living in‘Personal—Spcial Adjustment: Goals, Objectives,.and Narrative

. 1. Goal: Expression of Feelings - the client will learn options for expressing

personal, social, and emotional needs.

Objective: Given a situation that calls for expression of needs and feelings,
the client will demonstrate an appropriate outlet for expression*
(happy, sad, angry, afraid, etc.).

a

-

2. Goal: Self Esteem - the client will demonstrate a positive degree of self
esteem through independent functioning to the highest degree possible.

Objective: the client exhibits behaviors which facilitate a positive rela-
tionship with self and others such as functioning indépendently,

sharing, helping others, accepting criticism, demonstrating self-
initiative, etc.

3. Goal: Group Interaction With dthers, With Leadership - the client is able
to function in a small grolip with a leader

Objective: the client, within.a group environment such as the pool, movies,
the mall, etc., demonstrates an ability to participate, follow
directions, and interact cooperatively.

Y

. Es

4. Goal: Group Interaction With Others, Without Leadership - the client is’
able to function within a community group without intervention.

Objective: ‘the client is able to part1cipate in a group and be responsible
forbhis or her actions. Settings include the pool, sports events,
handicapped consumer meetings, etc,

The area of personal-social adjustment and growth is perhaps the most subjective
of all goal areas. It is An area in which it is important to know the clients
extremely well in order to be any kind of judge of growth, Advances are often
subtle and come at unexpected times. In this area it is vital to keep in mind
the principles upon which this program operates. Risk taking and room for faiiure
engender growth. X ’ ‘
For example, the’ first time Ector .wenf to the store alone he ended up making a
couple of trips to get it right. It went 1like this: Ector found that he needed
shampoo and no one was making a trip at that time. The home manager asked him.if
he wanted to go along and he agreed. She then asked .him if he would mind picking
up two gallons of milk while he was there. He agreed to that, too. ‘He seemed

pleased to be responsible not only for himself, but for apartment needs also.

‘His task was to bring home two gallons of milk, and shampoo for himself, and when
‘he strolled home 30 miniites later, he was carrying one gallon of milk and a -

bottle of creme rinse. The ‘home manager kindly pointed out that he had made two
errors, one understandable in that the creme rinse and shampoo put out by the same
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company are in similar bottles, and the.other error just one-of simple oversight.
She asked if he wanted to try again and he agreed, and then they problem-solved
as to how to‘'tell creme rinse from shampoo. Ector elected to take his empty
shampoo bottle witqshim. Off he went. He came home flying and grinning because
he had gotten it right and he knew it. His self esteem increased «considerably.
He-had been allowed the rbom to make a mistake, room to express his own frustra-
tion at’ his error, and then had participated in coming up with a solution to
rectify the error. And hé succeeded.

. . | “ . ' . : ' .
Group interaction with—btﬂersﬂwas another touchy area. Where do you draw the
line between sopeone who needs training in being with others, and someone who
chooses to be alone out of preference?- All clients are different in this area.
Once Jim had been trained in some options to self-stimulation, like running and
swimming and sunning, he generally chose to do' one of those. When he came into
the program all he knew to do was self-stimulation. After training, he began

to exercise other options. )

Roberta, who has been in the program since it started and who(ts not a very social
person, often chooses to be alone. The opportunities for socializing are there
and she is aware of them and yet she seems to prefer solo trips to the?mall, out
to eat, etc. She occasionally invites Netta to go with her .to eat anf it is
therefore obvious to the staff that Roberta is capable of being socia%lwhen she
wants company. - : ‘ '

_ 13
Given the opportunity, all of the clients at times choose to be alone. This is
an important aspect of the project. All humans, at one time or another, to a
greater or lesser degree, choose to be alone. The clients have that right also,
as too they have the right to community group activities,
Preparation for a Christmas supper and dancé is an example of a community group
activity through which all clients evidenced increased self-esteem. Everyone
went out to buy new clothes, real clothes: no plaid pants or pink barrettes.
All of the guys got new ties and the girls had their hair and nails done. By
the time everyone was dressed and ready to go it was obvicus to -the staff that
all of the clients seemed about three inches taller. There was a rush on°mirrors
and ,it was hard to drag them away. At the dance, their behavior and table manners
were very appropriate. The clients responded to the situation: it might be said .
that they rose to the:occasion, and found themselves worthy, indeed. ' ;

- - ~
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SEX EDUCATION AND FAMILY PLANNING

1 The area of sex education and family planning-is in an ongoing process of “devel-

' opment. The staff has found no commercial Program on the market that is very

\useful to their clients. Because of the clients' low language level in terms
f abstract concepts, and because of their lack of experience, sex questions

re handled on an as-neéded basis. The staff has agreed to view questions in
terms of three-issues: . - . !

- what is functional in our’own situation?
\ — we must have a need before a solution is presented
g - why create solutions. before there is a problem?

Whaﬂ\follows are issues that have arisen and methods the staff has used to deal
with

them. As with the rest of this Guide to'Prbgramming, they are specific

to thé situation at our apartment program. However, many of the issues could

conceivably-arise with any program that serves a mixed clientele in a hbme-type
setting. : ' '

' The clients made a trip to the hospital tf visit ‘the baby and mother. The = °

\ . . . .
Ever&one has a right to privacy, and some things are best done in private.
Oné of the clients spent a lot of time mastyrbating in the common bathroom.
The staff worked with him, explaining "yes, ‘what you are doing is ok, however,
it is'>best done in you own room. Doing it in the bathroom ties up the bath- -
room and inconveniences the rest of the clients.”

t

There are certain ways to behave in a mixed household: these ways include
closingﬂthe bathroom door, not walking into the living room nude, etc.
! ' ' : . /
There mu%t be mutual consent between two pédple for any kind of seydél activity
to go on! Two examples illustﬁkte this. One client was given to coming into
the staff| bedroom at night and soliciting a sexual response from her. She
declined. She made it clear,that she did not choose to participate with his
desires. 'In another case, téo of the boys were found in bed together. The
higher_fupbtioning one admitted to coerciqé the lower functioning boy into
bed. The %taff explained and stressed the"responsibility in not taking advan-
tage of others. The higher ‘functioning boy understqod the nature of his error.
He wis treated as and reasoned with as an"dul;. Though he initially acted
ashamed,. the shame subsided as his unders&Fndiqg increased. :
There are many kinds of intimacy. The stdff workéd:long and hard to explai-
over time that shoulder—hugging»betweén,friends‘is different from newly-weds
kissing on the front porch. The goal is to help the clients discriminate
between what is intimate and what is merely a friendly expression of affection.

ts
parents, friends or relatives. It is, ho ever,. inappropriate to wav flirta-
tiously out car windows to strangers. The key here is to help the ¢ ients
learn to distinguish when it is appropriate to hug and be physically| friendly, .
and when it is not. It was very obvious that when oﬁe of the clientf§ began
making big eyes at passing carloads of men that!a little interventiod was neces—

sary. Because it came right on the tail end of the behavior, 4t made Sense
to the client and she stopped the ‘behavior. o v

Some friendly expressions are ‘appropriate Suchias greeting fellow cli

The concept of pregnancy. This was addressed. when ‘one of the home managegs'

Pregnant sister made .frequent visits \go the dpartment. The higher functidning

clients, especially the gfrls, were immensely,curiou:-about what was going on.
'Y.' .

~ : .
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situation provided a good learning expériénce in.terms of the concepts of /
mother, father, graﬁdparents,'auntsg/pn/ies, children, hospitals, etc. A '
problem arose when one of the clients'who had gained considerable weight went

home claiming she was pregnant. Because she had a fair amount of language
skills, she was able to eventually understand that her bulk was the conse-
quence of her eating. Again, actual situations provided the st effectiy
teaching tool. Flashing eight by ten glossies of pregmant women and babigs
would have had far less impact than actually knowing a pregnant woman, watch- \
ing her get 1arger, and finally going to visit the hospital. Now, the :
mother and baby often v151t the’ apartment. ' . ‘
- Contyaceptives. All of the girls are on birth control pills, though whethér -
or not they are sure_of theiy purpose is unclear. Netta refers to them as
her "medicine". ' Because risk Laklng and independence are basic program pre—
mises, consultation with client's own doctors determined birth control pills
to be the most viable preventive measurz. The girls could be personally
responsible for f1111ng their own prescriptions. The tlme—regimentatl

'
~.

As stated earlier, the area of sex education is a difficult one. It isj§impos-—
sible 'to help a client become a sexually responsible adult unless one
language to comprehend such a concept. The emphasis instead is on so
appropriate behavior and on handling situations when the need arises
teaching young children about sex, the cllents seem to internalize
when it has relevance to them.

fz1ly
As with
concept

The staff does work with all. clients on their right not to alloWw anyone to touch
their bodies. They work on saying _ "no". In this case, some role-~playing and
stimulation is done becanse it is the only way to preventively -approach the
potential problem. . o -

Up to"this point, no major ‘'sexually related problems have arisen that have not
been able to be dealt with mutually by staff and clients. ,C;eatlvity and

flexibility are important here,and\h\qawareness on the part of the-staff of .
their own value systems. '‘Our sex education emphasis stress these major areas:

- social responsibility, preventive ‘:alth and’ human sexualicy in general.

\ » Srér - ’ ) [
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LEISURE-RECREATIONAL DEVELOPMENT

. ’ ”
!
INDIVIDUAL RECREATION PARALLEL RECREATION GROUP RECREATION
L - = Independent Leisure " - Parallel Group - Interactive
: - L - Activities : : Group Activities -
- Hobbies ’ - _
' ‘ . - Movies/Theaters : - Visitations = ‘

3

— Hon~domicile & o o ; o
i Recreatior. — Community Leisure - Hospitality

Leisure-Recreational Development in Individual Recreation

pd

I. Goal:, Independent Leisure - The student will engage 1n solitary activities
for the purpose ¢f self entertainment. b ’

Objective: The student demonstrates a capacity to independently play elec-
; ' tronic games, table' games, tv watching, and demonstrates an
interest in reading materials. "

]

II, Goal: Hobbies - The studentAwill engage -in regular leisure .time activities
, (hobbies - such model car building, rug hooking, needlepoint, etc.)
’ which allow one to pursue a favorite pasttime entertainment Qn a
regular basis.

. ' . 5
ITI. Goal: Non-Domicile Recreation - The student will engage in outdoor recrea— .
tional and/or relaxation activities on an individual ‘basis in a - -

- manner that allows one to function as optimally as poeeible.- ’ .

14

Objective: The student will utilize time in outdoor activitieé such as:
' walking, jogging, sunning, and swimming.

The main goal of individual recreation is first of ‘all for the client to develop,
one area of interest, and when that area is established, to provide him or. her
the means to both expand that area and to develop other recreational options.
Oncp on area of interest was established, each of the clients tended to z€ro in
on that to the exclusion of all others. Ector played, his stereo for -hours .and -
days on end, Roberta turned out -enough hook rugs to carpet San Antonio, -and
Jim became rooted in front of the television. The staff ,now *works on the option
concept with each, client. Once all have several options 'under Eheir belt, they
are free to choose. This works. Ector now swims or/runs or goes stopping or
listens to his Etereo, Roberta now goes to the mall or organizes a barbecue o; oF
hooks a rug; Jim now jogs or suns’ orﬁswims or watches TV, T '
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Leisure-Recreational Development as Related to Group Recreatiown

I. Goal: Interactive Group Activities - The student will engage in group lei-
sure time activities in a manner that allows one to function as
optimally as possible while interacting with others.

1. Objective: The student participates in group, team, and/or 1:1 recrea-
tional accivities such as swimming, joggiqg} volleyball,
kickball, basketball. . =

¥

II. Goal: Visitations - The student will engage in reciprocal visitations
wich relatives, neighbors. or others .as a leisure time .activity in
a manner that allows one to function as optimally as possible.

e 2. Objettive: The student has reciprécal visits with relativeé and/or

friends and others weekly.-

IIT. Goal: Hospitality - The student will interact within a formal or informal
setting, as a guest and/or host, allowing the student to function
. as optimally as possible.

-3,  Obji ective: The student appropriately partic ipates%as a host or guest
in a formal or informal setting.

The-staff has found  that. afy activities involving group recreation should
involve as little waiting as possible. Efforts at group kickball, softball,
and volleyball games left most everyone behind. Bowling was found to be a

good group activity, as are group jogs at the track, and exercises. "Keep them .
physically involved and moving" became the credo for this goal area.

In terms of hospitality, the ¢lients often have each other for lunch or dinner.
Sometimes, family members are invited to the apartments to spend time.” Netta's
little brother wanted to come see her. This want turned into a tremendous ego-
building experience for Netta. She found that she needed chicken to fry for
dinner and askéd one of the home managers to watch her brother for her. She
made the trip alone and came back “and prepared suppér. He helped her with the
dishes, they did laundry and went swimming together. And the whole time her

. face was split with a tremendous proud grin. She was taking care of, feeding, =~

_and _entertaining her own brother. : -
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Leisure-~Recreational Development as Related to Parallel Recreation

R

I. Goal: Parallel Group Activities - The student will engage in parallel
activities within a group, for the purpose of self-entertainment

. Objectivé: The student participates in parallel activities within a group
without disrupting others. ;

-

II. Goal: Movie/Theater Attendance - The student will éngage in movie theater
attendance leisure time .activities in a manner that allows one to
function as optimally as possible. ' ‘

Objective:. The student engages in occasional movie going activities demon-
e strating such activities as being prefqrred by the student.

III. Goal: Spectator Sports - The student will engage in spectator sport leisure

time activities in a manner that allows one to function as optimally
as possible. :

Objective: The student participates as a spectator at sporéing events.

IV. Goal: “ommunity Leisure - The student will make use of local community envi-
. ronments in a manner that allows one to function as.optimally as
possible.

o~

Objective: The student makes use of functional community environments for
. ; the sole purpose of recreation,’ leisure and/or entertainment :

suchvas:fwwalking—thr0ugh*maiis:*fiezfﬁﬁfkéf§723 Pping centers, —
and vide© arcades. '

i

The staff defines parallel recreation as activities that the clients'engage;in
as a group, though net necessarily together. These include movies, spectator
. sports, swimming,. watching television, etc. . At the movies they tend to split
 up and sit on their own as a group or in pairs. At one home manager's softball-
‘ % toyrnaments, they sit and cheer for her. 1In the«pool, their activities seem
_ . to be appropriate“o where they are. At their own apartment pool there is a
l ‘ ' | multitude of small”children and often the clients take on small child behaviors.

1 When they go to the home manager's own apartment pooly-where only adults swib,
1 the clients' demeanor changes and they ¢alm down and spend more time swimming i
| and visiting and sunning than they do yelling and splashing. In short, they!
responded to the situation. Again, they rose to the occagion. :
s . oo ‘
Clients can be seen engaging in parallel recreation in the apartment setting
' too: Jim may be sitting in the living room going through catalogues while
Ector works a puzzle and Frank plays with a model car. Given the opportunity
I' . and armed with options, the clients have shown themselves very capable of ini-

tiating and e~ngaging in parallel play and recreation.

*
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AFTERWORD

This Guide to Programming is still in the Process of development. Something
new arises every day. There is not and cannot be a definitive, closing chapter.
Like everyone else in the world, the clients are always having something new.
come up, . something new to work on. The problems and experiences of both staff
and clients may best be seen as the peeling of an onion: one layer gets cleaned
off, only to be met with another -and yet another. Living is a never-ending
task. A new experience always érises, and the clients are forever being called
upon to transfer their learned skills to some new area.

The staff notices continually that once a client seems to have mastered some-
thing, the environment will hit him or her with something new to conquer,

3 o

A closing story: Roberta is perhaps the "star" of the project}*shevhas the

highest 1qgggaggm§5illé*_aheﬁridesngheﬂbusfb, hersetfacross— 6w and Back tg " =
work; she lives in her own apartment and can pretty well take care of herself.

She eats out alone and shops alone and knows when <o refill her birth control
pPrescription and when to buy new hearing aid batteries, 1In short, she is a ,
"success" story. Prior to this growth of independence, Roberta had lived all )
of her life (to age 17) in an institution for the mentally retarded. - Roberta
likes pet birds. However, after she: had gone through three and th&y all died,

the staff began to Suspect that perhaps her treatment of them wasn't quite up

to par, that she might have hugged and loved them to death. They caught her

once trying to put clotheg pins on a bird's wings. . The staff put a temporary

halt on Roberta's having birds, and, Roberta still wanted to have one.’
*

’

Aboﬁﬁnzho months after the bird ban, a staff member noticed a shoe box under
the couch. It had holes poked in it and a piece of masking tape on top on

which was printed "new baby bird". Inside the“pggﬁwasAgffakp»bdzd:aes£réi%£heﬁawww—~*

=————from—the arts—ant—crifts box and in the nest was a chicken egg, borrowed from
the refrigerator. The box had been there under the couch the whole two months, °

and evidently Roberta thought she could create her own pet. She was seriously
waiting for the egg in that box to hatch. &

After much laughter and incredulity on thé staffs' part, and after they had ©
kindly explained to Roberta that no bird could come from that egg, And after ‘
she was congratulated on a logical approach to solving a problem, {ven though

it didn't work, the incident bfbught home to the staff the never-endingness of
their job. ' K

There may always be room in the clients' lives for more'tfainiﬁg, no: matter .
— how capable they are, or appear to be. . . o
. T " - _j ) . .
L -

1Y




.o

APPENDIX

- Domestic Living Skills
Obsegvation Checklist, (DLSOC)

~ Jser's Concerns and Questions -
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INDEPENDENT LIVING SKILLS OBSERVATION CHECKL]ST

. o

Client , E Observer
) OBSERYATION RATING SCALE ) *

No opportunity to work on skill since client entered Mastery with total communication prompt; the behavior

apartment. . E] exhibited Is the desired behavior but speech/sign
language/gesture is still necessary.

Progress, continue skill; skill is bé&ing worked on,

but behavior s only a very rough approximation of B Mastery without prompts; behavior exhibited is desired

desired behavior. behavior and occurs without prompting.

EJH@

Progress with demnstration, role-modeling, physical Mastery -- behavior generalized; mastered behavior ex-
t. behavior approximates the desired benhavior E hibited in one setting will occur in other similar -
&En physical ~-type prompts are used; follow-up to settings.

further refine the behavior is necessary.

Not applicable. (State reason why.)
Progress with total cosmunication prompt; behavior : .

approximates the desired behavior when only speech/
language/gesture-type prompts &re used; follow-up to

Bl

further refine the behavior is necessary. * R
. . S TRAINING PERIOD i PROBLEMS/NEEDS/NOTES
.- ” . MONTR . (e.g., scale does not fit behavior,
BEHAVIOR DAY ¢ behavior ambiguous, not taught...)
HOME MSNAGEMENT -- HOUSEKEEPING o | ) - L.

Selects appropriate cleanser and follows direction for use.

Dusts tables, furniture, decorative fixtures

Sweeps With broom and dust pan ) .
Maps . :
Cléans windows and mirrors ' . ] .
Hakes beds '
Cleans stovetop

Defrosts reer{erjator

- Cleans out refrigerator
Cleans bathroom

Cleans up after pets

Empties trash

Puts possessiuns where theLbe]ong - . R . . s

Cleans sink aNd tub after use ) »

L4

'

MOME HAHAGFMFNT -- MA[NYENANCE AND REPAIR

Replaces light Du!bs : . l,
Uses plunger

I T when appliances need servicing will contact someone ~

When necessary contacts “apartment maintenance staff ) - .

s

~

. ot

HOME MANAGEMENT -- HOME SECURITY/SAFETY o
Locks and unlocks doors i 7
Opens and closes windows’ ) . ‘

-

Opens and closes curtains
Handles flammables without creatmg potentlal for fire R
. Uses wall sockets apgrogrlateh . , L -
S Can use fire extlngulsher ) : ’

Secures &eys ' . ‘ : : '

- Uses peeghole/mndow before opening door
nm-qn "t _give home information to strangers _ -

ElC'~‘. - S R

Aruitoxt provided by Eic: ’ R
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[NDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

Client

Observer

No opportunfty to work on skill since ciient entered
apartment. .

Progress, continue skill; skill is being worked on,
but behavior is only a very rough approximation of
desired behavior. ’ .

X
(]

2]

Progress with demonstration, role-modelfng, physical

rompt; Gehavior approximzics the desired behavior
Eﬁin physical-type prompts zre used: follow-up to
further refine the behzvior is necessary.

‘Progress with_total communication prompt; behavior
approximates the desired behavior when only speech/
language/gesture-type prompts are used; follow-up to
further refine the behavior s necessary. )

s OBSERVATION RATING SCALE .

Mastery with total communication prompt; the behavior
4 | exnibited {s the desired behavior but speech/sign
language/gesture s still necessary.

_Mastery without prompts; behavior exhibited fs desired
[::] EEEavgor and occurs without prompting.
Mastery -- behavior generalfzed; mastered behavior ex-
‘ 6. HiBIte§ Tn one setting will occur in other similar
d -

settings.
NA

Not applicable. (State reason why.)

\]

'BEHAVIOR

HONTH

DAY

PROBLEMS/NEEDS/NOTES
{e.g,, scale does not fit behavior,
dehavior ambiguous, not taught...)

TRAINING PERIOD

%

FOOD_PREPARATION -- MEAL PLANNING
Incorporates geftovers into meals

Y

Selects focd{ necessary to prepare a breakfasty/”

Selects foods necessary to prepare a lunch

Selects foods necessary to prepare a dinner

-Selects foods necessary to prepare a snack

3

Selects special diet food
: +

a e N
FEI0_PREPARATION -- GROCERY SHOPPING
Contributes items for grocery list

Prepares a grocery list
T B
Shopping -- locates foods ofi 1ist and places in cart

Check-0ut -- takes foods to checkout and places on counter

Handles money exchafge for items purchased

refrigerator. cabinets, freezer

food storage -- stores pu?chased food appropriately, e.g.,.

Grocery bags -- folds .and puls away

G

FOOD_PREPARATION -- UTENS[L/APPLIANCE USAGE
" Uses can opener effectively and safely

lises peeler effectively and safely

Uses grater effectively and safely -

yses spatula effectively and sdfely

Jses pots-and pans effectively and safely

- yses bowls effectively and Safely’

Uses xnives effectively and safely

Uses toaster effectively and safely

0

*yses garbage dyspnsal effectively and safely -

Uses refrigerator effectively and safely

uses freezer effectively and safely

Uses_stove, oven and hrovier effectively and safely

uses

sink gffectively and safely

Q
ERIC -
P s v k¢
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INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

nClient

Observer

s ‘ OBSERVATION RATING SCALE

No opportunity to work on skill since client entered
apartment.

Progress, continue skill; skill fs being worked on,
but behavior s only .a” very rough approximation of
desfred behavior. 2

Progress with demonstration, role-modeling, physical

[:::] vompt; behavior approximates esire avior "
sﬁin physical-type prompts are used; follow-up to
further refine the.behavior is necessary. -’

Progress with total communication prompt; behavior
3 approximates the desired behavior SFEn only speech/

language/gesture-type prompts are used; follow-up to

Mastery without prompis; behavior exhibited is desired
[::] avior and occurs without prospting.
=]

Mastery with total communication prompt; the behavior
exhibited is the desired behsvior but speech/sign
language/gesture s still necessary.

Mastery -- behavior generalized; mascered behavior ex-
hibited Tn one setting will nccur fn other similar

settings. .

Not applicable. (State reason why.)

KA

further refine the behavior is necessary. ©
. TRAINING PERIOD PROBLEMS/NEEDS/NOTES
MONTH ’ (e.g.. scale does not fit behavior,
BEHAVIOR DAY . behavior ambiguous, not taught...)

FOOD PREPARATION -- MEAL PREPARATION

Wishes hands before preparing meal
Pours and mixes '

Fries

Bakes

~ Carries filled pan to sink br stove

Prepares mixed ingredients (e.g., pudding, macaroni and
cheese, hamburger helper)

Honitors cooking from start to finish

“Discards spoiled foads

Regulates cookihg temperature -- stove and oven

"

* Prepares balanced meals without menu

Food transfer -- puts cooked foods in serving dishes

&

FOOD PREPARATION -- SETTING A TABLE
Removes dinnerware, glassware, and silverware from cabinets

Chooses functignally appropriate jtems for table setting

- Sets table for appropriate number of persons :

FOOD PREF*RATION -- MEAL CLEAN-UP
Clears table to counter-top '

Cleans table
Scrapes uneaten food off plates {nto garbage/disposal

Uses dishwater {plugs drain, adds detergeat, fills with
hot water) s

Washes dishes (dishes to sink, washes, rinses, places on
drainer} :

Stores dishes back in correct place

—— . . 4
! Wipes-up {cleans sink, stove, and counter-top)
2

* Rinses and hargs dTshrsg - M

[

ERIC

Aruitoxt provided by Eic:
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INDEPENCENT LIVING SKILLS OBSERVATION CHECKLIST

Client

"Observer

¢

0BSERVATION RATING SCALE

No oppertunity to work on skill since client entered
apartment.

’

Progress, continue skill; skill {s being worked on,
Gut behavior Ts only a very rough approximaiion of
desired behavior. :

&
Progress with demonstration, role-mdelingg Ehzsical
&:_eogp_t_;.m avior approximates sire vior
n physical~type prompts are used; follow-up to
further refine the behavior is.necessary.

Progress with total cosmunication t; behavior
approxivates the desired behavior % n only speech/

language/gasture-type prompts are uscd; follow-up to

& HX

(-]

(]
]

Mastery with total communication prompt; the behavior
exhibited s the destred behavior but speech/sign

language/gesture fs still necessary.

Mastery without prompts; behavior exhibited is desired
Eiﬁv;or and occurs without prompting.

Mastery -- behavior generalized; mastered behavior ex-
ﬁiEluﬁ Tn one setting will occur. in other similar
settings.

Not appiicable. (State reason vhy. )

AN

ERI

.
Aruitoxt provided by Eic:
.

further refine the behavior is necessary. # -z |
\_‘ T——
-~ . TRAINING' PERIOD T PROBLEMS/NEEDS/ROTES S
T - HONTH ’ (e.g., scile does not fit behavior,
. BEHAYIOR DAY ' behavior ambiguous, not taught...)
__
FOOD PREPARATION -- FOOD STCAAGE | ¥

Uses food wrap

. Uses plastic containers

Uses food bags and twist-ties

4

SELF-CARE/PERSONAL HYGIENE -~ TOILETING
Closes door

Raises and lowers toilet seat

Sits properly on seat

L

Cleans self after elimination

«

Flushes todlet

. Washes hands g
s . I3
N
\1 . : .
SELFBSARE/PEP.SONAL HYGIENE -- GROOMING AND CLEANING
Wipes and blows nose )

Washes lnd\dries face andchands {inc). adj. ‘water temp.)

Brushes teeth (wets brush, adds toothpaste, brushes, rinses)

Showers/bathes -- adjusts water temperature

Showers/bathes -- undresses, washes w/soap, rinses, dries
without assistance. -

-

Uses deodorant

[ - .
Cleans and cares for nails

Combs, brushes; and shampoos own hair

Has hair cut Jr"styled o

Shaves (females = underarms and legs)*

Uses cosmetics (_appl{es maketlp or blemish trea"tm'ent)

Cares for eyeglasses/hearing aides

Cares for self during menstruation
B a4




INDEPENDENT LIVING SKILLS OBSERVATION CHEFKLIST

Client N . Observer_
08SERVATION RATING SCALE
/] HNo opportunity to work on skill since client entered Mastery with total communication prompt; the behavior
M apartment. . exhibited is the desired behavior but speech/sngn
language/geasture s still necessary.
' Progress, continue skill; skill {s befng worked on,
[:::] but hehaviar {s only &« very rough approximatfon cf Mastery without prompts; behavior exhibited s desired
desired behavfor. -~ o behavior and occurs without prempting.
Progress with demonstr]iion role-modeling, physical Mastery ~-- behavior generalized: mastered behavior ex-
[:::] rompt; behavior approxinntes the désired bebavior hibited in one setting will occur ln other similar
: ;hen physical -type prompts are used; follow-up to settings.
). further refine th behavior is necessacy.
) A Not applicable. (State reason wuy.)
- Progress | with total communication prompt; behavior
[:::] approximates the desired behavior when only speech/
language/gesture-type prompts are used; follow-up to
further refine the behavior fis necessary RN . .
- [ B
b .
= TRAINING PERIOD - " PROBLEMS/NEEDS/NOTES
T » MONTH ' (e.g.. scale does not fit behavior,
BEHAVIOR DAY "l behavior ambiguous, not taught...)

SELF-CARE/PERSONAL HYGIENE -- GENERAL HEALTH CARE
Cares for adaptive equipment as instructed
Administers medications to self as instructed
Seeks assistance when sick , ' "
Discriminates 1njurig_§ needing medical attention

Uses bandages -
- No_substance abuse i '

Seeks dental care when necessary
Participates in physical exercise

| HOME MANAGEMENT -- OPERATION OF HOME APPLIANCES
Turns lights on and off when not in use
Uses vacuum including conrect dttachment ard/or bags
Uses fan - ' N
Uses air canaitioning/heating unit including select. temp.

Uses TV and. radio 1ncl. selecting program and ne dxsturbmg

others ~ 7
Uses record player including selecting program and not L : . .
¢ disturbing others :

HOME_MANAGENMENT -- LAUNDRY o ~ ) 7 .
Pur.s d‘rthlothes in laundry bag or hamper - ) °
" Collects laundry in need of washing' JE

. Sorts clothes according to color and wash load .,

.. Uses washer {co:in operated;
Uses dryer \coin operated) - . . N _ .
“Folds and stores clothes o ’ R . - . ‘ )
Hangs alothes 1n . loset ' AN g . B po -

— iCan do.washing by hand ' . N
1Mends clothes )

e -

.
. o




INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

<

Observer )
OBSERVATION RATING SCALE °

Mastery with total communication prompt; the behavior
’ exhibited (s the Jesired behavior but speech/sign
; language/gesture is still necessary.
Mastery without ts; behavior exhibited {s desired
Pehavior and occurs without prompting. ’
Mastery -- behavior generalized; mastered behavior ex-
[:::] HlEites Tn one setting will occur in other similar

settings.

Client

o

No opportunity to work on skill since client entered
apartment,

Progress, continue skill; skill {s being worked on;
But behavion Ts only a very rough approximation of
desired behavior. :

Progress with demonstration, roleémodelingE Ehzsical

rompt; avior approximates t esire avior
Sﬁin shysical-type prompts are used; follow-up to
further refine the behavior is necessary.

M HK

Progress with total

,communication prompt; behavior

approximates the desi

red behavior when only speech/

NA

(-]

language/gesture-type prompts are used; follow-up to
further refine the behavior {s necessary.

Not applicable. (Stéte reason why.)

o

T [P e

-

HoNTH [P
DAY

b

BEKAYIOR

TRAINING PERIQD v PROBLEMS/NEEDS/NOTES

{e.g.. scale does not fit behavior, N

| behavior ambiguous, not taught...) -

SELF-CARE/PERSOHAL HYGIENE -- DRESSING
Dresses with no assistance except difficult fasteners

Can dress with no assistance

h Puts on, uses, take§ of f adaptive device ‘ -

Ties shoes

Selects clean t]othés to wear

Selects clothes appropriate for the weather

selects clothes appropriate for the occasion (e.qg., work/
leisure/social)

Selects clothes coordinated in color and pattern

pyrchasés clothes_of correct size

Wears jewelry when appropriate

' SELF-CARE/PERSONAL HYGIENE -- EATING T

’

T
Washes hands before éatfng - .

~ Drinks from cup or glass without spi]ling

rats™with spoon and fork

Cuts with knife ' -~

" yses napkin to wipe face and hands

Finishes meal within 30 minutes

Chews Qi;h mouth closed and speaks with mouth empty of food

~ Cleans up spills { . . . Y
| . - - Passes food upon request and rggue;ts food out of reach - ] '
ot Drinks from water fountain ' 4 . ! ‘

carries cafeteria tray o2 - : j
" 4
B . ' [y L i
13 o ’ ’a

VEK
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R mb‘epefidéx'rffLWING SKILLS OBSERVATION CHECKLIST

4

Client

Observer o .

OBSERVATION RATING SCALE

No opportunity to'work on skill since client entered
apartment.

X

- Progress, continue skill; skill is befng worked on,
. but behavior Ts only a very rough apsroximation of
desfred behavior. .

Progress wlthvldemnstr.atlon, role-modeling, physical
‘behavior approximates the desired behavior

rompt.,
&;en physicidl-type prompts are used; follow-up to

further refine the bshavior is necessary.

Progress with total communication t: behavior
3 | approximates the desired behavior when only speech/
language/gesture-type prompis are used; follow-up to
further refine the behavior {s necessary.

[

(]
[¢]

Mastery with total communication prompt; the behavior
exhibited s the desired behavior but speech/sfgn -
language/gesture fs still necessary. .

Mastery wi thout prompts; behavior exhibited is desired
behavior and occurs without prompting.

Mastery -- behavior generalized; Nste'red behavior ex-
hibited, in one setting will accur in other similar
settingss

Not applicable. (State reason why.)

° .

- N\

. ) MONTH
~ BEHAVIOR

L

oAY ' B

PROBLEMS/NEEDS/NOTES

YRAINING PERIOD )
. (e.g9.. scale do=s not fit behavior,

_behavior ambiguous, not taught...)

L - .
FUNCTIONAL-LIVING SKILLS -- INDEPENDENT TRAVEL
Can waik to neighburhood destination and return

f.-
N

Rides bus aftar orientation .

Responds to traffic lights and signs

Asks simple directions/"where is" directfons

Follaws directions

Can navigate through public areas {mall, stores, vres.taurant...)

’

FUN_CI}_ON‘}'\L-LIVING' SKILLS -- -RECEPTIVE COMMUNICATION
Y Answers telephone and takes simple message.

Answers_telephone and summons person requested
Responds to name . i -

Follows directions including START/FINISH, UP/DONN, OUT/IN,
 80TTOM/TOP. GO/STOP, OFF/ON, CLOSED/OPEN, ABOVE/BELOW,
GOING/COMING, TO/FROM - , VA

Responds to simple questions/demands which use familiar words

Can get a common named object : <)

Y

Ledrns new words «

- Can follow J-step instruction for familiar tasI{s. R

"

Underdtands simple ‘sentences N

)
Understands complex sentences

-

TC / E
g%i:ﬁﬁﬁﬂ I )

o R oy

' Participates in medningful conversation
'k | |
-




/
/ .

Client

g eem

INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

!

'

Observer .

0BSERVATION RATING SCALE

No opporgtunity to work on skill since client entered
apartment.

Progress, continue skill; skill {s being worked on,
But behavior 1s only a veryirough approximatfon of -
desired behavior.

. o~ !
Progress with demonstration, role-mdelinQE Ehzsscll
rompt; behavior approximates t esire avior
sﬁen physical-type prompts are used; follow-up to
further.refine the behavior {is necessary. o

Progress with total communication prospt; behavior
approximates the desired behavior when only speech/
language/gesture-type prompts are used; follow-up to
further refine the behavior is necessary. '

Mastery with total communficatfon prompt; the behavior
exhibited {s the desired behavior but speech/sign
language/gesture {s still necessary.

Mastery iithout prompts: behavior exhibited is desired
behavior and occurs without promting‘. )
Master =~ behavior generalized; mistered behavior ex-
El-Sitei in one se}z’dng will occur in other similar

settings.

[

Not applicable, (State reason why.)

®
(=]
(]

a
-

L

BEHAVIOR .,

' TRAINING PERIOD

_ PROBLEMS/NEEDS/NOTES /.~
(e.g., scale daes not fit behavior,
behavior ambiguous, not taugt/yt...) .

»

DAY

FUNCTIOMAL-LIVIING SKILLS -~ EXPRESSIVE COMMUNICATION

Expresses basic needs of hunger,

1
-

/

/

thirst, elimination,
avoidance of pain :

/ - .‘ i ,;.....,, R .

a * wWhen addressed respands. even if not intelligible L

Can communicate desire to have/purchase an object

Asks questions to get information

Can communicate a need for help

Can receive '&nd »re,lay simple message

st S - N .
& innlates communication : !

i Can participate in one-to-one conversation

Can participate in group conversation

Given number, can place telephone call

Communicates in words or phrases

v

Communizates 1n simple sentences L
v

Communicates in complex sentences -/ -

« Uses language to express feelinds. solve proplems . learn
concepts ’

~ T

. ) .

FUNCT IONAL LIVING“ SKILLS =~ READING

Correctly responds to most 'signs directly ‘concerned with
- personal safety in natural envirorments, e g., HIGH
VOLTAGE, POLICE, WARNING, POISON, CAUTION, DANGER, KEgP

\
4
.

.. OUT, ENMERGENCY EXIT -~
¢ Gorrectly responds to men's rpom/women'l room signs .

_ Correctly responds to WALK/DON'F WALK/WAIT, ENTERZEXIT/
) IN/OUT, GO/_STOP o . .

;-

Zorrectly responds o bus number/route: name

o

- Selects object 'to jpui-eg«se frotv-l‘ idenfifLIir‘igflabe]_
Recognizes own name- \ :

. [7) - A R =
. Recognizes names of family, peers, and supervisor .
?

Correctly responds to most informational signs in natural
efvironments, e.g., TELEPHONE, BUS STOP, WATCH YOUR
STEP, CLOSED/OPEN, ELEVATOR, ESCALATOR, RING FOR SERVICE,
WET PAINT, {0 ADMITTANCE, DO NOT TOUCH, FRAGILE, OFFICE", -

INFORMATION, TOILET, WILL RETURN
1

ERI : -

. .
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.0 INDEPENQENT LIVING SKILLS OBSERVATION C.HECKLIST :
. : \ o . ¢
. . A ) \ a2
Client Observer
o . , OBSERVATION RATING SCALE j
No opportunu to work on skill since client entered . Haster‘ with totalccommunication pro t: the behavior
apartment. 4 1 exhiblted 1s the desired behavior but speech/silgn
’ ‘ language/gesture s stﬂl necessary. . «
] Progress, continue skill; skill {s being worked on, .
l i but behavior is only a very/rough approximation of Mastery without ts; behavlor exhlbited is- desired
| T destred behavior. |‘~5 behavior and occurs w‘thout prompting,
. Progress with denonstration -role-model {n hysical ' Mastety -- behavior eneralized; mastered behavior ex-
B ronmpt; behavlor approxTmates the desTred t@ﬁavior I 6 ted in one setting w occur in other simflar
n physical-type prompts are used; fotlow-up to settings
further reﬂne the behavior 1s necessary. .
- faal tot appHcable. (State reason why.)
Progress with-total commnication t; behavior . -
I 3 L approximates the desired behavior %n only speech/ .
language/gesture-type prompts are used: follow-up to o
further refine the behavior {s necess;ry g ’ - o
S e - [ TRAINING PERIOO PROBLEMS/NEEDS/NOTES
. -t : 2 ! MOHTH ‘ ' (e.g., scale does not fit behavior,
o Lo ' BEHAVIOR °© : . DAY e _behavior ambiguous, not taught...)
—t — 4
A T
jCTIONAL LIVING SKILLS -- MONEY HAHOLING . . o
eps receipts and flaces where instructed I '
ashes check . l - ) ° ‘
;.hysablﬂ L ' P N O . .
-Rations out personai_money over time . § i s o N ‘
*ssocutes right amount of money necessar' with evenf. e.g., ¢ ‘
k laundry, eating out, shopping. cokes , éurchasing ’
» personaljood' } ., .
- ! ' - 1. ‘
‘ S — ) -t 4y S S |
~EUNCTIONAL LIVING SKILLS -- COUNTING /}NB HEASUREMENT
" Correctly responds to concepts MORE, HOT E’uoucn _SAE 1y i
Understands ist, 2nd, and 3rd ' 7 ° ", . ¢
Matches two sets o? ob,)ects, up- to 10 jin nmeer ) . B
Can count to 10 - | oo : e . ™ /
Understands FULL, HALE, SONE N I \ F /
- b - 7\ . v i
’ [ . /
’ . ‘ : 4 s o N \ T © ] :
. . st -‘ » - .
* ’ - ~ ) S ’ } ' i
FUNCTIONAL LIVING SKILLS -~ KIOWLEOGE OF TiliE - ) o - L ! /
Associates position of hands on clock/or nu»#'bers with - - e\ . Jdoo o h /
I - day s events ‘ ' ¥ ; :
Can get to an activity at proper time ) . ‘] i i ] / o/ ',-/
Returns from actjvity by proper time ) o . - - L / N /
Knows day of week, month, year from calenda sy 1 / . J /;w
Plans, adequate timé to complete activities |*° P . ‘ . ! ;
Keeps scheduled appointments : : : z . ' A - . /
I Identifies specml dates via calendar ° r -/ ‘ YUy 5 /i //‘
: —r i — = —4 — ~ L [
T S N Y O Y SRR |
Y - AE L O . S /
. - C e / " N / ‘/
. e | o o i
, ' /’» : — - 3 v /‘ ’,‘
ot b ‘o N - : ’ // " ' / . ’/ !
' o : T a - N ’l i / ‘j
N < T i & : . s
4 l: lC ! i - ‘ ) ' f! : -' N X .. ": .'/I * “ ' /[ f
; FullText Provided nm ‘.. | . = ’ i e LI . r - , \’7 t . p/ .
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INDEPENDENT LIVXNG SKILLS OBSERVATION CHECKLIST

Observer

OBSERVATION RATING SCALE

Ho opportunitz to work on skill sfince client entered
apartment, g

Progress, continue skill; skill {s being worked on.{
bt behavior s only a very rough approximation of |

' . desired behavior. i
N .

2]

Progress with demonstration, role-modeling, physical
rompt; behavior approximates the desired behavior {

n physical-type prompts are used; follow-up to :
further refine the behavior is necessary.

. 7
Progress with tokal,‘conmnication prompt; behavior
approximates the| dekired behavior when only speech/
language/gesturertype prompts are used; follow-up to
further refine the behavior {s necessary.

o
&

Mastery with total communication prompt; the behavior
exhibited is the desired behavior but speech/sign
language/gesture is still necessary

Mastery without prompts; behavior exhibited is de;ired
~-behaviorand occurs wi thout prompting.

/
Mastery -- behavior generalized; mastered ;behavior ex-"
hibited Tn one setting will occur in other similar
settings. J . |

Not applicable.

{State reason why.) .

. ElN

MONTH
BEHAVIOR

TRAINING PERlOO PROBL EMS/NEEDS/NOTES

(e.

.» Scale does not fit behavior,
beh/g'vior ambiguous, not taught..

')$.

-

FUNCTIONAL LIVING SKILLS ~- HR;TXNG SKILLS
or copies firt and last name

Writes or copies names of family, peers, supervisoi*

Writes or copies address

Writes or copies phone number, social security number ~—

- Writes or assemoles pictures for shopping list -

;.- Writes or assembles pictures for notes, reminders, messages

Writes or copi¢s number 0 through 9

SEX EDUC. & FAMLY PLANNING -~ SOCIAL RESPONSIBILITY

§ Differentiates tretween pubhc and prwate places for pr\vate.
personal behaviors ; .

Doesn't grab others / |

Doesn't take sexual advanta/ge lof Lowerﬁevel clients’:

Doesn't flirt ostentatmusﬁL I [

1 .

‘Nevar leaves with a strander or_someone known onch/a's.ually

Keeps conversation with sg'angers impersonal doesn/t
discuss private matters with strangers

Can care_for young child (2 yrs. to 4 yrs.) |

!
I
" Can be responsible for same-aged peer— -/ !
L
Reports’ obnoxious remarks and physical violence }

Does not get into car with stranger:

|
N &

ERI

!

LWy




Client

Observer

INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST ' o

OBSERVATION RATING SCALE

No opportunity to work on skill since client entered
apartment,.

Progress, continue skfll; skill is being worked on,
! 1 l but behavior {s only a very rough approximation of
desfred behavior.

Progress with demonstration, role-modelin hysical
I 2 l rompt; behavior approximates the desired Egavwr
n physical-type prompts are used; follow-up to
further refine the behavior is necessary. -

Progress with total communication prempt; behavior
3 approximates the desired behavior hn only speech/
- language/gesture-type prompts are used; foilow-up to
further refine the behavior is nccessary.

]

r’))l'hster with total communication prompt; the -behavior
axhibited s the desired behavior but speech/sign
language/gesture fs still necessary.

Mastery without prompts; behavior exhibited is desired
behavior and occurs without prompting.

¢ Mastery -- behavior general'lzed: mastered behavior ex-
hibited In one setting will occur in other similar
settings.

Not applicable. (State reason why,)

MOKTH

BEHAVIOR DAY

TRAINING PERIOD

PROBLEMS/NEEDS/NOTES

behavior ambiguous, not taught...)

(e.g.. scale does not fit behavior,

SEX _EDUC. & FAMILY PLANNING -- PREVENTIVE HEALTH
Refuses drugs or any other medication offered by strangers

Understands sexual intercourse can lead to pregnancy

Uses birth control pills <

Ooesn't allow self to be fondled by strangers

Politely uxcuses self if a stranger lingers too long or asks
¢ personal guestions -

.« Can distinguish rape from sexual 1nt1m§cy. communicate it,
and identify the parts )

Screams for help when strangers become physicazlly
aggressive .

> M 3

SEX\EDUC. &ﬂfFAIﬂLY PLANNING -~ HUMAN SEXUALITY N
Expresses affection - .

Distinguishes between intimacy and friendly affection

Demonsirates ability to refuse physical contact from another

Engages in social intimacies appropriately (private, con-
senting adults, non-injurious}

Understands, sexual changes associated with puberty, e.g.,
pericd, erection, and body hair

£ X3

LY

Masturbates for self-gratification

Will initiate communication about sexual concerns

Goes on dates

forms friendships/platonic relationships

" Forms more than casuil romantic relationships .

"

]
l
|
|,
|
|
]

ERIC

Aruitoxt provided by Eic: .

Understands responsibilities of marriage -
« i -
&
L »
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INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST
Client_ - . ' Observer
' - ' 0BSERVATION RATING SCALE .

Ko oppoftunlty to work on skill since client entered Mastery with total communication prompt; the behavior
apartment. B ) exhiblted s the desired behavior Eut‘speech/siqn

language/gesture is still necessary. °
But behavior s only a very rough approximation of Mastery without mpts; behavior exhibited is desired
desired behavior.” Behavior and occurs without prompting. ’

]
Progress with demns'tr.atfon, r"ole-mdeilng: Ehzslcal Hasterg -~ behavior generalized; mastered behavior ex-
avior approximates ti esire avior ted Tn one setfing w occur {n other similar

Progress, contirue skill; skill fs being worked on.

RREDN

rempts

%En physical-type prompts are used; follow-up-to settings.

further refine the behavior is necessary.

' Not applicible.~ (State reason why.)

Progress with total communicatfon e?t; behavior .
approximates the desire avior n only speech/ .

language/gesture-~type prompts are used; follow-up to

further refine the behavior {s necessary. -

o

/ ' TRAINING PERIOO PROBLEMS/NEEDS/NOTES
. MONTH . (e.g., scale does not fit behavior,
BEHAVIOR ® . DAY behavior ambiguous, not taught...)
LEl'SURE-RECREATXOI‘U\IT DEVELOPMENT -- INDIVIDUAL RECREATION &
Independently plays ‘electronic games
Independently looks at magazines/reads newspapers : 3

Watches TV

Does a hobby/craft activity -- one area of interest «
. Jogs andpor takes walks ‘ :

Listens to records, tapes, or radio

Can indepeadently attend movie, play, concert 8 " .

Can independently go out to eat

LEISURE-RECREATIONAL DEVELOPMENT ---PARALLEL RECREATION - . _ o - .
speltator at sports - ’ ’

Goes shopping - . . - .

Swims aid/or suns ‘ '

Attends dances . N ‘

Visits with neighbors , friends, and family just to be there

Attends movies, plays,...

Eats out i

o LE ISURE-RECREAT[ONAL DEVELOPMENT -- GROUP RECREATION ) ] _ .

Jogs with group ) M N L

Plays volleyball, basketball, or softball o ' - - -

" Visits with neighbors, f.iends, family for purpose of . ' :
participating in_an activity : -7 ' —

Plays host to neighbors, friends, family b

Bowls ¢

Plays cards ° . - : "

Plays table games
Reciprocates social invitations
lGoes out to eat with group ,
LS c i .
ERIC * . B § l‘J“

Aruitoxt provided by Eic:
. e - .

|




P s , INDEPENDENT_LIVING SKILLS OBSERVATION C‘HECKLIS’T
Client . _____ Observer L
T ' OBSERVATION RATING SCALE . " °

il

No opportunity to work on skill since client entered ’ ' Mastery with total communication prompC; the behavior
apartment.- - exhibited is the des{red behavior but speech/sign
language/gesture {s stil} necessary.

Proyress, continue skill; skill {s being worked 6n. e
m but behavior is only a very rough approximation of Mastery without prompts; behavior exhibited is desired
desired behavior, E_] behavior and occurs without prompting.
‘

Progress with demopstration, role-modéllng, physical Mastery -- behavior generalized; mastered behavior ex-
Eror_rgt; behavior approximates the desired behavior F.iSitei Tn one setting wiil occur in other similar
‘ n phy . .

sical-type prompts are used; follow-up to settings.
further refine the behavior is necessary. o
R — o A Not applicable (State reason why.)
Progress with total communication prompt; behavior y : °
3 | approximates the desired behavior when only speech/ °

language/gesture-type prompts are used; follow-up to

further refine the behavior is necessary. *

. . : TRAINING PERIOD . | PROBLEMS/NEEDS/NOTES

MONTH ’ ’ (e.g., scale does not fit behavior,

BEHAVIOR ' my) behavior ambiguous, not taught...)

PERSONAL~SOCIAL -- EX!’RESSiON OF FEELINGS . ) .
Accepts reasonable de'lays to immediate gratification
Pefrains from self-destructive behaviors

Refrains from hurting others physically or verbally

Q

Refrains from more than occasional selfistimylation

Maintains a relaxed and aligned body posture . ~

Demonstrates appropriate facial expression/body language .
when SAD, HAPPY, ANGRY, AFRAID o

Controls, to the extent phymically poSsible, socially
inappropriate habits, traits, t1cs, twi tches

Deals positively with most requests
Thinks before acting -- reframs from 1mpuls1ve acts
‘Asks for help as a way of deahng with frustration

N . . .
. ,

. PERSONAL-SOCIAL -- SELF-ESTEEM : . . o
Acts to become 1ncreas1nglx independent

When criticized, deals with it in a socially acceptable
manner -- refrains from acting out

Initiates-activities which lead to own personal enjo,yment

St1cks with a task -- even if somewhat frustrated -- expects . ' - .
to succeed - .

X"

Demonstrates pride in physical appearance withgut bemg
overly concerned with cleanhness

T

Makes realisti. . hovees

I lolerates cmrmes to usual routines -
glaxeo and_unworried about commonolsce events
l " Accepts own disabilities and deals with own iimitations

JY S R

m

= |m-‘ Provided nm:
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INDEPENDENT LIVING SKILLS OBSERVATION CHECKLIST

.

Cl.ent

Observer

" OBSERVATION RATING SCALE .

No opportunity to work on skill since client entered
apartment. : o

X
(]

Progress, continue skill; skill_{s being worked on,
but behavior is only a very rodgh approximation of
desfred behavior.

Progress with denonstr.auon, role-modeling, physical

E Erolgrgt; behavior approximates the desired behavior

physical-typé prompts are used; follow-up to
further refine the behavior is necessary.

[
[F]

(<]

Mastery with total communication prompt; the behavior
exhibited {s the desired behavior but speech/sign
language/gesture is still necessary. )

Mastery without prompts; behavior exhibited is desired
behavior and occurs without prompting.

Mastery -- behavior generalized; mastered behavior ex-
hibited 1n vne setting will occur {n other similar
settings. i - -

Not applicable. (State r;ason why.)

Progress with total communication prompt; behavicr L
3 | ipproximates the desired behavior when only speech/
. language/gesture-type prompts are used; follow-up to
further refine the behavior s necessary. -
TRAINING PERIOD PROBLEMS/NEEDS/NOTES
MONTH . (e.g., scale does not ‘fit behavior,

JEHAYIOR . DAY

behavior asbiguous, not taught..,)

i

“Acts appropriately at movies, malls, meetings, dinces when

PERSONAL-SOCIAL -- INTERPERSONAL BEHAVIORS
T
Trustworthy, dependaole, reliable

Helps others

Interacts appropriately with a variety of people

Can say/sign PLEASE, THANK YOU, I'M SORRY appropriately

Refrains fron ex;essively disturbing/interrupting athers
Respects others' personal spacé and property

Asks permission to use another’s property, uses carefully,
and returns it promptly

Willingly shares

Acts -appropriately at niovies, malls, meetings, dances when
a leader is present

only peers present

‘i!esp,onds to others -- refrains from lethargy ox. "tuning out”
events in inmediate environmént

Acknowledges own misbehavior without putting blame on others

hesponds positively tno reasonable and natural consequences

of misbehavior :

Accepts not always being the center of attention
© g

v

Q
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aeplication Prototype for

usen. concernd and
questions

L LY WaJd=U

W AaTS WEITWG T W | 4

including Deaf-Blind

' pndo,téce chanac,tvuaté@

- minimum -8tandands for
heplication

replication materials
and support o -

. Purposes of the Practice

A. What are the goals '

of this practice?

B. What are the staff
personnel roles?

. a

E
[

C.A What trainee qeeds
does the practice
address?

° .

D. Is the practice
non-categorical?

A. To provide work and indepen-
dent living training for
" severely disabled secondary
students in naturdl community
work and living egviranments.

B. Work and home trainers, be
they teachers, aides, rehab
or other personnel, provide
on the site work or indepen-
dent living training at age
appropriate natural community
'sites, ®

-

C. A'community based training
program allows a student to
become independent in work
and living situations.

D. This practice is designed to

meet the needs of. any severely

disabled person, who demon-
~gtrates an ability to learn.-

.

oo

.

A.

Student traiﬁing is con-

‘ducted off school campus

in real wqu and living

situations. .t

<

Staff must be motivated
and believe in natural
community training

A trainee 1s taught in
real community environ-
ments only what he/she
needs to do, in order to-
survive as-an independent

“adult,

3

The trainee must demon~—
strate ability to benefit
from instruction.

e

A. .Trainers must provide
competitive job sites
or sheltered workshop
employment situations .
for work adjustment .
training.” Apartments "
or half-way. homes need
to be provided for inde-
pendent living training.

B. Personneltshould-be seeked
more for their commitment
to the growth of their »
client, than for their
» education or training.

C. Trainees should be betwgén
the ages of 15 and 22, to
be served by most school
systems. : :

g

L

D. An implementation guide in*

cludes seyeral strategies

on how to set up and conduct

" a community bdsed service,
emphasizing work and indepen-
dent living training.

198

1
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Reph;atmn Prototype for Including Deaf-Blind N

usern concerns and
questionsd v,

pnac,téce characteristios

minimum standards fon

heplication materials

heplication - and support
[ 4
E. What is the theoreti-{ E. This practice stipulates that E. All instructional skillsw, _E. Must have natural éommunity

F‘

cal orientation a&f

this practice?

" How does this prac—
tice address the )
.needs of minorities?

(53

for severely disabled youth,
whatever is taught in the

- classroom or any other artifi-
cial environment, “does not

_necessarily transfer (skills) -

to the outside (real world,
community environment.)

F. Since disabled people are the
world's "largest minority",
this practice attempts to
remove -attitudinal barriers
preventing equal access, and
mainstrgam disabled into the
total work and living fabric
of an society.

& .

must be taught in chrono-
‘logical age appropriate

natural community environ-
ments. i %

F. All disabled trainees
must have the opportunity
to live and work train

. in environments made up

v« or primarily non-disabled

people.

work sites and/or living.
setting within the commu-
nity, to provide this train-

°

F. Use normal community envi-
ronments for work and
living training.




"Replication Prototype for cding ‘Daf-miﬁd;

uden concemw and |
questiond .

.

practice characteristics

minimum &tandands for
aapucmon ‘

' and support

replivation materials

Methods and Objec-
tives of the Practice

‘ ~ /A. Can the practice
' / be divided into
y ‘parts?

7 : &

‘ B. What are the.
. objectives (or
. competencies) for

each part?y

C. What is the scope
and sequence of
. " activities for
each part? ‘

A. Yes, since the program is a
two goal emphasis af work and-
independerit living training,
either the community work
practice or the independent
‘living training practice-may
be adopted, ‘A wholistic ap-
proach, however, is” preferred
for the shaping of ultimate
adult functioning,

2

& .
o ) . P

B.1-Job training - teach a student
to work as independently as
possible at a“competitive job
site or sheltered workshop. °

Teach a student to live as-
independently as possible

- either in an apartment setting
- or in a small group hope.

B.2

.
Y

C.1l Work training: an assigned
. -school staff work trainer
denotes all day instructional
time to a studeqt learning
by doing through his work .
placement site. .

——

- Lo

A. Scﬁool/agency provides
éither work or. independent

agencies providing the
balange of training.

B.1 Conduct direct service
,training at competitive
community worksites or
where required, in a'
sheltered workshop. |

B.2 Conduct training.on a
daily basis in natural

community apartments,

2
Staff must be assigned’
as work trainers, know-
ledgeable in task analy-
sis, work evaluation,' and

C.1

Al

I

living training with other 3

i
o BN

work adjustment training.| -

A. Whatever practice is adopted
natural community training
gites are a must, including
access- to the community vias‘
transportation training or
provision of transportation.

N

"B.1 Job sites and workshop °

placement liaison required.-

B.+2 Natural home apartment or
group home environments
required.

]

|
C.1 Staff slots, natural work
sites, and- transportation
may need to be provided
‘or arranged for thé stu- s
" dent by school staff.
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. 3. (continued)

l,.
<.
‘i‘ ) "
! s
oL
’ L %
]
.D., What instructional

materials are needed

tice? | o,

¢

- to implement the _prac-;

Ck2 Independent living training.

Domestic living skills includ-|

ing homemaking, personal self-

°> care, leisure timr“repreation,‘

and community access, as well
as sex education and familyl
plannlng must be addressed»-
as skills minimally_required
for a severely handicapped

" young adult to"be as indepen-
dent liv*ng as possible.n

)
-

- No*instructional materials .
are needed in a natural com-
munity practice, other than

_the natural work and/or living
environment ¢tself.

J . . served.

‘C.2" This: project, provides a

' model curriculum noting

minimum skills for sur-

.vival, which become$ the

: gore of objectives tO\be
taught ‘to the student®’

D. Provide normal work and’
or have living environ-
"ments in the natural

) community.

. O

Rep‘H‘cation 'Protd‘type fora .' inclyding Deaf-Blind 0 ‘ A A
. Wsen conceans and - practice -chq ractenlstios - mcnunum ézandmdé fon heplication matvmu - !
: quedtions ] E . A o & heplication - . and suppont »
- - 3 . H - 4 .
' ) y ° . . ! s . i °.. L A / ‘ .

*

C.2 Data.collection strategies,
curriculum ‘objectives, pro-

. " Ject management and stra-

tegies systen are provioed
for local adaptation._

Normal work sites and/or.
sheltered ‘workshops, and
‘community living situa-
tions,

3+




Replication Prototype for

including Deaf~Blind .

wea qoncenﬁk and ¢
questionsd

practece characteristios

minimum standards _for

heplication materials

/LQPLLCWOH and support
‘II. Trainees of the
Practice
A. What entry, condi tiéns A, All public‘school students A. School accepts all non-viot A. Implementation guide and

must trainees meet?
How are they selected?

205

enter this program following
placement by an Individual
Education plan committeez, fol-
lowing the’ usual child ce. tered
process required by P.L. 94-142
Further it js recommended the
students be ‘in the age range of
14-22 and that certain minimum
entrance criteria be followed
to distinguish for whom com-
munity training is appli.cable
such as:- ‘

Student is able tos

1. Exptess basic neéeds,

2. Gomprehend a 3 step instruc-

- tion_with appr0priate demon-

stra¥ion

Attend to a work task once

learned for at least 15

. minutes without one to one
supervision

3.

ing needs .

Is able to self feed

Be provided transportation
to and fram work

Not be daggerous to.himself,
othets, of his environment.

I

.

Independently handle t01lex—~m

'lent students of a secon-
dary age, who have opti-
mazlly benefited from their
classroom environment and
are in need of adult work
and independent living
training in real life
(chronological age appro-
priate) community settings

an

program administrators
guide to programming is
provided by this model
including slide tapes on
work and independent
living strategies.
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practice. chanaczeniéxiﬁé

mindmum standards for

replication .ma,tM

-

juestions neplication and dupport
}, How are individual B. In addition to the visual child-| B. Staff must follow the B. This model provides a
trainee needs assessed| centered  assessments required child centered process em- suggested minimum entrance
before training? = for a student's placement in phasizing student baseline criterin and recommends
During training? a speclal education program ‘functioning as assessed on the initial use of the
* such as: psychological, medi- the entrance criteria, the Camelot toeassist develop~
cal, social history, etc., this" Camelot, and all'other re- ment of a baseline for
model recommends the Camelot quired assessments for the present functional skills.
as a screening tool for adap- placement and development ’
. tive functional behavior in of his/her I.E.P. '
both areas of work and indepen-
dentliving skills. ' The model
also has a 15 point guilde to
“entrance criteria. e student
must be able to meet at least
-50% .of the 15 point €ntrance
criterifa including not demon- , -
. strating violence to himself or '
- others. .
o ) . ;
C. What incentives do C. Most severely disabled students | C. Locate jobs in the com- C. Natural community jobs,

participatien?
- 2U

trainees receive for

v

taken out of a self-contained

- .classroom-and-placed in natural

.provide incentive.

community-work and independent
living environments are highly
motivated by the adult environ-

ments .within which they receive

their instruction.’

On competitive or sheltered
employed jobs, normal paychecks
If a stu-
dent is 4n training only, a
student stipend may be provided
at a rate of $2.00 an hour.

14

‘1n apartment training, motiva-~
‘tion. comes from a fully’cooked

and edible meal, and a clean
bed to sleep in at night etc..

“munity which has interest-

ing work, and/or pay the
students by employing them
competitively or in a shel-
tered experience, and/ot
provide a student work
stipend.’

with or without pay;
natural independent
living apartment settings
with furniture, dishes,
food, recreational games,
etc. must be provided in
normal adult environments.
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eplication Prototype for . ci.dire Deaf-Blind

usen . concernd and
questions

practice charactedistics

minimum standerds {on .
replication

neplieation materinls
and supponrt

J. How many persons can
be trained 2t one
time? .

<

"D, Our model's community.apart-
ments supervise 4-6 students
at a time in 3 apartment set-
tings with one adult staff’
on duty.

Our model's work trainers in-
struct up to 5 students at a
time in sheltered workshops

and 1-2 students at competitive
job sites for a minimum of 2
montns, working toward eventual
fade out of the work trainer
supervision,

D.* To train 6 students at a
“time to live independently
‘on a 7 day a week 24-hour
a day basis, hire 2! staff
with split shifts of 3:00
PM - 8:00 AM weekdays and

3:00 PM to 3:00 PM work
shifts on Saturday and -
Sunday. B

Also: hire a minimum of 2
work trainers, one to work
with students in several
local sheltered workshops t
increase job tolerance and

one to develop competitive |

job training areas to trairn
1-2 students over a 2 montH
period. Such a scheduling
could serve up to 12 stu-
dents in competitive job
training over 1 year's time

[

4

~ *Staff deployment is highly
optional and depends upon
the level-of functioning, off

* the students to be served.

[

D. This model provides
strategies for a conti-
num of services in an-
implementation guide
and guide to programming.
Such modules "stress ways
to assist students in
several comnmunity environ-
ments to achieve minimal .
functional adult skills .
in the area: of domestic"
living, sex education,

' leisure time and recrea-
. tional activities.
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" eplication Prototype for  .Youth Including Deaf-Blind

uder-concerns and | practice charactenistics muwnum dtandands for replication materiaks
quedtions - : replication o and dupport
V. Staff and Other
Resources
A. What staff are | A. The typ:, quality and number of | A. Adopters should commit a A. Minimum of 3 community
needed to operate staff used in community re- minimur of 2 work traineps . adult apartments, Scveral
the practice? How sources for student work and and 3 home trainers for \\B workshops and a few compe-
much time from . independent living training every 15 work and 6 inde- N titive job sites would
each? : > rendered by other agencies, as pendent living students ‘to qntain all natural replica-
: well as the extent of involve- be served. tion materials and facili--
ment by project staff deter- . ties rneeded to conduct
. mines staff needs. At a mini- . ‘ this project.
mum, however, for every 15 stu- :
dents to be served, 2 work
) trainers and 3 home trainers
w for every 6 apartment living , ,
_ students are recommended, sincg ) , S
. _ the latter. requires varied . ' . ST, A B e
"~ shifts, 24 hours a day, 7 days - - - ' ‘ ‘ o
- _ .. a week, Each staff member B : s e S :
e T ‘would work 40-54 hour a week T
. ' shifts on a full time basis
over a 12 month period T X
B. What does each B. 1. Work trainers: One assists | B. l Hire mlnimum of 2 work B.1 See project provided
. staff position do? training of students in shel- trainers and 3 home trainer+ administrative and community
What training is . tered workshops, giving techni- "Plus a program coordinator trainer's guide to program-
" needed? _ cal assistance and conducting or manager to Work with ming.
| . direct instruction, second work. all 15 students. Staff L. o
‘ trainer provides community com- need expertise in vocational, o v : -
‘ ) petitive job training-and de~ . domestic and behavioral
velopes job sites. Training . . skill areas. . : .
. _ «+ requires people skilled ' in ta®k | - ‘ ’
91 A analysis, behavior modification, o : o T
zé-i- sign language (for deaf) and : :
high skills in the areas of . . ~| - 21
individual student assessment. .
P ) x
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and dupport

' B. (continued)

C. What facility is

- needed? How much
room, what special
characteristics?

What hardware is

" D.
needed? software?
E. What is the cost to

start the practices?
to operate it? cost

. peer trainee? “

.

2. Home trainers provide family
setting training requiring

. skills in domestic living, sex
education, recreational and-
leisure time development, as
well as behavior modification,
behavioral chart recording
skills, and flexibility.

C. Normal age appropriate, adult
community work (sheltered or
competitive). and community apart
ment sites (2-3 bedrooms) are
used.

s
Normal community work and 11ving
sites with normal work and inde-
pendent living routines are the
environments within which stu-
dents .are trained.

-

of 6 staff, office, travel
supply, furniture and capital
outlay expenses., The more that
is donated for the latter, the
cheaper the budget, The overall
costs average $8,000 a year per
student served.

kY -

Cost to start project is salary

B. 2. Provide access to several

rehabilitation and shelterad.

workshop agencies for low
functioning students to
receive access to a conti-
num of job support services;

"

C. Provide training in normal
community entironment.

Use community environments
for. all training.

.

Locate federal, state, or
. community money to support
. b staff and overhéad costs
‘averaging $8,000 per stu-
{dent for each 15 students
! served.

C. Normal work and living

D. Natural work and living

m——— N
~

B. 2. Project projected guides
to programing and technichl
assistance training sup-
ports the ways and means
effort needed to replicate
this model. .

a

sites

sites are needed as the
only material and faci-
lities to be provided.

E. Financial suppott schools,
United Way agencies, found-
ations, grants or from the
private sector is needed
in one form or another to
provide replication Suppd&t.

_21;;
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opment is also offered bly ‘the
developers on an individually
negotMted®contract agree-

a multi-school cooperative effort

uder concerns and practice characteristics - 1 mindmum standards §on neplication ma,te/u,ru,é
quesdiond . heplication , and support

Con:ext and Support - a i

Condition i_

. What support is‘needed | A. The replihating agency serves as| A. Stafr must be provided to . A. Project developers provide
from within the rejli- the fiscal agent, provides staff do the work and independent an administrative manuel,
cating agency? From supervision, planning and coor- living training; and intper- a .hiome trainers manuel and
othef agencies? nation for the project, as well agency coordination for | a slide tape training pro-

’ as direct service training. student access to community{ gram to potential developers:
: - Financial support may come from | = opportunities. } Specific on-site staff devel-
i

Other agencies, particularly

rehabilitative service providers, v :
e pfovide work training, case work : ment basie. .
; management and social service
. , ~ counseling.

", What support is needed | B. Parents must give full support B. Parents and/or students " B. Project providﬁs sample forms
from parents? From to project staff to allow their .| * sign off in a school ARD and strategies in both
.. other community groups? child to-be placed and trained meeting contracts specify- " administrative and staff.

in either work and/or semi-inde- |- ing the work and ~ommunity . trainer manueis.
. .«pepdent apartment training envi- living training to be pro- |
' ronments. : “vided. _ ' / .
‘ . : _ , Every aspect of community- - Broad interagency liai- : - {
- S o resources such as-.medical, edu- son efforts are carried out- : /
. cational, job placement, trans- - daily, with broad based f .
portation.etc., are called upon |  advisory committee input. : [
. to support this total community N ;
. based. effort. I : )

@ . 8 .

i What other conditions |'C. A totally involved and defiigated | C. Adequate staff with sound C. Project cuﬁriculum'guides ;

are important to success? staff, willing to be adaptable _ skills, coupled with sound address thése issues in
T - . to any occasiop which arises, asy fiscal support and parent detail. . 4
S 2}_ R ' . wéll as full school, parent, and | cooperation is required. . ;
: student commitment are absolutely - ' . ;
) . vital. A broad base for program T _ . / .
: ’ C direct service and adminiStrativq : v oo
v , : “support is also essential, : : , . 2N
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practice characteristics

3

mindmum Aztandah.d/s 60&
nepucmqn .

nepuct;,téon materdlals |
and support s

. Organization and
Administration of
the Practice

)

. What are staff roles and

responsibilities?

%

2= Transports or trains studern.s for

- Surveys best apartment training

- Maintains supplies and capital

AR

A, Prqiegt‘Manager/Supervisor’

- Supervises staff activities

- Coordinates interagency contacts
- Manages project budget

- Provides and/or refers staff for
training as needed N

- Refines curriculum materials

- Writes“reports '

- Evaluates project status

Work Trainers .

- Provides on the job student train-
13‘1 o

transportation as needed
- Evaluates student progress
- Reports on student progress

opment of new job sites-.

Home Trainers.

sites a

outlay equipment as needed
- Provides oni'site independent living
apartment training in the areas of
home management, personal: self
care, social development, ‘communi~
cation, leisure activities and sex
education.

Manages apartment budget

‘Serves as contact person for inter-
agency social/medical support -
Evaluates student progress

o

- Serves as contact person. for develt -

A. Sdme as practice
tics.,

characteris

s i

~ A. Developers provide an
administrative manuel and
home trainers manuel as a

.

L I |

"Reports student progress

guide to programming tech-

| ,nical assistance and train-
! ing 1is also provided by
developér staff to potential
_replication agency staff.
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minimum &tandands for -
aapi&catcvn***’””“‘*' N

neplication materials
and &upport .

—

.What are, procedures for
policy and operational

decisions?
)

What timeline for activi-
ties should be followed?

. What personnel, fiscal,
and other administrative

procedures are importdnt?|

*

_..as-needed basis are developed by

—

B. The total staff and supervision
of the project operate within
agency policy and procedures
as well as specific policies
developed and highly recommended
in the administrative guide.
~ Changes or new procedures; -on an

consensus in project weekly
staffings.

Agency adopts project, hires
staff, screens students to be
served (3 mos.)

Staff surveys community for job
_training and sapartment living.
sites <(3 mos} and ongoing)
-Student contracts are ‘developed
in IEP meetings (as peeded)
Direct -service training pro-
" vided, (ongoing after project
start up). i

Interagency coordination (on-
.~ - going)

Evaluation (ongoing)

Reports, fiscal maintenance
(ongoing) ,

D. Project staff will need 'a broad
“base of community support both in
‘financial -and human service
support. It is best to have a -
sound business office procedure
for tracking.gyogram business
accountabilitgl so that ‘the super

visor can. sperld more time in staf

B. Adopt basic policies and
procedures for conducting
this model as written in
the Administrative Guide
to Programming provided by
the developers.

o

Same as practice charac-
teristics

> ’ ‘.

D. Sound business management
procedures and services,
,included direct supervision
and procurement of a child
care license should be
available. '

development. When minors are -
served in the independent living
training aspectd of programming,
child care licensing must be pur-
~sued. \

i

1D,

B, An administrative guide to

- programming is provided by
the developers to potential®

. replication agencies.

C. Administrative guide to pro-
gramming and a 'home trainers
,guide to programming’' is pro-
vided by this model's .devel-
opers.,

The admldistrative guide to
programming is provided by
the project developers to
assist development of these
standards for replication.-

-
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7II. EVALUATION OF THE | T
. PRACTICE -

: 3 : . )

A. What procedures are Hiring a third-party evaluator to Five percent of total project Implemeritation guide section
used to evaluate nqgi— be a member of the service' ‘delivery | cost invested in’ program . on evaluation; copies of model
vities and methods? team, interview staff, “make site evaluatquﬂﬂgwn,,, ST evaluation-plans & reports,

S , visits, write reports, and work . } o
with project staff to improve acti- . '
vities and methods.
I
. What procedures are used| n/a -~ we examine trainee change Committment from program direct Implementation Guide
to assess trainee change? by 1m2ac on students directly tor of openness to change and
(see c. below) ° » }«growth in trainees.

:« What procedures are used Monthly completion of a formal Adoptfon and use on an ongoing ‘The Domestic Living Skills
to assess trainee impact| evaluation (behavioral checklist) basis of a formal behdvioral Observation Checklist ‘
on childremr or other on each client including examina- ‘| observation and recording E .
impacts of the practice?| tion and redefinition of _the system, systematic colleetion ’ ; '

' . item pool. : of data on children, and 1
. . . o ‘ - | changes in instruction and .
. v : observation based on the data. .

3. What procedures are used.|-Same as C. above , -Samé as C. above - ‘ | Same as C. above
for trainee follow-up - - - N s o
after they complete the o -

- practice? @ , ’ : -
» 4 '0 *
- -~ - - -
221 | , R22
. = "
& . ! .




